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Calgary Board of Education

Office of the Chis! Superintendent | oo N
December 17, 1982.

The Honourable David King, , ,
Minister of Education, . -
Government of the Province ¢f Alberta,
319 Legislature Building,
Edmonton, Alberta. .

Dear'Mr. King,'

1 am pleased to submit this report English as a Second Language: -

An Evaluation of Calgary Board of Education E.S.L. Services Grades 1~12
vhich was carried out under an agreement betwean you and the Calgary Board
of Education dated February 1, 1982. ' : ' )

The report documents the procedures, findings and rccouncndationn;qf
Dr. Gail Barrington of the University of Calgary, who, under contract to the
Calgary Board of Education, carried out this study which was requested by the
Board in March, 1981.

.We are indebted to you for your financial contribution to the study and - .
gratefully acknowledge the consultative assistance of Dr. Harry Sherk of
Planning and Research, Alberta Education, and Dr. Bernie Brunner, Language _
Services Board, Alberta Education, who were members of the steering committee _.'1
for this evaluation. : o

I also wish to acknowledge the contribution of the many Calgary Board of
Education staff members involved without whose cooperation, time, commitment
and expertise the study would not have besn possible. - Special thanks are due
to Dr. Barrington for her fine work, to the members of the evaluation steering -
committee for their time and input, and to Ms. Gayle Belsher who carried out
the four month long research study which preceded the actual evaluation.

‘“.:

Hrl Patricia Wakefield, an expert in E.S.L. education at the University .
of British Columbia who acted as our external consultant, informed us that = —
it was a major Canadian study about which she was most enthusiastic.

We hope that fellow educators in Alberta and beyond may find it useful. ._

" Yours s?cerely,
2 ? A5 Crirnn
/&fi; ennan; Supervisor, .

6 " Program Evalustion,
Chairman, E.S.L. Evaluation Steerin
(iv) Committee. ' -

Education Centre Builging, $18 Masieed Tl S.£. ,
Caigpery, Albersa T2G 209, Teloghene: 268-8100 (Area Coge 403) .




Dgcémber, 1982

Mr. G.A. Mclennan
Supervisor, Program Evaluation
Calgary Board of Education '
Education Centre Building

-515 Macleod Trail S.E.

CALGARY, Alberta T2G 2L9 ' v

Dear Mr. Mclennan ‘

Pléasge find attached English as a Second Language: ‘An Evaluation of Calgary
Board of Education ESL Services Grades 1-12 for:your information.. .

The evaluation project ran from March to December, 1982, and involved the
development, administration, and analysis of questionnaires and interviews to
samples of ESL students, parents of ESL students, ESL teachers, Tregular
classroom teachers, and principals of Host and Feeder schools. :
I hope that the conclusions and recommendationms outlined in Chapter IV will
assist the Calgary Board of Education in providing appropriate educational
experiences for ESL students, will help administrators develop effective
methods for coping with a fluctuating student population, and will provide

information to Alberta Education for use in the consideration of ESL programs .

across the province. For convenience, a summary list of recommendations is
provided at the front of this document. -

. Thank you for the opportunity of working on this prbje;:;. ‘1 have found it both

a rewarding and an educational experience.

Yours vefy sincerely

. ”~ . .
S - ' . . . :
b /v\/! i ( '

Gail V. Barrington, Ph.D.
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THE UNIVERSITY OF BRITISH COLUMBIA
2125 MAIN MALL
VANCOUVER, B.C., CANADA ‘ oo
V6T 125 Y s

FACULTY OF EDUCATION

December 16th, 1982

Mr. G.A. MclLennan,
Supervisor
Program Evaluation

Chairman, ESL Evaluation Steering Committee
Calgary Board of Education, Calgary, Alberta.

Dear Mr. Mclennan:

I was pleased to act as external consultant for P
the ESL program evaluation which has just been concluded.

English as a Second Language services within the
Calgary Board of Education have increased very rapidly
particularly during the last decade. As with any program
which experiences rapid growth, it becomes necessary to
monitor implications, to establish priorities and to
formulate policy statements which accommodate it withi
the larger framework of the school system. . o

Significant numbers of students who do not speak N
standard English as a home language are a reality in ' .
most of the school systems in Canada. It is incumbent

upon educational institutions to recognize and address
changing needs and priorities in the school population.

: The methodology employed in the Calgary program
evaluation was both thorough and innovative. The initial
collection of historical data provided a framework for the
design of the evaluation. All segments of the population
concerned with ESL programming were consulted in the surveys.
t Dr. Barrington's meticuluous documentation of each facet
of the data collection contains not only ample material for
further study in Calgary, but also provides a model for
other school districts to follow.

It was my responsibility, because of my long
experience in ESL, to discuss with Dr. Barrington, perceptions
related to the data and to comment on the proposed .
recommendations.

continued . . .
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t I have perused the finished document with a feeldng : ,
of gratification and admiration. The methodology -is )
thorough and the recommendations sound. The Calgary

o ~ Board of Education is to be commended for its recognition

¢ ‘and evaluation of a phenomenon which has tremendous
educational significance.

o

- gincerely, - BRI
) ' :
[/ s ol ot *“/ , v?l“"t <

Patricia.Wakéfieid.

PW:mj£
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This v,tudy was only made possible through the contribution of a great many:
pcoplc whe dcurve speclal commendation and tlunkc. .

3

To' the ESL Evaluation Sturing Comnittee -ubcrl who took such a vital;
interest in the ctudy 8 progress and who provided duch valuable input,
namely: :

Dr. Barry Sherk,  Associate Director, Plannin; and Research,
, Alberta !duution A
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Allan Mclennan, Supervisor, Progras Evaluation,
) Calgary Board of Education i
. Chairman, ESL Evaluation Steering Co—ittcc

To Maurine Leech-Steffens, huai'ch nsictant, vho cheerfully devoted so
many hours as interviewer and researcher, making this study special for so
many students and parents; to researcher Dick Bolmes for willingly providing
help when needed; to Gayle Belsher for providing sufh excellent background
material for the study and for researching the Canadian contut- and to
interpreter Da To for providin; such valuable liaison. :

To Jill VWyatt, Gezda No:aclur, and Jan MacDougall of the-ESL Pro‘ru for
their unfailing help in providing information.

To Pat Wakefield of the Univcrcity of Brit:ich Columbia for her very
professional interest and support during the critical recommendation phase.

To Dr. Wally Unruh and Dr; Walter Zwirner of the University of Calgary.

To Joy Gleghorn, i'atcy Chan, -Sharon Fleshman, Irene Chan, Linda Elian,
Carmen ' Keshmiri, Purnima '.l'hnkor, 1illian bcvolin, Joyce CIark, and Lori
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‘such enormous quantities of da:a. )

' To all the tcachcﬂ and principals participating in the ctudj who provided

such valuable data despite their busy June .chudulec.
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To the ESL students and the parcnts of ESL students who were so eager to
share their opinions and who truly made this study unique.
And lastly, to Bruce and Wil for thcir continued love and .upport.
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. ABSTRACT
» /\

Englisﬁ as a Second Language: An Evaluation of Calgary Board of Education ESL

- Services Crades 1-12 provides an overview of an evaluation study conducted for

the Calgary Board of Education from March to Decembex, 1982, from the perspec- .
tive of a needs assessment., Five research questions addressed Student . Needs,

N Program Needs, Stgff,Needa, Resource Needs, and Communication Needs. :

Instruments developed included the ESL Student .Interview/Questionnaire, ESL
Parent Interview, ESL , Teacher - Questionmnaire, Regular Classroom Teacher
Questionnairé, and- Principal Questionnaire. A nmulti-stage cluster sampling
method was employed to identify study participants. Completion rates were 90%
or more for all five instruments. - Data was analyzed quantitatively by the
computer program SPSS and qualitatively by content analysis procedures.

Study findings related to 5tudent Needs indicated that ESL student satisfaction
was very high “except at the Senior High level. However, at all levels,
students desired more Canadian friends. Instructional, Social, Emotional, and
Cultural needs were identified. u
Study findings related to Program Needs were analyzed by program type. Two
serious problems emerged with-the Partial Day Model enployed nt,the~E1eEgptary
level: 1) An information gap between principals hosting ESL classes -in their
schools and principals sending their ESL students out of school for ESL
instruction; and 2) Tramsportation ‘costs which are not only financial, but also
instructional. The Reception Class.Model at the Secondary level appeared to be
generally effective, particularly at the Senior High level, with the following
exceptions: 1) The need for administrative structure at the school level;

. 2) The need for vocational programming; 3). The need for in-school reception

classes; and 4) The need for speeded integration into the regular program.
Some question remains about the appropriateness of this model at the Junior
High level. The Resource Room Withdrawal Project appeared to be geneérally
satisfactory; however, it was terminated for adoinistrative Teasons prior to
the conclusion of the study. .The Itinerant Teacher Withdrawal Project wes
considered a success due to high student, parént, and teacher support; however,
a number of instructional concerns' were identified which should be addressed
prior to expansion of the project. Finally, it was recommended * that the °
Pre-Employment Pre-Vocational English as a Second Language project be
terminated due to lack of congruence between student needs and project goals.
Additional program needs were identified in the areas of policy and curriculum
development. "

Staff needs emerging from study data included the need for clearly éefined
pfeg;rntion time, for the staffing ratio to- be clarified in writing, and for
pre-service training and on-going professional development for ESL teachers to

" be emphasized.

Resource needs were limited, indicating that program funding at the school
level appears to be satisfactory. ‘ -

fomd
o
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Communication needs were severe, both within the orgsnization and .between the
home and ' the school. Internal comounication regarding ESL students was
considered weak in terms of staff in-service on ESL and between a number of
groups identified in the study. Home~school communication was judged
unsatisfactory altogether. . ’
Problems identified included the poor English skills of parents, the
infrequency of their contact with the school and their lack of knowledge about °
school services. A number of recommendations were made to improve communica-
tion related to ESL. L !
The study concluded by urging sdoption of a policy of multicultyralisa and thé
fostering of integration of ESL students not only into the classroom, but into
the Canadian msinstream. ' .

N\
A\
\
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LIST OF RECOMMENDATIONS

RECOMMENDATION 1

That criteria, including time lines, be adopted for the complete
integration of ESL students into regular classes at all levels in the
school system, but particularly at the Senior High level.

RECOMMENDATION 2 N

That support services, such as drop—in tﬁtprial services in schools, be
provided on an ongoing basis for ESL students who have been placed in
regular classes. - ‘

RECOMMENDATION 3

That transition classes involving content areas be developed and taught
by ESL and regular staff for both Junior and Senior High ESL programs
and that completion of these courses be included on students' records.

RECOMMERDATIOR 4

That Alberta Education be approached regarding the granting of credit
for satisfactory completion of transition courses at the Senior High
level. '

RECOMMENDATION 5
That a booster program be developed at the Senior High level for
students having an educational .gap of more than two years which would
involve academic upgrading, career counselling for both students and
their parents, and tutorials in the native language to aid conceptual
development. : :

RECOMMENDATION 6 :

That the Calgary Board of Education confirm that all resources availa-

. ble to regular students be made available to ESL students, including

such services as resource rooms, Learning Assistance Centres, school
psychologists, and guldance counsellors. ’

RECOMMENDATION 7 , - )
That all ESL students be assessed to identify both language and educa-
tional needs prior to placement in schools and be assessed periodically
thereafter to monitor progress.

RECOMMENDATION 8 :

That grade placement of ESL students be determined by their chronolo—b

gical age.

RECOMMENDATION 9

That a policy endorsing multiculturalism be adopted by the Calgary
Board of Education, acknowledging the presence of students of all
nationalities as an enriching factor for all.

RECOMMENRDATION 10 . o

That all schools, but in particular the Junior High schools, stress
integrative social activities and foster . multicultural awareness
through such strategies as buddy systems, international games, and
multicultural field trips. . K

13
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RECOMMENDATION 11

That a team of para-professional multicultural 1liaison workers be
established to link ESL students, their parents, and their ethnic
communities with school staff, the school, and community resources.

RECOMMENDATION 12 . ‘
That use of the Partial Dly Model be re-examined in light -of the
viability questions raised in this study.

RECOMMENDATION 13

That consideration be given to the use of a variety of solutions to
the ESL needs of each Area of the system in order to provide flexible
and responsive ESL services, and that decisions about appropriate
delivery lodu be determined within each Area.

RECOMMENDATION 14

That ESL programs at the s-nior High level be concolidntcd into speci-
fic schools and that principals of these schools provide for
appropriate adlinictrativg representation. '

RECOMMENDATION 15
That full-time reception classes for non-English speaking students be
provided in Senior High schools which offer ESL services.

RECOMMENDATION 16

That tha feasibility of opcrating a vocational progras for ESL students
in secondary schools be considered, based upon the experiences of other
major Canadian ESL programs, upon current and future secondary ESL
student needs, and upon parental input.

RECOMMENDATION 17

That - upon completion of its responsibility to currently enrolled
students, the Pre-Ewployment Pre-Vocational English as a Second
Language (PEPVESL) Project be terminated.

RECOMMENDATION 18

‘That the use of the ﬁnccpticn Class Hodcl at the Junior High level be

re-exanined in 1light of inconclusive study findings about its
viability for ESL students in these gradu.

RECOMMENDATION 19

That the effectivensss of the Itinerant Teacher Withdrawal Projcct be
reviewed annually for flexibility, teacher satisfaction, ESL student
social integration, parental input, and adequacy of administrative
guidelines, and that the findings be used in determining the future
direction of this delivery wmode.

RECOMMENDATION 20
That the Calgary Board of Education develop criteria for student entry
to and exit from ESL programs.

RECOMMENDATION 21

That the Calgary Board of Education develop guidclinu for providing
for ESI. students having multiple needs.

CEE+1/LIST.2 . (x1i)




RECOMMENDATIOR 22 ‘

That the Calgary Board of Education encourage the development of ESL
curricula guidelines far each Division of grades to foster program
consistency and that these guidelines be disseminated to all principals
and to regular classroom teachers of ESL students. '

RECOMMENDATION 23 ' :
That appropriate ESL resource guides be developed for each of the
following groups: principals, ESL teachers, and regular classroom

teachers.

* ‘..f")
RECOMMENDATION 24 —
That principals of schools having ESL teachers review the preparation
time of those teachers for both adequacy of time relative to regular
teachers and appropriateness of activities performed during that time

to ensure that contractual obligations are being met.

RECOMMENDATION 25

That the full time equivalent staffing ratio for ESL teachers be
clarified in writing and disseminated to all ESL teachers and their
principals.

RECOMMENDATION 26

That ESL teacher hiring and evaluation criteria be revised to make
. pre-service training and ongoing professional development priority

items. :

RECOMMENDATION 27

That participation in ESL professional development activities be a
condition of employment for ESL teachers.

RECOMMENDATION 28

That schools hosting ESL classes arrange to have one joint professional
development day per year to enable ESL teachers to participate in
professional activities. :

RECOMMENDATION 29

That current ESL in-service activities be assessed for their appropri-~
ateness for ESL teachers who are at various stages of their profes-
sional development.

RECOMMENDATION 30 :

That the Calgary Board of Education request that sufficient profes-
sional training in ESL instruction be provided by the University of
Calgary and the other Alberta universities.

RECOMMENDATION 31 ’ :
That principals who have ESL students in their schools designate funds
in their budget for ESL activities and supplies.

RECOMMENDATION 32

That in-service activities be provided for regular classroom tesachers
- and principals about the ESL program, ESL students' needs, and multi-
cultural awvareness. -

£]

1
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RECOMMENRDATION 33 ( :

That principals who have ESL teachers in their school receive in-
service in ESL teacher evaluation and be provided with appropriate
evaluation criteria.

RECOMMENDATIOR 34
That ESL and regular classroom teachers be encouraged to participate in
short-term classroom exchanges to foster awareness and communication.

RECOMMENDATION 35

That a translater liaison service be established to link principah and
teachars to services in the community to aid their written communica-
tion with the home. »

RECOMMENDATION 36 : _ -
That parents of ESL students be made aware of continuing education
opportunities for their own English language acquisition and, in parti-

cular, that_the language needs of -otherc of ESL students be addressed
by the Calgary Board of Education.

RECOMMENDATION 37 '

That a brief summary of the findings of this study and the actions
taken by the Calgary Board of Education as a result be circulated as
feedback in & multilingual memo to the parents of ESL students.

CEE+1/LIST.4 - o 5 (xdv)




To start witheeoo

. SHIU, aged 10, came to Canada about two Years ago from
Mainland China and was immediately enrolled in a Grade 1-2
class. Each day, for part of the morning, she was sent by taxi
to an ESL class. 5hy and bewildered at first, she was anxious
to learn English and became a serious, hard-working student.
As her English improved, her progress in her regular class
accelerated and soon she was moved to Grade 4 to be with
children her own age. She adjusted well and has recently begun
attending Chinese school on Saturdays to paintain her own
language. '

JOHN, also aged 10, from Mainland China and enrolled in a
Grade 1~2 class, has not fared as well. Initially an outgoing
and confident youngster, he soon became the class clown in both
his regular and ESL classes, seeming to need a great deal of
attention. His progress in oral English was satisfactory but
reading and writing skills lagged far behind. His behavior
began to reflect his frustration. After a ‘meeting with his
parents it was decided to place John with his peers even though
he would not be able to work with them in all subjects.
Arrangements have been made for him to receive Learning
Assistance and reading instruction at a suitable level for his
needs. His teachers hope he will be more comfortable in his
new class situation. .
GURDEEP, aged 14, came to Calgary from India almost a year
ago. He lives with his parents, two older brothers and a
sister, all of whom work. Sometimes he helps them with their
jobs. Life at home is very disorganized with everyone keeping
a different schedule. No one has time to help Gurdeep with his
school work. He has found it difficult to adjust to the
different social structure here and his self-esteem has
suffered. Although he has not experienced much prejudice from
his school mates, he knows of other East Indians who have. His
school work is uneven and reflects his insecure grasp of his
new environment.

[¥N, aged ‘18, is an ethnic Chinese student from Vietnam.
After spending a year in a refugee camp in Indonesia, he
arrived in Canada in 1979 and was placed in a Senior High ESL
program although he only had five Yyears of schooling and had
been out of school since 1975. Ken works a twenty-five hour
week cleaning offices. He gives some of the money he earns to
his adoptive family (also Vietnamese refugees) and sends the
rest home to his own family in Vietnam. Although he is anxious
to get an education, he is frustrated by his own lack of
academic skills. He has no time to make friends and has little
family support. He is not making the progress he feels he
should in learning English and is seriously considering
quitting school.l ' :

1 These student profiles were prepared by ESL teachers and
represent actual ESL students whose names have been
changed. . ‘ .
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CHAPTER 1 - OVERVIEW

l. Who are the English as 2 Second Langﬁage Students?

Shiu, John, Gurdeep, gnd Ken are just four of the fourteen hundred ESL
students currently receiving inalruction from the Calgary Board of Educa-
tion. A receﬁﬁ teacher survey of ESL student informnfion provided the
following ESL student information (Bellher;\ 1981a). Half of the ESL
students (48%) are in Elementary grndes,‘whilE 23% are in Junior High nﬁd
29% in Senior High. Most of the students (70%) are from“Asian countries,
but surprisingly 6% were born in Canada. (Consult Table 1 for a breakdown
of country of origin.) The educational background of many students has
been interrupted in some way: 552 of Junior High students have six or
fewer years of prior education, 78% of Senior High students have nine or

fewer years.

ESL teachers were asked to rate the readiﬁg, writing, listening and speak-
ing skills of their students into categories from Beginﬁer to Advanced.
The greatest proportion of Elementary students were considered beginners in‘
listening, speaking and writing skills, but most particularly in reading
skills. The greateﬁt.proportion of Junior High students were identified as
having intgrmediate skills ln reading and writing, but advanced skills lni
‘listening and speaking. Senior Bigh students were; in.the majority, rated
at the intermediate level in all skills with a tendencf‘towards being
advanced in writing skills; however, 25% of Senior Bigh School students
were rated at the lowest level for listening, speaking and reading skills.

(Consult Table 2 for a detailed analysis of student skill levels.)

O . CEB+l | ny 1
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COUNTRY

.Vietnam

'Asia - Other
Europe

China

Hong Kong
India/Pakistan
Cnnada - French
Lebanon

Unknown
Laos/Cambodia
Canada - Other
Japan

VSouth Americn
Israel

Central America

Middle East - Other

Africa

TOTAL

'TABLE 1
COUNTRY OF ORIGIN OF ESL STUDENTS

CALGARY BOARD OF EDUCATION
DECEMBER, 19811

NUMBER OF STUDENTS

OF TOTAL .

604
142

108
100
80

70

58
42
39
34
30
25
23
19

18

17

16

1425

PERCENTAGE

42.0

10 2

" 7.5
6.9
5.6
4.9
4.0
2.9
2.7
2.4
2.0
1.7
1.6
1.3

1e2-

1.2
1.0

NNR‘NNNNNNNNNNNNNN

1 Belsher, vnluntion of the English
Phase One: Information

Calgary Board of Education, 1981, p. 36.
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TABLE 2

ESL STUDENT SKILL LEVELS
AS RATED BY ESL TEACHERS
DECEMBER 19811

o

ELEMENTARY JUNIOR HIGH SENIOR HIGH

. STUDENTS STUDENTS STUDENTS
Listening Skill Levels: :
Lowest - understand no English, or 322 104 102

understand only basic .
convergations with low
content and few idioms .
Middle - generally understand natural S 214 9 170
: conversation but require
frequent repetition

Highest - understand most speech, 143 119 : 141
including radio and telephone

Do Not Know , g 4 7

- Speaking Skill Levels:

Lowest - speak no English or ' ' 277 104 113
. very limited simple speech
Middle = speak with hesitation . 209 95 168
and frequent errors , S
Highest - conversational speech with 184 ©o111 135
few or minor errors

" ' Do Not Know : 18 R R 4

Reading Skill Levels:

Lowest - read no English or read only 446 112 102

‘simple exercises drilled in class
Middle - read published material 123 152 221
with difficulty and error
. Highest - read with few errors and 27 50 93
generally at own age level’ '
Do Not Know '

92 . 7 4

Lowest = writes no English or 270 62 28
. only copies v
Middle =~ can write structured material 226, 147 195
 Highest - can compose simple exposition .
and varied prose types without 107 - 112 193
major error ' '
Do Not Know : : 85 0 4

T Belgher, 198la, pp. 37-39.
A CEE+1.3 . ‘ (3] ‘
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. Generally speaking, ESL teacheré have little contact with the parents of
these studeﬁts} f;r 75% of the populatioh, teachers indicated no parental
contact at all.

An examination by school Ares revealed th;t 42% of all ESL students attend
En;t Aréﬁlschoolé. " The Southgﬁst Area ;ervés the smallgst number of ESL
students at 10%. Related to this fact is the'lnrger proportion of South-

east Area students (39%) requiring transportation to ESL classes.

-

2. Who teaches the ESL Studeﬂts?

In the 1981-82 school year there were 58 full-time equivalent ESL téachérs.

The current staff ratio is 12'full—time equivalent students per teacher

which resulted in an average of 22 ESL student contné:s pef day (Belsher,
1981a). The unique situation of ESL tenchers,‘pnrticulnrly at the Elemen-
tary level where many students are taxied to and. from class, ﬂlkel this

figure seen low, for some teachers indicated thnt they were leeing up to 48

ESL students per day.

The number of ESL teachers per school varies directly according fo school
; . type, with one full-time equivalent teacher per ESL Ele;entnry lghool,ol.h
\\f\ | per Junior High, and 2.7 per SeniorvHigh. The ability to.lhare materials
o ‘ ;Qd eipgriencél“nndrfgrgrdup students is thus related to school type:witﬁ
ﬁlegentnry teachers mainly Qorking solo while Senior High teachers approach

¥

a "department” status.

O . CEE+l.4 o AL
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3.

The typical ESL teacher has been teaching ESL for the Calgary Board of
Education for three vears and may have one year of prior experience elae-
where. It is likely she has had ione formal ESL tfaining, although 252 of

the teachers have none and 202 have never attended ﬁn :ln-urvi‘.ce function.

&

What is the ESL Program?

The English as a Sécond Language (ESL) program has been developed by the
Calgary Board of Bducation to meet the needs of those students who have
not yet achieved fnnctional fluency in the Englich lmguagc and thus may

not be achieving at a level cq_-unsuratﬁ‘ with their age and/or abilities.”

(Wyatt, 1982a).

The_ ’philocophy of the program states ‘thnt: all students, regardless of
linguflfiﬁ or cultural background, must be provided with the opportunity, to
develop thcir potential to thé‘fullgct '.cxtcnt. The progrni aims to meet
the needs cf ESL students in two cpecific areas: - -
1) 'harning ‘English to a level commensurate with their age and
ability. |
2) Aapting to Cansdian culture without supplanting their ,origiml

culture.

During the 1981~82 school year, five different forms of ESL program deliv-
éry were being employed. These consisted of two major models, the Partial

Day Model at the Elementary level and the Reccpt:':lon Class Model at the

Secondary lévcl, and three experi}lental projects, the Resource Room

Y




Withdrawal Project, the Itinerant Teacher Withdrawal Project, and the Pre-

Employment Pre-Vocational English as a Second Language Project. A descrip-

tion of each follows.

(the: These descriptors are taken from the classification system for ESL/D

CEE+1.6

programs developed by Alberta Eduéntioﬂ. ptovided in Appendix 1,

rather than using actual program descriptions, in an attempt to

simplify a wide variety of program terms currently in use.)

1) The Partial Day Model

2)

The Pnrtigl Day Model of ESL instruction takes place at the

\

 Elementary level (Early Childhood Services to Grade 6). Students

requiring instructions in ESL are withdrawn from their home or

Feeder School for a portion of each day to attend an ESL class at

a specified ESL Host School. Transportation is provided by the
Board, either by taxi for the younger childrem, or by bus pass
for the older children. ESL students whose home school is also a
Host School simply move from their regular classroom to the ESL

class for instruction.

The Reception Class Model

The Resource Class Model of ESL instruction occurs at tﬁe Second-
ary level -(Grades 7-12). Studentllrequiring instruction in ESL

register at designated Host Schools on a full-time permanent

23
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basis. They attend ESL classes full time at first and integrate
increasingly :u;to Tegular classes "as  their English language

skills inprove.

3) The Resource Room Withdrawal Project

lgpcr:_luntal use of the Resource Room Withdrswal concept has been
implemanted at the Elementary level at Acadia School. ESL
studeats from ogt.:l.dc the community rcg:‘utcr at the school on a
full-time temporary basis for both ESL and regulsr ciuui. When
no further need of ESL imstruction is requirsd, the students

o

transfer to their local school.

.4) The Itinerant Teacher Withdrawal Project

fhc Itinerant Teacher Withdrawal Ptojc‘ct .ic an experimental

project in the East Area for ESL .tudqntc at the Early Childhood

Servicu(vut;: Crade 2 levels. These children do not travel for ESL

o _ instruction; rather, they ‘“, totally ‘:lntuntod into regular
classes in their community. Mo ESL classes are held.. Instead an

' ESL Resource Teacher travels from school to school to provide
on-the-spot help to both- ESL c;uddn:l and their regular -tnebnrcm

TTTTTTTTTT 7 as requireds. A major component of th. project 1nvoivu the
provision of profcuioul‘ divci;pucnt activ:lti_,ci and'. ruoufc‘c

for the regular clnur;wn teachers to enable them to better ‘meet

o ' the o‘lmg\ugc nesds of their ESL students. The ESL Resource

Teacher also meets with ESL | students on an ad hoc basis, often

within the regular class utthg.

.

B ' ’ . i
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5) The Pre-Employment Pre~Vocational Enéilh as a bef‘:ond Language
Project. . ‘
The Pre—Employment Pre~Vocational Engl:l.sh as a Secpnd I.anguage
(PEPVESL) Project was initiated at the Forest Lawn Senior 'ﬂigh :I.n
; ' February, 1982 for a group of fifteen students. 'Ihip has
provided an alternative course of study for students be'twegen the
ages of 16 and 18 who have already spent at least one year" in ESL -
classes, bu;) whose progress has been slow and whou luccessful
integration into the Senior High curriculum has bgen seriously
restricted. The . goal of The PEPVESL Project is to prepare
students for employment in a Canadian centext. It grovides
students with survival levels of English an;l Math, Counselling

and Work Experience.

For comparison purpodes, an explanation of the types of ESL .instruction
o .

currently available in Canada is provided in Chapter II.

LN

4, Why Conduct an Evaluation of 'ESL Services, Grades 1-127

-

+

The three ﬁajor reasons for the evaluation are related to the following
factors: |

1) Rapid Growth

.2) Appropriateness of Program Delivery Modes

3) Need for Policy Developmeng |

A discussion of ‘each of these reasons follows.

i)
E LY

o
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lg Rapid Growth

The Calgary Board of Education has been cdnce;ngd with the
iécrealing rclponlib;%ttiel imposed on the lchoql systex both now
and in the future, i;'thc education ‘of iéﬁd-ntl iﬁ'!nglilh as a
Second Iinguagc. The number of ltuﬂ;ntl tequiring ESL programs
within the Calgary Board of r!ducation has nawn enormously.
Between 1975 and 1982, the average groﬁth ‘factor was ap}roxi—
nately 172 per year (consult Tabic 3); buz linc; September, 1979,
the overall numbers have increased by about 1352, Jhnulryll982
" enrolment figures were L467 and écptqlbcr 1982 figuril were 1344,
representing a slight d?elinc of eight percent. '
Canada's immigration totals for gﬁo next faw years vill range .
; betwaen 130,000 and 140,000 annually. ~ Alberta will acquire
betvccn~15-202 of this total of thch &5% v&ll locate in Caigary;
E - Not all of these primary immigrants will beqnon-!nglish speakers,
of course, but ;n'addition to them, secondary 1u-i¢rahtl will be
moving to Alberta from other parts of Canada, including Frcnfh_ -
Canadians and other New Canadians (Wyatt 1982b). In additionm, on:
. ; ~ cannot predict world crisis situations which may cause Canada to
open its 1doorl out of compassion as was done for 'Thcy Boat

Pgoplc.' For all these reasons, thnriforc,ﬁprcdictiqnl regarding

the Calgary Board of Education's future ESL student population

remain tenuous. o .




TABLE 3

ESL STUDENT ENROLMENT
CALGARY BOARD OF EDUCATION
1975 - 19821

YEAR MONTH NUMBER OF  INCREASE OVER PERCENTAGE INCREASE J
E.S.L. STUDENTS LAST FIGURE OVER LAST FIGURE ' *
' i
1975 September 194
1976  January 262 68 35 %
September 240 © (22) . (&%)
1977 _January T 307 67 : ’ 27 % .
September 379 71 23.%
. . . Ldis
1978  Japuary 399 x 20 \ 5%
' September - 406 7 ) -1 %
1979  January _ 491 i 85 202
September 624 - 133 27 %
— ' s
1980 January o711 87 - 13 2%
September 946 235 : 332
1981  January ‘ 1046 100 10 %
September 1243 197 n 18 2
1982 January 1467 224 : 8%
September 1344 - (123) (8 %) ’
lBelsher, 198la, p. 56.
. .
O a
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2) Agz'rogriatcncn of Progran Delivery Modas

During the 1981-82 school year, five forms of ESL program
delivery were utilized (see above). e vas feit that each mode
of program delivery needed to be assessed for effectivenessc from
the viewpoint of atudenta, parents, teachers and ndai@ilt;atoﬂ.
It was not assumed that one type of program delivery would vmt
all needs better than any other; rather, prograam app;:opriaunou
to ctudcnt\ needs would be considered in making recommendations

for future program development.

~._ © 3) Need for Policy Development

Due to the rapid ¢row£h of the ESL progras, policies and guide-
liﬁcc for its administration have not kept pace. Major iccu;.
such as the jurisdiction‘of ESL students, placement of the ‘ESL
program in the ‘lylt‘l, and pupil-tuchcr ratio needed clarifi-
cation. In order to ensure apprbpriatc pianning for the future

direction of the program, additional policy ii required.

'l'h_crctorc, based on these information needs, an evaluation process was
" launchad in‘ September, 1981. FPhase I of tha cvﬂﬁtim was conducted
‘ intcmlly.by the Program Evaluation lhpartnnt and resulted in. two irolu-'c'.“‘
of baseline data and historical documentation related to the ESL program
(Belgher, 198la and b). In January,. 1982, Alberta Education (Planning and

_Research) agreed to fund an external evaluation and thus Phase II of the

ERIC CEE+1.11 ‘ R 93




Evaluation Project was initiated. The Project ran from March to December,
1982, with study recommendations based on data collected from April to

June, 1982.

S. What does the Evaluation Examine?

Phase I of the evaluation identified five major areas of concern to
ten;hgrs and administrators involved in ESL; specifically:

1. Operation and orgnnizition of the program

2. Staffing

3. Expéctntions of Program staff

4. Progrnm Resources

5. Communication
Based on these are&s,‘five research questions were posed. These included:

1. STUDENT NEEDS
What special needs of the English as a Second Language student
population need to be addressed by the Calgary Board of Education's

English as a Second Language program? |

What i& the nopt'effeétive_way or ways to orgnnize,-ndminister and
. deliver the Calgary Board of Education's English as a Second Language

program in order to meet studeﬁt needs effectively?

Q  CEE+l.12 - 7 _ [12]




3.

4e

Se

\ 6. How

STAFF NEEDS _
What considerations related to the teaching staff of the Calgary Board
of Education's Engfich as a Second language program need to -be

addressed in order to ensure the program's effectiveness?

RESOURCE NEEDS

What resources are rcqui;cd and how should thcy be deployed in order to

cperate the Calgary Board of Educaﬁion'c English as & Second Language
progras effectively?

COMMUNICATION NEEDS _
What methods should be employed to ensure that igfdt-ntiod regarding

ESL students, their needs and progress, can flow easily both through

the system and to and from their homas?

was the Evaluation Conducted?

\ ble
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Data was collected by means of interviews ;nd'qucctionnuirec. The inter-
views were both formal and informal; the questionnaires consisted of both

|
|
\ , structured and open-ended items. (Copies of the questionnaires ard availa-v

in Appendix 2.) Study pnrticipantci4nc1udcd:
1. ESL‘Studentﬁ |

2. Parents of ESL Students

3. ESL Teachers .

4, Regular Teaéhers‘of ESL Students

5. Principals of ESL Schools

6. Principals of Feeder Schools

7. Administrators of the ESL Program and Central Office Adminis-

trators




The study was designed so :n.ﬁ certain ESL schools became focal points
They provided the pool from which study participants were lelected by a
multi-stage cluster sampling method. All investigation was limited to
these schools, their feeder schools and their edqinietrntore. Consult

Table 4 for a diagrammatic representation of the study design.

Completion rates of study instruments were 90% or greater in all cases.
Data was analyzed quantitatively through use of the Statistical Package for
the Social Sciences (SPSS) and quelitetivel& through content analysis
procedures 1nvolv1ng the development of categories and the summarizing of
responses. A sumnmary of study results by questionneire is eveilable in

Appendix 3.

7. How is this Evaluation Report Organized?

Chepter II of the evaluation report ptovides a brief background to the
ltudy by reviewing current ESL progrems in other parts of Canada. This
provides the necessary perspective with which to view the Calgary Board of

Education's English as a Second Lenguege program.

Chapter III outlines the design of the study and the methodology employed

in conducting 1it.

-

- i .
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TABLE 4

ESL EVALUATION STUDY DESIGN

SAMPLE ESL SCHOOL

PRINCIPAL ~

.  EsL | SAMPLE OF
ADMINISTRATORS o TEACHERS " ESL PARENTS

SAMPLE OF
ESL STUDENTS

FEEDER SCHOOL

PRINCIPAL

SAMPLE OF

. CEBHIsE5 o ~s)




Chapter IV presents a summary of the findings of this study organized by

questionnaire.

Chnpter V describes the conclusions drawn from the data and advances recommen-
dations for the Calgary Board of Education to consider when developing future.
‘plans for its ESL program. A list of these recomnendations also appears at the

beginning of this report (pp. xi-xiv).

o
A
<

—
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CEAPTER II - TEE CANADIAN CONTEXT

In order to ‘a‘ppraise. the Calgary Board of REducation’s English as a Second
Language Program, it is important to vicw__it in relation to ESL programs in
other major Canadian cities. i‘hcrcforc." this cinptcr attempts to place
Calgary's ESL Program in the Canadisn context by comparing it to similar

programs in Edmonton, Vancouver, and Toromto.
l. A ‘l‘ax'ono!z for Canadian ESL Programs

- In major urban centres across Caudad, incressing numbers of Bcchool-uc
i—igfidtc ai.:c’;lmninl English as a second linguuq. For thout students,
English lax;gu;ge traiﬁingk as well as cultural familisrization occur lurgcly»
in: auoc{atioh v:l.ghﬂ school gttindanco. Oohlcqucn;ly; many Boards of -
!d.ucatiol: have assumed responsibility for the education of non-!n._gl:lch E |
speaking students !;y ado?ting one or'got;c administrative models of language |

‘ 1ufruction. Because terminology often differs by gcogrdphiul region, the
current discussion of ESL in Canada ‘will employ the definitions of ESL
program types outlino_d' by Alberta BEducation in.'!_n‘uch a8 a sécond

estions for the Administration and

e/Dialect ~ Guidelines and S

mani'ution“ of Programs. (mugl't Appendix 1.) 1Interpretation of ESL
-prpg:és acrﬁn Can:d. ‘with reference to this particular tgxoho-y"vni
undoﬁbtodii seem foreign to readers outside of Alberta. Hovfevér, it will
faciiinte clarity of conprehensiéﬁ as ESL programs in different cities
classify projti- -od_dlc in a variety of ways. Some of the most comon are

shown as follows:

= — T 34
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1o Categorizntionvby durntiﬁn of student attendance
e.Le pnft-diys : ‘ . ' '
full-days |
2. Categorization by level of'Englinh ability -
. e.g. novice
intermediate
advanced
3. Categorization by method of instruction
e.g. itinerant teacher
resouré§ room
immersion

P

~ bilingual study

4.‘pategorizntion by speéial‘needé of students
e.g. vocational
special education

academic upgrading

Using the classification system of Alberta Education then, perhnps the most

intensive language trnining occurs in a RECEPTION CLASS, so named because

this nodel of inst:uctiop is often utilized with non-Englilh students upon
their first reception at a school. Unde; the direction of a trained ESL
teacher, a group of students spends ﬁine 1n1t1nliy foculsing on oral
lnngunge skills, later incorpornting vriting skills as well. - Although
integration of immigrant students into option classes (e.g. Art, ? .E.)
usually occurs as soon as is fensible, ni;inlly students are full-time
JRECE?TION CLASS members. In Calgary, this model is used for all students

in Grades 7 - 12 and for nome in Grades 1 =~ 6. Vnncoaver utilizes
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ucxrﬁon CI..ASSES infrcqut;tli for new :I.-:ln:antc in‘ Grades 1 ~ 3‘, Sut
| ‘cztcuivcly from Gi:ndc‘ 4 'upivatdc. As the Edmonton Public School Board
“_adhcru to a '.chool-bucd; budgeting - system, the -pdcl -of‘ language
instruction is. decided by 1n;11vidual school principclc, aud REC!PTION '
CLASSES are one of those adopted by some principalc for atudcntt in all
grade chclc. Por initial langusge training expcr:lmu, 'roronto utilizes
a RECEPTION MODEL for all grade levels. Most students in ‘roronto attcndqa
uczpnon CLASS in a "rcgular school close to .their hou. In two areas .of
the city however, ’R‘cccption Centres host uural RECEPTION CLASSES | in
.;ddition to more advancod BSL training clauu. In thcu cuu, and for
' cpccifi,d . trade levels, Reception CQntru rcplacc thc more typicll

RECEPTION CLASSES in regular schools.

- PARTIAL DAY CLASSES éc similar to RECEPTION CLASSES as both restrict
attendance to non-English speaking students under the imstruction of a
cpvccially’tr,aiuod‘!SL ﬁcachcr. »Eovcv-cr, students .in PARTIAL DAY CLASSES
receive ‘ESL truining' for only part of the acﬁool d;y; attcuding rcguiar _
cluuc wit\h rcgular students the rest of thc tint Although less intem
civc, PAR‘I'IAL\DAY CLASSES may be more practiul than I.BCEP‘HON CLASSES in
| ‘allowing bettar zroupinz of studcntc according to thcir langulgc ability(
¢ © levels. .In Calgaty, a PARTIAL DAY MODEL is alsost exclusively the languages
truning method uvsed for ctudcntc in GCrades 1 - 6. Unlike the othcry
' Canadian cities rcvicw.d 'howcvcr, Calgaty atudcntc rcgiatcr in their
neighbourhood cchool and are t:ancpor..ed to a PAR‘I‘IAL DAY CLASS in an ESL
Host School if such a class does _‘not exist in their Feeder School. -In
Bd-onton, PARTIAL DAY CLASSES are utilié;d for: .Fﬁdcnfg in any g'z-ade,r_‘ level
vdcp!ndingy on the 'individuil school principal. - Neither Vancouver mnor
_ B . :

Toronto utilizes a PARTIAL DAY HOD!L to the ex¢lusion of full day

¢ . ) . . .

Q : . “ . e
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s _ attendance in a RECEPTION C’LASS. Bowever.‘ in Vboth cities, as well as in )
Calgary and Edionton, part-time attendance :;.n a ugfégntad ESL class and
pnrticipntion :I.n ‘some reguhr classes with | Engl:l.-h--puking students
uupplmts full-time nttendnnce :I.n RECEPTION CLASSES u -tudent- make the
‘gradual trnnsition to integrnt.:l.on.

A third format for language training is the RESOURCE ROOM WITHDRAWAL MODEL.

v

As the name suggests, ‘non-rEngliuh speaking students are w:l.thdrgwn from
régu;l.nr class ”attendance at scheduled times during.'which, théy- work with an
ESL teacher inddvidu'alvly, or in .-at-nall groups, using the collect.ed ESL
-resource materials as u:l.ds. The reso;;i'ce ‘room :I.-l genernlly viewed as a
| support sewls:}o the regular ¢lassroom tenchers who consult with each
" other and the resource room teacher about the progreu nnd needs of
individual ESL sﬂtudents. Because of :I.ts nature, ‘the ESL resource room may
exist in ‘addition to gscnérxoﬁ or PARTIAL DAY CLASSES. Greatest usage of -
) this model _' occurs .:I.n Vancouver where re-durce rooms termed "English
‘Learning Qentres"‘ are the pfinary :U-entis of. providing lnhguigg training to
students in the first three grades. To a lesser extent, resource réoms may
be utilized with older immigrant students as a complement to’ the more
. common RECEFTION MSES. Eﬁnonton has established ESL resource rooms in a
few schools for students in Grades 1 to 6: ~While 'rc;fon_to schools may have
resource iéou, théy hnvg" not been lpe‘cificnliy deuignc& for the exclusive
use of ‘E_SI. utudenti; and ' are :h'_e reupon;ibility, of ."SP;cinl Education”
personnel. 1In Calgary, PARTIAL DAY CLASSES approximate the R‘ESOURCE RQOM -
NI’I"HDRAWAI. MODEL when the ESL teacher is located in the -same school as the

ESL students who receive- segregated language instruction. for. limited

periods of time. A RESOURCE ROOM WITHDRAWAL MODEL is also approximated -as
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attendance of older students in I.BCEPTION CLASSES grldunliy decreases to
the point vhcrc only occuioul help is .ought fto- !SL parsonnel. 'rh:
degree to which a PARTIAL DAY MODEL or a RECEPTION CLASS MODEL approachu 2
RESOURC! ROOM HITBDRAHAL HODEL depends, in par:, on the extent to which
rcgu.lu’ classrooa toqchcrc confer with f.hc !SL ‘teacher rcgudin: individual
ctudcntc progress and nudc in their own integrated chnu.

-

Another _:vithdrnal sodel utilizes itinersnt teachers who travel from school

' to school meeting with individuals or. small groups of students who are

withdraﬁn froa regniiu:_ class for short psriods of time. Becsuse the
greatest proportidn of students’ time is cpcnt in regular clzsss attcndancc,

non-English cpukin; ctudcntc have extensive czpocurc to !nglich .pukinr

' models and lose no clan time while travelling to ESL training elucu

distant from th‘ir licilhbourhood school. The ITINERANT TEACHER VI‘I.'EDMWAL

MODEL may be particularly useful when ‘small numbers of ESL students are

scattered in cé'nral schools. 50- lofiool principals in Edmonton have
chosen to utilize an itinerant teacher -odcl. Al though an c:ception to the
more common PARTIAL DAY CLASS!S in Calgary and still on an cxpc:inntal

buic, four itinerant tuchcrc ‘are now travelling uonz schools with nall'

' numbers ot !SL students in ECS to m'ulc 2.° Unliks most itinerant tuchcrc,

however, thos€¢ in Calgary npually work with students within the regular
chnrbo- ntiing. In lddition' to the emphasis plaud on oral lanmc
development of the ctudcnn, a’ particular focus of the itinerant tuchorc
in Calgary is on profenional development for the regular b..lauroo-'
teachers. Although uncommon in Toronto also, the itinerant tuchei' nodcl
has not been totally ruled out in areas where no R!C!P'i'ION CLASS or
Reception anirc exists. Vancouver does not utilize the model, ﬁc-pha.:izing v

the RESOURCE ROOM WITHDRAWAL MODEL instead.
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TRANSI‘fIONAL ‘CLASSII:‘.S, as defined byvAlbertn Education, are restricted to
ESL students and focus on n‘pnrt:lcu;nrv subject area so that introductory
instruction in the terms and concepts specific to that Q\\ibject area cgn ‘be
provided. | Attendance in TRANSITIONAL CLASSES is .pnrt-tilb thé repainder !
of ench day being spent integrnted into regular classes w:l.th English
speaking students. Such classes do not ‘generally exist for the first six

1

grades, as course content is not considered technically specific enough to

neéeuitnte them. At highér grade le\;elo, accrelitation may be glven for
attendance in TRANSITIONAL Ci.ASSEs depending on regional policy. Of the
Canadian cities reviewed here, Calgary is.unique in hav‘:lng no TRANSITIONAL
J CLASSES. Both Vancouver and Fdn-onton utilize TRANSITIONAL:. CLASSES for ESL |
students in Grades 10 - 12. In Toronmto, subject-specific instruction of‘
‘non-English lpeaking st\)dents occurs in a vnriety of wnyo. In what 1is
termed a “Transition Prdgrnm, ‘roronto ESL students in Grades 7 - 13 spend
part-time :ln content courses such as ESL-Biology or ESL-Mnth. After
conplet:lon of the “Trnnsit:lon Progrnm, the Advnncod Ptogtan for ESL
gtudents in Grades 9 -~ 13 provides instruction in lpec:lfic subject areas
emphasizing practical skills related 'to the area of contgnt. An 1issue
related td TAANSITIONAL CLASSES involves who ten;:hes’ them, teaches them,
ESL teachers or regular classroom teachers. Tcnche_rp‘ in both areas have
certain resewntioﬁs about where‘ the emphasis should be plnceri; i.e.,
regular classroom teachers stress content, bl:SL teachers stress language
tkillc; Toronﬁo also provides a "Booster Program” fbr ESL students having

unusual difficulty in one or more lub‘ject areas who may, because of an

uneven or a limited educational background, require upgrading in basic

skills.

"Q !-’
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The goals of the Booster Program are:
‘1') To develop attitudes apr.l 'lpcciﬂ.c skills relevant to a new learning )
style. |
25 To prov:lde individual a.luiltlncc,; vith specific learning needs which
havc been diagnosed. . | : ' ” '
‘ 3) 'ro facilitate and accclcratc the pace of adjus:unt to the stulents’
’ nev envirounment. '
In Calgary, at present, ltudcﬁu requiring a similar program would gener-

ally be referred to the Learning Assistance écn’trc.

In a REGULAR CLASSROOM SUPPORT PROGRAM, non-English speaking students are
ismediately integrated into a regular classroom under the lupcrviuionwof
that clauroo- teacher who is ruponliblc for all student wo‘rcu,

: B _ conmlting with lpceialilcl in the lchool or community when advice 1is

required. No Canadian city reviewed here utilizes 2 “pure” SUPPORT PIOGMH
MODEL in which school or community specislists are the sole source of
counsel regarding ESL training. .Al@l_owcvcr, in addition to ESL classes and
Tesource TOomSs, Vancoﬁcr has established an extensive support service
employing several’ multicultural home-s¢hool 1iaison workers of varied
ethnic backgrounds, nch. lqtiug as a liaison batween the ;tudntl, their
parents, and the ESL or regular Cll-erOIo: teachers of a].l grade levels.
One nchoc;l in Toronto's North Area offers extensive counselling for ESL
students in ‘G!'ﬂCl 9 - 13. Al though neither Edmonton npr Calgary has
: dew{clop-d a formal ESL SUPPORT PROGRAM MODEL, the itinerant teacher acts

) as'a support to regular classroom teachers in many instances.

4U
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The last ESL program model outlined by Alberta Education is the BILINGUAL
PROGRAM which involves instruction in a student's native llnghnge.linultn-
neously with English 1nngui;e instruction. Such a model of language ,
training enables nge¥npproprinte concept development to continue relatively
free of interruption due to English l;ngunge deficiency; it provides the
ESL student with a sense of pride in his native language/culture, and
according to some -educatiomnal reuenrche?-, lp&.dlbthe efficicncf of acqui-
sition of English language concepts. IExcluding the more comnoﬁ French-
English bilingual prbgrnné, Toronto is the only Canadian city reviewed here

\

N . . N
\\which utilizes any BILINGUAL PROGRAMS for ESL training. Even there, they

\\~

are rare nn& exist at the Grade 6, 7, and 8 level only.

'
I

2. Integration and Transition .
- /

iegilﬁrntion of immigrant children in Canadian schools is only one step in
the Ilengthy proéels of integration. 'i with it often begins language
training, cultural training, and gradusl adaptation to the Canadian way of
1ife. Since educntionnlvlystems hnvegéended to focus on inngdnge training,
the current discussion will begin wfth consideration of variables influen-

cing the acquisition of English as’a second language.

b3

&
As 1s the case with much skill learning, age and ease of learning generally

bear a negative correlation.;'Thus. language acquisition may occur much
faster for ESL students in the lower grade levels than for those who are
older and nrczfnced with. learning complex concepts in addition to a new

language and culture. For this reason, PARTIAL DAY CLASSES may be

:
;

4i
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particularly suited to joungcr ESL students whose language acquisition in a
rcgu.hr classroom may be quite fast relative to that of older students. On
the other hand, the intensity of a RECEPTION CLASS MODEL may bs particu-
larly suited to older ESL students for whom language learning 1is inherently
more difficult. Since students' language acquisition may be aided by
modelling English- speaking peers, the task of learning a second language
1s often facilitated more by promotion of esrly imtegration into regular
class attendance than by lnzihy maintenance of segregated ESL instruction.
Such is tl;a reason for encouraging pertial intuntioﬁ for nonacademic
course areas even vhen a RECEPTION CLASS MODEL of ESL training is ﬁnd.
Bccaﬁcc placement of ESL students in classrooms is generally ;acmpiuh.d
‘with referemce to stulent age, the educationsl backgrounds of immigrant
st:dents become important; an incomplete or disrupted school history plncc.c

ESL students at a significant academic disadvantage in comparison to their

English speaking peers. To address this problem, the RESOURCE ROOM WITH-
DRAVAL MODEL or a SUPPORT PROGRAM MODEL used in conjunction with other
methods of language training, such as a RECEPTION PROGRAM or PAR'!’IAL DAY
CLASS, ui be particularly advantizcouc in ani-ting ESL »ltudcnt. by the
provision of remedial work in their areas of weakness. Recent work has
cugznt\-d that concept acquisitien in a uconﬁ 'hnguuc is facilitated by
the prior utabliqﬁnnt of conceptual competencies in 2 ‘Nativc language.
Hence, one might suggest that support is gained for the BILINGUAL PROGRAM
MODEL in which simultaneous Native and ZEnglish dinstruction occurs.
Further, it may be suggested that a BILINGUAL PROGRAM is of particular
benefit to those students whose educational backgrounds are incomplete, or
have been intcriupt-d, because deficient concept acquici_tion would be
augsented futqr in a Mﬁ.vc language than in English. The incrcning

complexity of subject content with increased grade levels makes language
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acquisition in an academic setting particularly challenging for the older
immigrant student who begins learning English as a second language at the
‘ﬁigh School level. To address the nieds associated xdth such a demanding
challenge, a TRANSITIONAL CLASS MODEL offering ESL classes in one Or more
specific subject areas may bé especially useful where specialized vocabu-

lary becomes central to co»pcepbt'ncqui-ition.

Beyond the matter of language ltrtininé are those matters related- to
cultural integration of immigrant students. " Because increased >fncility
with the. English language and, “to a somewvhat lesser extent, .-:I.ncreued
familiarity with Canadian culture have always been goals of many Boards of
Education, ohly recently have questioni regarding heritage instruction come
to the fore. Generally speaking, concerns foéﬁs on the desired relation-
ship between majority (English) and minority (Native) language groups.
Boards of Education may: 1) encourage and provide English learning to the
complete exclusion of all Native ‘language develop;iént; 2) encourage and
provide English learning _ninultnneously. with Native \in\pgunge maintenance
jnd/or further development; or 3) encourage and provide English language
learning while supporting Native lnngunge maintenance providing the latter |
is accomplished by some body outside of the formal educational system. Of
the cities discussed here, only Toronto has initinte:i very liiitod practice
of bilingual instruction as part of the regular cuffiquiun during normal
hburi of operation in a school day. In additionm, Toronto's "Heritage
Program” enables stud'entn to study a language other ‘than Ffench or English,
generally the student's mother tongue, in the context of its own culture
within a Cnnad:lnn setting. The programs are offered :I.n addition to the

regular school curriculum, and enrollment :I.n voluntary with classes held
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genarally after school, in the evenings, or on weekends. The Calgary,
Edmonton, and Vancouver Boards of Education h‘nvclnot yet developed formal

policy on‘hcritagc instruction for ESL stulents either during the regular

/).
-

school day or after hours.

However, the Provincial Government in Alberta does offer evening and week-
end Heritage language programs for first language uintqmm under the '
diruc;ion of .thc Beritage Branch }of Alberta Culture. In 1977 the f_od.o'.l.'al.j
govarnment utablichid a Cultural Eanrichment Program and funded provincial
govcrnunti for l;:pplmntary iangugc schools based on total studént
enrollment per year. In nddit!.on, ioncy vas made nuil;blc for teacher
training n'rkshopc' and dculoplcnt’ of instructional materiasls. There are
Prumtly 70 'lan:ulzc lchooi. in thi prwinée' (30 in Southern Alberta).
The funding provided 1is twenty-five dollars per student per year based on
50 percent attendance. ‘m.uuc operate onﬁ of various 5uj.hl:l.ngl-. i.e.,
churches, city halls, schools. Classroom space in schools is rented from
school board'c when other clauﬁ are not in session. In 1977 the Alberta
Ethnic Language Teachers' Association (A.;.L.r.A.)-m founded. . This
- group's focus is primarily dealing with professional ’dtnlopmn:. workshops
snd special .intcractioul nights. Problem areas with Alberta's current
. Heritage Lnnguagc programs include: 1) Taacher certification (most
/ teachers are untrained volunteers); i) Credit Prbgr@ (ﬁigh School
. students should be permitted to take first language instruction from certi-
fied teachers as part of the high school progranm aﬁd geceive credit for
completion of such courses); {3) Materials and resources (these should be
déveloped according to pravinciql' guidelines); ' 5) Student motivation
(encouragement should be given for ‘maintenance of first lﬁngunge); and 6)

 Teaching culture in a Canadian context.
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fnngential to the general matter of integration are the lpecigl needs of
educationzily deptived‘teenage ESL students wﬁo have suffered incomplete or
disrupted s;hodling. Because §f their ‘ages, the prospective lengths of
time to be lpéntiin Cnnaﬂinn schools, and the pending responsibilities of
adulthood, these ESL students often require lpecinl‘iililtnnce if language
training and integrntion nfe to be accomplished effectively. For thoieaESL
stulents needing substantial upgrading, it may be_ncccg-nry to iwmplement
tenadiii insﬁfuction, work éxpetience,VOt a vocationnl'ptégrnu. While most
school systems have counselling services, vocational programs, and remedial.
or lpeciﬁl education services available tol;he'genctnl student body which
includes ESL students, few specialized services specifically fd: this
minority group have been developed to date. Oniy within the last year has
Calgary made a "Pre—Enployﬁent Pre-Vocational ESL" program available to a
small number ;f students in Grades 10 - 12.  Although no lpecinl‘EQL voca~
tional programs exist in Toronmto, educationallj deptivid nsﬁ students may
= | receive upgrading in lpecific areas qf weakness through Toronto's “Booster”
program, described earlier. In addition, omne of Toronto's upper division
schools has deveioped an eitensivé career counselling service available to
all ESL studénés. In Vancouver, some practical neoﬁn of educationally
deprived teenagers may be met by the wmulticultural home-~school liaison
workers dcncribod'ptevioucl&. Iu addition, the Vancouver Board of Educa-
u tion has ‘eltnﬁlilhed a "Learning Assistance Class” éxclulivelj fot‘ ESL
Qtudentn l::etween 8 and 13 years of age who have learning disabilities
requiring flpecinl education” status and nt;ention. For students older -
than thirteen, various "Pre-Employment ESL" classes have been created
enabling limited work expetiénce and job placement in those cases where

educational deficits preclude diploma graduation.

45 S -
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3. ESL Program Projections

While it is rc_qnonably easy to discuss the various models of ESL instruc-
tionb best quitd to non-English speaking students with a nricﬁy of special
needs, prediction of the nuﬁr of .ctudintu. and thus the requirad number
of ESL classes and teachers, is much more difficult. Although many factors
influence the settlemant of inisfmt families, as ruﬂgnt- of Canada they
are frae to move within tha country, as is any citizean. Even if accurate -
i-ignt:lbn statistica for individual cities v;rc available, this ucondarj'
migration makes 4prcciu prediction very difficult. Nevertheless, utflé-
ment patterns are infimncd by identifisble variables, and trends in
population numbers are usually indicative of future patterns. ‘Ult:l'.utoly,
thc federal immigration policy dctcninu the m-b.rc and qulific,ttiom of
‘_i-igrmtc to Canada. Por 1982, a maximm of 130.000 immigrants will be

granted permanent residency. Although - faderal pol:lcy does not place

rutrict;om on place '_’of uitlucnt, urban cantres bcco.i focal areas,
selection being detcninnd, in part, by existing ethnic pockets, location
of i-igrant.fuily n:o-bcrc, "cost of living, and opportunity for employ-
} -cnt." Because Alberta has traditiomliy bun‘ln ccondilcally desirable
province, and Calgary in particular has held employment potential, large
proportionc of the immigrant populntion have 1initially or luntunlly
settled in this Alberta city. In May of 1982, thc enrolment of school—-age
students in Calgary ESL classes approxinat-d 1500. Although .gtowth in
enrolment ﬁu been noted for .everal years, the rate of expancidn has
incrund dramatically cince 1979; in the three year period betwagn May of
1979 and 1982, the ESL student population triplod,v due largely to the

settlement of Indo~Chinese refugees in the city. If the next three-year
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period were to show such growth, 4,500 ESL students iﬁ Calgary would require ‘
special language training by 1985. ‘In actuality, growth ‘rate nay nore.
realistically be expected to level in the jymediate future, in ‘léite of
anticipated Lebanese immigration to Canada. More conservative federal
inmigrntion policy ad;pted in May of 1982, coupled with high rates ofninflntion .
and growing unemploymeﬁt suggest that even in Calgary the rnté of giowth nay be

less than that observed in previous years.
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1. OVERVIEW

The puipou of the evaluation of cnl‘ary Board bf l;;nutibh lsn‘kﬁiu’,
Grades 1-12, was ﬁo assist the Board in providing appropriate cduutioﬁal.
experiences for ESL |tud.ntc by ‘eolheting, snalysing and reporting the
attitudes and opinions of students, parontc. tuchcrc and administrators
rcgarding the cffcc:ivmn of the existing ESL progras by seans of a needs .
assessment and, based on this :!.nfomtion, by advancing recommendations for
-change. “In addition, it was anticipated L that the infornti_qﬁ generated
_from such a study would have prov:lnci-vidc mlidtim foi; _!Si. instruc=-

tion.

‘The -tudy sought to cnlute curunt ESL progu- cffcctivcncn while at the /
same time assessing unmet needs. 'nnnforc. five ruurch quutiouc vers

posed. These included:

1. STUDENT NEEDS
'Hhat special need of the English as a Second Language student popula-
" tion need to be addressed by the Calgary Board of Education's English

as a second Language program?

2. PROGRAM NEEDS | | )
What 1is the most effective way or ways to :organizc; adninister and
deliver the Calgary Board of Education's Eng;.ich as a Second Language

proqd- in order to meet student needs effectively?
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3.

4,

S.

STAFF NEEDS & .
What considerations related to the teaching staff of the Calgary Board
of nducation‘l'!ngiilh as a Second,thgunge need to be addressed in

order to ensure the progranm's effoqtivcneli?

RESOURCE NEEDS
What resources are required and how lhbuld they be deployed in order to
operate the Calgary Board of Fducation's English as a Second Language

program effectively?

COMMUNICATION NEEDS

What methods should be employed to ensure that 1nforn;;ion regarding

ESL ‘students, their needs and progress, can flow easily both through

the system and to and from their homes?

The ESL Evaluation Study was limited to individusls involved either

directly or indirectly in the Cnlgnry Board of lducation s znglilh as a

Second Llngunge progran during the period Jnnuary to June, 1982. Based on

inforuation collected in Phase I of the Evaluation Study, she following

list of ltudy participants was dcvclopod
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l. ESL Students

2. Parents of ESL Students

3. ESL Teﬁchkrlb

4. Regular Teachers of ESL Students
S. Principals of Host Schools

6. ;Principnls of Feeder Schools -

7. Central Office, and ESL Administrators

1




~ language, and who were recaiving ESL 1nstrucgion at the time the study w

.\

ESL Studontc nro considered students whose first hngnuc vn oth-r'
than !nlluh. who had not yet echieved functional fluency in the !.ng%h

R

conducted .’

Parents ware considerad to be eithsr parents, brothcrc and sisters,

relatives or mndunl, in othar vordc, vboovor claimed responsibility for

" the care o! the ESL ctudont.

ESL Teschers were deemed those tuchcri; generally with cpicialind

.t:dniﬁg in second language instruction, who were charged with the

.rdo.pomibiliiy of teaching English to ESL students in order to prepare them

for success in regular classes at their appropriate 'gndi livol. '

‘hm.s ‘rmhou of ESL Students were defined as those tuchcrl in the
norsal cchool prograns vho had £SL students partictpntin; in thcir classes

in add{tion to the specialized ESL classes.

- Principals of Host Schools were defined as priucipals of schools

housing ESL clas3ses.

Principals of ‘rodcr Schools were comsidersd 'prineipnh of schools .
without ESL classes who transported ESL students to & Bost School on &

regular partial-day basis for ESL instruction. This group of principals

was limtied to Elementary School only, as all Junior and Sen:l.or High

Schools in the study had ESL classes and were therefore considersd Host

A Schools.




Central Office and ESL Administrators involved in the study were those
administrators in the Calgary system whose adninintritive functions were at

least partially related to the operation of the ESL program.

Both major forms of program delivery as defined in Chapter I were examined;
npecifipnlly, the Partial Day Model, employed in Elementary Schools, and
- 'the Recirtion Class Hédel,,employcd in the .Jun:[or and Sgnior Bigli Schools.
In addition, the three éxpetiuntnl projects outlined in Chapter I were
ncrutihizod. These included thé Renoufce Room W:I.thdrnvnl Project at
Acadia Sc:hool, the Itinerant Tenchér -W:I.thﬁrnml Project in a number of
Elementary Schools in the East Area, and the Pre-Employment Pré-Vocntional
English as ﬁn Second Language (PEPVESL) Ptoject-nt Forest Lawn Senior Bigh

School.

The study was designed in such a way that a representative sample of Host
Scho_oll became focal points. They provided the pool from which study
participants were selected. All investigntiogl was limited to those

schools, their Feeder Schools and their administrators.

Data was collected by means of interviews and quent:l.omuiren. Structured
interviews were used with Elementary ESL ntudentn and: pnrcntl of - ESL

students, while informal :I.nterv:l.ewn were conducted w:l_.th Central office,'

and ESL adninintrntorn. Quutioiuuiru contninod both structured and -

open~end ed 1te1ns and were administered to Secondary ESL students, ESL

| teachers, regular clnnroom teachers, and Host and Feeder principnls.

The following sections will present a detailed explnnntion of sanpling

procedures, :I.nstrunentntion, dntn colleétion procedures and data analysis
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methods employed in the study, along with some comments on limitations of
the .t\ﬂy. | ‘

2. SAMPLING PROCEDURES

A multi-stage cluster sampling method was employed in the study to identify
.pn-t:.dpnntc. . The first stage involved <the nhcuon of clusters, of
cchooh. This stage also :l.dontif.iod the Bost principals (or princip;lc of
schools vith :ESL clnuu). and the ESL tuchcrl who vould pu'tieipatc in
the .tudy.

.. The second ctigc iiwolvd the selection of ESL student and patcnt pittic:l- ot
pants. This stage also mntifid the pool of rc.uht cuurool tuchcr-
of ESL student from which participantc would bc selected. |

-

&

The third stage igvolipd the selection 6.’., regular classroom teachers and

. __ Feeder principals who would participate in the study.

In sumnary, the sampling proc-dutu employed in this ctud; provﬁld a
riprcuntat:!.v&buc of 572 of all schools hosting ESL classes, 222 of all
ESL students represented by either thnulﬁc' or their pu'cntc.. 622 of all
ESL teachers, 2X of all Regular Classroom i'c.chcrc and 16% of all 'priuci-»"
pals of regular schools. A detailed c;p]iuution of sampling procedures
follows. |

H

Stage 1 - Séhction. of ESL Schools, Host Principals, and ESL Teache.s

To select the schools which would participate in the study, a stratified
* sampling method was employed. Using a February 8, '1982 ESL Staff List and
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the AGT Calgary and District Wh:l:e Pages phone book, it wu possible to
orgnnize current schools with ESL programs :I.n:o cells by city quadrant and
school level (Table 5). In cases where a echool appeared in two celll, the
s progran with the lesser enrollunt was deleted. , For emple. Lnngev:l.n
.Elementary had 27 studentl, Lnngev:l.n Junior High had 45 etudentr. there- s
fore, the elementary progren was deleted. |
’A table of random numbers was employed to select approximately 50% of
schools per cell.‘ In .fnct 22 out of a possible 41, or 57X was selected. '
This selection .procedure provided a pool of 758 ESL students, or 53% of
the total population olf‘ 1425 ESL Studente for furtherunupling‘. (Consult
‘ Table 6)._ fn addition, ;his ﬁroceu identified the Host principals (22
participants) and the ESL tenchele (42 participants) who would be involved

in the study. !

‘It had been planned to\pnrcel' out for separate study the schools ':I.nvolved

in the three special projects referred to earlier; namely, the Resource

~ Room Withdrawal Project at Acadia School,: the Itinerant Teacher Withdrawal
Project in l:l.x Elenentnry Schools in the East Area, and the Pre-Employment
Pre-Vocational English as a Second Langusge (PEPVESL) Project at Yorest ‘
Lawn Senior High School. In fact, Acadia School was - identified in the
sanple selected and we. treated in the regular manner. Only the other two
projects required epecinl treatment. The PEPVESL ltuﬂente vere parcelled
out of the total ESL population at Forest Lawn Senior Blgh School, also
identified in the Benple. A 502 rnndoﬁ sample of schools involved in the
Itinerant Teacher Withdrawal Project was seleceed; lpecificnlly; Annie

foote, Pineridge and Falconridge.

<
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-CITY

‘TABLE - S

SCHOOLS WITH ESL CLASSES BY SCHOOL TYPE AND CITY QUADRANT

victoria (4}

QUADRANT “.!. ".". 8.!. s.".
SCHOOL TYPE
Alex Munroe * Brentwood . * Acedia ‘ Calgary Hebrew
#* Catherine Nichols Gunn| * Cambrian Heights James Short Memoria #* Connaught -
ELEMENTARY Langevin (d) Kensington Road Maple Ridge Glenbrook
' #* Riverside Bungalow ‘, * Mountain View Kingsland
* pPatrick Airlie * Rosscarrock
) Victoria Spruce Cliff
: #* Windsor Psrk
* Bob Kdwards ®* parkdale * Ernest Morrow .. % A.E; Cross
JUNIOR RIGH Georges P. Vanier * Senator Patrick Burns Ian Bazalgette Calgary Hebrew (d)
* Langevin . 'Sir John A. MacDonald | #* Sir Wilfred Laurier Mount Royal

* Woodman

SENIOR HIGH

Crescent Heights
®* James Fowvler .
®* Queen Eligabeth

*AForest Lawm
l.otd Beaverbrook

3

Ceni:ral Memorial
% Ernest Manning

f

(d) deleted from selection procedures

\ *#  gelected for the study
| #* excluding PEPVESL program

v




TABLE 6

; SCHOOLS WITH ESL CLASSES SELECTED AS STUDY SAMPLE

PROGRAM TYPE AREA SCHOOL #ESL STUDENTS
Mmmﬁieieﬁtnfy 7 N.E. Catherine Nichols Gunn ‘ _ 13
Riverside Bungalow 25
N.W. Brentwood : 33
Cambrian Heights 32
-S.E. Acadia 28
' '~ Mountain View 85
Patrick Airlie . 38
S.W. » Connaught 40
Rosscarrock .20
Windsor Park 14
’ 329
Junior High " N.E. Bob Edwards 34
B ~Langevin . 45
N.W. Sen. Patrick Burns 25
Pa:kdale 19
S.E. : Sir Wilfred Laurier 21
. Ernest Morrow 7
S.W. ‘Woodman ' 48
A.E. Cross 32
N ' 231
— 1\\
Senior High N.E. _—
N.W. James Fowler ‘ 35
Queen Elizabeth 42
S.E. *Forest Lawn s 63
S.W. Ernest Manning 58
198
TOTAL 758
* excluding PEPVESL students
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As the Calgary Board of Education administers its schools in five Areas as
opposed to the four city quadrants, a table has been developed which
transposes the complete list of sample schools (including special projects)

into administrative Areas (Table 7).

-Identification of the sample schools immediately identified the ESL
teachers and Host principals to be involved in the study. All of these

people, or 100Z, were selected.

Stage 2 - Selection of ESL Students and Parents of ESL Students

IStudcnt selection was treated differently at the Elementary and Sccondaryv
legvels. (\:lau lists were collected from the ESL classes in the 10 Elemen~
tvnry schocls selected for the study. After a radom start, every fifth
student nm;\or 20% of the population, was selected for an interview. Yor
the Itinerant Teacher Withirawal Project, 100% of the students in the three

schools was selected.

At the Secondary school level, class timetables for classes above the
beginoner ESL level were collected for the 12 Junior and Senior High Schools
selected for the ctud‘y. - As the questionnaire would be administered in a
group setting, it was decided that classes rather than individuals would be
randomly selected. 'l‘hcrc_forc' ‘after a random start, m class pcr n'nplc
school was seleccted for participation in the study, in addition to the
PEPVESL class, making numbers at the Secondary level larger than the
proposed 202. (Consult Table 8 for an analysis of proposed and actual

\ student numbers.)
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TABLE 7

SAMPLE SCHOOLS BY ADMINISTRATIVE AREA

ADMINISTRATIVE | ; o
AREA - SCHOOL TYPE SAMPLE SCHOOL
North ' Elementary Brentwood
. ) Cambrian Heights ‘
Catherine Nichols Gunn
Junior High Parkdale o \
Senator Patrick Burns . \
Senior High James Fowler
Queen Elizabeth
East Elenentary Mountain View
Patrick Airlie
Riverside Bungalow
Junior High Bob Edwards
Ernest Morrow
Langevin
Sir Wilfred Laurier
Senior High Forest Lawn
West Elementary Rosscarrock
Junior High A.E. Cross
Senior High Ernest Hnnning‘
Southwest Elementary Windsor Park
Junior High B Woodman
Senior High -
Southeast Elementary Acadia
Connaught
; Junior High -
Senior High -
55
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TABLE 8
PROPOSED AND ACTUAL ESL STUDENT PAHICIPAN'I‘S\_
___ESL STUDENT _ PROPOSED  ACTUAL

SCHOOL TYPE SCHOOL : _ POPULATION SAMPLE SAMPLE
Elementary *Acadis ' 28 6 5
*Annie Foote & 4 &
Brentwood 3 7 7
Cambrian Heights 32 6 6
Catherine Nichols Gunn 13 3 3
Connaught 40 8 11
*Falconridge ’ : B 7 7
Mountain View : 85 17 16
Patrick Airlie ' 3s 8 8
“Pineridge - 8 8 8
Riverside Bungalow 25 5 5
Rosscarrock 20 A 3
Windsor Park 1) 3 ]
" TOTAL 347 86 86
Junior High A.E. Cross ' 32 6 13
Bob Edwards 34 7 9
Ernest Morrow 7 1 9
Langevin 45 9 9
Parkdale : - 19 4 11
Sen. Patrick Burns 25 5 19
Sir Wilfred Laurier 21 - 4 7
Woodman 48 _.7. 2
TOTAL 231 43 85
Senior High Ernest Maunning 58 12 18
Forest Lawn 63 13 21
*PEPVESL 12 ‘ 12 10
James Fowler : 35 7 10
Queen Elizabeth b2 K] 12
TOTAL : 210 52 71
TOTAL NUMBER OF STUDENTS 788 181 i 242

* Special Projects

(< J . ‘
ERIC CER+l.4l | | [41]




In summary, 31X of the student pool of 788 (including Special Projects), or

242 students participated in the stuly (Table 9). . This was 17Z of the

—_——

total ESL student pOpnhtion of 1425 students.

The selection of parents of ESL students procéad.dlin a similar fashion.
At the Elementary levgl, the sane c{nsl lists were eip;oyod. Aft;f a
randon start, every tenth student name, or 102, was selected to idcntify a
parent name, At the Secondnry_level‘, clcul lists were obta;.ned foi- the
classes selected for administration of the ESL Studen£ Intervieulouéltionf
naire and every tenth name was lelétted for pnrenﬁ.identification. Parents
involved 1in fhe Itinerant Teacher Withdrawal 'Projgct and the PEPVESL
Project were handled in a similp; fashion at the 102 level. ‘A list of 78

parents was thus developed. It must beanoiod-tha:,thele bn;cntl were not

the parents of the ESL students taking part in the study. Therefore, the

pool of students was broadghdd"by" parent tgpggleg;;;iqg_wgqhm;h;gﬂ,320_,Jmuum

students or parents of students, or 222 of the total ESL student

population, were represented in the sample.

Stage 3 - Selection of Regular Classroom Teachers and Feeder Principals

The selection of regular classroom teachers took'pi:ctﬁiuwtht"foitﬁwtﬁif

marner. At the Elementary level a list of regular classroom tgnchery was
developed by conwit:l.’ng' the interview dntn.providqi by Elcnehtﬂnry_ ESL
stulent participants. After a. random start, every third tincher vas
selected. At the Secondary level, ESL teachers in each sample séhpol were

asked to provide the names of three regular classroom teachers who had ESL

" students in their classes. Thus a sample of 70 ;egulir classroom teachers

St

was devised. : P , |
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TABLE 9 _
SUMMARY OF ESL STUDENT PARTICIPANTS

e LT L o s PR

NUMBER OF ESL

_, SCHOOLS  STUDENT - PROPOSED . ACTUAL -
SCHOOL TYPE  IN STUDY DPOPULATION  _SAMPLE I SAMPLE %
Elementary = 13 ° 347 86 25% 86 252
Junior High 8 231 43 192 85 7
Senior High 4 210 52 252 71 342
TOTAL 25 788 181 23% 242 312
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The list of Elementary reguinr classroom teachers mentioned above provided
_the Feeder prihcipnil to be involved in the'ltudy.' The principals of all
twelve Feeder Schools represented by Elementary fcgulnr classroom teachers

in the study, or 100X, were selected.

In summary, then, sampling procedures led to the selection of the following

study participants:

242 ESL Students

78 ESL Parents

42 ESL Teachers

70 Begular Classroom Teachers

32 Principals (22 Host, 12 Feeder)

In addition, administrators were‘interviewed in an informal manner as their

roles became evident as impinging on the ESL program.

3. INSTRUMENTATION

<

In general terms, activities employed in the development of the instruments
included the following:.

l. Development of Draft 1 of the interview/questionnaire based on ‘issues
. highlighted in Phase I of the ESL Evaluation _
2. Revisions based on initial feedback from the Evaluation team members
3. Development of Draft II , ,
4, Field testing and circulation to the ESL Evaluation Steering Committee
members . - , R
5., Revisions based on feedback from the Field Test participants and
Steering Committee members o
6. Davelopment of the Final Version of the interview/questionnaire
7. Printing '

CEE+1.44 - o : [44]




Lk s P O A R L 79 ke A N A x P W O SOl W L o

N

The ln__jor;lty of f-:udy' pattic:lpantc had to be poilod' prior to the end of the
school year, June 30, 1982. . As Phase II of the ESL Evaluation Study .

co-ned in March, 1982, time was limited for instrument development.

~Con:uqucnt1y, several of the above activities occurred simultansously.-

Table 10 provides an outline of the schedule adhered to for the process of

. instrument dcvolop-cnt;

Copies of the five instruments employed in the ctuly are provided in
Appendix 1. | |

DATA_COLLECTION

The return rate of qﬁcn;ionmircl and tha completion of interviews was
extremely high, with all :lnitr_.nt; pcing" completed and returned st the
90Z rate or higher. This unusually high completion rate sust be juiged as
dus to‘ the enthusiasm of the participants and to thc clarity of qu;ction-
naire construction. Certainly for Calgary Board of Kducation Q-ployccc,
the timing of gqcctiqmircs came at their busiest season and yet their
ongoing intcrui in the topic of the !SL Evalustion is demonstrated by
their completion rates. Tablc 11 provides a U_nry of instrument

completion rates.

An cxplmtioh of, the data collection methods employed in the ESL Evalue~

tion study for each instrument follows.
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INSTRUMENT

o

\

3
NS

ESL Student Interview/
Questionnaire

ESL Parent Interview
ESL Teacher Questionnaire

Régulnr Classroom Teacher
Questionnaire
14

Principal Ques:ionnnire

i)
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TABLE 10 ‘ °

§CHEDULE FOR INSTRUMENT DEVELOPMENT

DRAFT I DRAFT II
March 22—April 8  April 13—April 23

April 26--May 14 May 17 --May 25

W

May 3--May 14 May 17 =June 7
May 17—May 28  May 31 =—June 11

june 1—June 11  June 14 —June \(22

[46]

~ FINAL
VERSION

April 26

May 26

June 8
June 14

June 23

L
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STMMARY OF INSTRUMENT COMPLETION RATES

QUESTIONNAIRE

v

ESL Student Interview/
Questionnaire

ESL Parent Interview

o

ESL Teacher Questionnaire

Regular Classroom Teacher

Questionnaire

Principal Questionnaire

# OF COPIES
CIRCULATED

OR ANTICIPATED .

242

78

42

70

34

" # OF COPIES
- cerLEreD
AND RETURNED

242
71

41

63

32

902

94%

!
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— ‘ ESL—$Student _Interview/Questionnaire

" | \
\

As mentioned previously, !lclantnry‘and Secondary students were handled

differentlj. The 86 Elementary students weré interviewed individually by
the ESL Evaluation team's Research Assistunt using the ESL Student

Interview/Quectidnnnire'nc a guide to questioning. v -

ﬁ;qpite'the youth of coﬁe of the respondents, the ltﬁdenﬁc were judged by

the interviewer as being open and eager to talk. ;ll but one of the

Elementary students were able to respond to the interviewer in English.

This one student required n‘Chinecé interpreter. Generally, the interyigws
took twenty minutes. N . * |

- —-At the Secondary lei;l, the ESL Student‘Inter;iewlouectionnaire wn; admin-

istered in a class setting as a qﬁeotidnnnir; to 156 ESL ctudeﬂts, the

Research Assistant and ESL teicherc circulating to respond to individual

questions. Students werebjudgod by the Research Assistant-as beiné inx;ous

‘ to mak; their responses as éqxrect as possible. Generally, the question-

naire took forty minutes to complete in this manner.

ESL Parent Interview

”
4

G
y

, ~ \
Parents were contacted by the ESL Progran';"nultilingual receptio;\clerk to
set up appointments for inte;viewn. At that time, the need for an inter-
preter was identified and the appropriate interpreter eng;ged. The Research
Assistant and an interpreter then visited the parents in their hones, !

usually in the evening or on weekends. The Research Assistant judged the

CEP+1.48 | [48]
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rccﬁ‘:t;oﬁ" of the intmliu as favouratle on thes part of all pircnts.i They
n grested enthusiastically the Calgary Board okf Education's interest in their
opinions regarding their children's progress in school. hcqunil}. the
vho:!.c fanily was present. Occasiocnally the parnntcy had. difficu&‘.toy
rc‘-ponding' to certain questions if their .m educational experience had
been limited. The inrerviewsr juigad the parents’ sbility to speak English
for Item Alé ("HBow much English do you spesk?”) according to the following
scale: | |

“No Englich"
The parent cannot cpclk any !nglich.
(Translator required.)

"A little Eaglish”

The * parent can communicate needs in c:l.u;lc phrases. In
couversation, mesning may be lost. .
(Translator required.)

*Quite a bit of Eanglish"

‘ The parent can function in nonnl éonversation with some

hesitation; however, meaning is muy discovered.

“He/she speaks English well™ j

' The parent can function in face-to-face conversation at normal
cpood with normal co-pr.h.uion. o .

- The ‘interview lasted. from approx_:l.lat’oly foi'ty-fivc minutes to an hqur. In

all 7] parents were interviewed.

ESL Teacher Questionnaire

’rhc ESL 'rcachcr Quutiomuirc was circulated through thc c:lnry Boud of ‘
Education's in:croffico mail to the 42 ESL tuchcrc workin; in the ctudy s
22 -c‘uplc schools. A return envclope vas provided cod.d to help ﬁcnt:lfy
late quntiemiru. Follow-up phone calls were nde and a].l but oue -
questiopnaire, or forty-one, vere returned. This missing quutionmirc. vas 0
apfarcntly sent ﬁ:g the University of Calgqry by mistake anri was lost. c

)
s

P
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{ . gggular.CIassroom Teacher Ouestionnaire

The Regular Classroom Teacher (uestionnaire was circul;ted by interoffice
mail to 70 regular classroom teachers in 30 schools (li Fgeder Schools and
18 Host Schools). A return envelope wasvprovided, coded to help identify
late questionnaires. Follow-up phone calls were made and 63 questionnaires

were returned.

Principal Questionnaire

The Principal Ouestionnaire was circulated by interoffice meil to 34
principals in 22 Host gbhools and 12 Feeder Schsols. It was later
discovered that one Host School, Riverside Bungalow, which also houges the
ESL Program administrative offices, had no principal and therefore the
questionnairé was deleted. All the questionnaires were returned; however,
the principal of one Host School returned his copy blank. Therefore, a

total of 32 questibnnaires provided usable data.

5. DATA ANALYSIS
\

The ESL Evaluation instruments provided two types of data for anal&sis;
numerical data resulting from Likert scaleinnd Yes-No responses, and open-
ended responses and comments. The numerical data was analyzed through use
of the computer program, Statistical Package for the Social Sciences
(SPSS). The open-ended responses and comments were analyzed for freguency
and subjecdted to content analysis procedures involving the development of
categories and the summarizing of responses. A more detailed explanation

of data analysis techn’3jues follows.

o  CEE+1.50 , [50] i
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Statistical Analysis

dxutionnhire items with n\;-erical rnpon/lu were analyzed by the SPSS
Program rccultiqg ir a number of .tatinticnl functions for further
analysis. The follaving functions providcd uceful information for the
Evaluation Studf"

Frtqucncy Analysis - numbers of responses per quastionnaire
item and sub~-item
Chi-cquarc Test - disparity between actual and cxpcctcd
frequencies (SPSS, 223) ,
Cru-cr'c V- dcgroe of the rclation.hip of the Chi-square Test
(Popham, 276)

‘Phi - similar to Cramer's V for a two-by-two table (SPS§, 224)

| Pearson Product-Moment Correlation Coefficient - degree and
value of a linear relationship (Pophan, 70)

Content Ana zcic

Open-ended esponses and comments were submitted to rigorous content

analysis te quec as outlined below (Barrington, 1981)

A. Develo ent of Categories 1. Responses unitized
\ 2. Responses coded by group.
‘ , 3. Responses sorted by question number
y 4. Categories determ.»«d for each
\ : - question
\ o S. Responses rccortcd into catcgorics

B. Summary of Pcponuc 1. Category descriptors developed
\ ) 2. Similar responses compiled
3. Similar responses paraphrased
4. Unique responses edited
5. Summary of responses for each
question prepared

\
\

The rgsuits of each questionnaire are summarized in Chapter 1v.
/ |

/!

' ~ NPT
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6. LIMITATIONS OF THE STUDY

At least two limitationé_to the study are evident to the researcher. The
first involves ESL Program changes; the second is related -to uncomscious

bias.

ESL Program Changes

The nature of the ESL Program is such that it responds to the fluctuation
in demand fof services. During the course of the étudy, ESL students
entered ﬁhe program, withdrew, completed, and changed schools. Student
numbers fluctuated between 1467 in January, 1982 and 1344 1nlSeptember.
Staffing, from January to June, 1982 was increased by 3:2 full-time

equivalent positions. ' oA

In addition, program changes were made. The Resource Room Withdrawal
Project at Acadia School was terminated at the end of June, 1982. A
‘program somewhat similar to the PEPVESL program at Forest Lawn Senior ﬁigh
School was opened at Jack James Séconhary Vbcatioual School. The‘Itinerant
Teacher Withdrawal Project was e;panded to employ a total of 3.6 teachers
working in four Areas as of September, 1982. And the development of a

Multi-cultural Assessment Centre began also in September, 1982.

(u
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Therefore the picture of the ESL Program presented by the Evaluation study
no longer reflects the reality of the Progras and must be viewed with a
certain flexibility.

Unconscious Bias

The ressarch team was limited to four members, a Coordinator and three
Research Assistants, one of whom conducted the interviews, another anal‘yzd ,
data, and the third conducted a riviw of the literature and prcfard the
information on the Canadian context of ESL provided in Chapter II.
Although checks were built into the study, it is possible that unconséious
bias vas evidenced in the interpretation of data. Also, during theicouru
of data analysis, | it became evident that quugtiomirc coustruction for
students and parents had been biased towards an ismigrant population.
However, particularly in ﬁbc Itinerant Teacher Withdrawal Project, this
turned out not to be the case and several Canadian-born nor!n;iish
“spaakers had troubie interpreting such questions as, “How many years did
you go to school inr your own country?” When problems such as this occur in

the data, a footnote appears for clarification.

To counteract unconscious bias and to help broaden the perspective of the
stuly, an additional factor ;u built into i:hc study design. An out-of-
province ESL expert reviewed stuly data and recommendations and prepared a

letter of validation which is provided in this report on pages vi and vii.

Q
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CHAPTER IV -~ SUMMARY OF FIRDINGS -

This chapter provides a sumnary of findings for each of the five instruments

used in the Evalustjon Study. Appendix 3 provides these results in table form.

e

1. ESL Stulent Interview/Questionnaire

A, OVERALL

In all, 242 stuﬂents were -polled, mainly in the North and East Areas;
72% were Asian, 11X European, and the rest rof bther nationalities,
including Canadian. Approximately one-third of the students were. in
each of Elementary, Junior High, and Senior High Schools. Particularly
at the Senior High level, but for all students- over 13, a difference was
apparent between the studénts' expected and actual years of schooling,
indicating, in many cases, an interruéted education and, in others,
simply a lack of schooling. In addition, 11X of students were placed in

grades below what would be expected for their age.

Ho&t of the stulents in the sample lived with ﬁheir parents.; 38% of
their mothers were not employed, as were 17X of their fnthers.. Théir
» mothers' English language skills lagged noticeably behind their
fathers'. Forty—:{m percent said that their parents had never met their
teachers. The frequency of parent-teacher contact decreased as age/' )
grade increased so that at the Senior High level, two~thirds of the
-students said that th;ir parents had never visited the school. Many did.
not wint increased, contact citing their parents' lack of Enélish 'skills

as the main reason.
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Az the Secondary level, 362 of the ESL students held part-time jobs.

_Most of thg students over 16 worked between 23 ai:l 40 hours per week,

generally clcaning offices or working in restaurants. Senior High

students felt particularly pressed for time and had 1little chance

outside .c'hool to praciicc their lngl:l:ch.

)

The stulents were ovorvhelningl; pocitivc about school 1n‘ c;l‘lary and
liked both ESL and ruuhr classes. Elementary and Junior High ctu:lci;tc
vere particularly satisfied with ESL, thought their teachers were good
and that school vas fun, while Senior High students felt dinaticfri;d

and did not think they were learning English fast enough. Many had -

enjoysd school in their former country particularly because ;:hey had had

friends there. Many had experienced trouble in adjusting to their

Canadian school; 64% had received help from their ESL teacher.  The lack
of Canadian friends sesmed to be the major problem experienced by ESL

stulents; only 322 visited with Canadian friﬂ. at least once a week.

Fifty-three Elementary students travelled- from ?ut_lc'r,to HBost Schools by

"~

taxi and 74% of them \'thlltilfiﬁ"ifh the arfmgmﬂt.

Secondary stulents indicated some interest in the prograa changes

' suggestad in the questiommaire. They wanted to have tutorial services

in ESL once they were in regular cignu and no longer receiving ESL

;l.nstructibn. They also wanted transition classes in conf,ént areas and

increased vocational frogramming.

[55]
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B.

SPECIAL PROJECTS

The five students in the Resource. Room Withﬂrnvn_l Project at Acadia

School were generally satisfied with school and ‘with ESL, but all had

experienced :roﬁ‘ble in adjusting to the qchool; most were between thé

ages of 6 and 9. Onlyt two students u& Cin&dian friends regularly and

two wanted increased parent-teacher contact.

The 18 students interviewed who were involved in the Itindrnnt Teacher

Withdrawal Project had been in Canada more than two years. Some were

born here. They were generally "between the ages of 6 and 9. 'Many were

-unavare vthat they were re“ce:lving ESL instruction. Many indicated having

Canadian friends, although féﬂv-'v savw them regularly. None had experienced

CEE+1.56

trouble adjusting to school. Most did not know ifvrthey wanted increased

parent—-teacher contact.

The 10 students in the’ PEPVESL Project at Forest Lawn High School were
8enera11y‘,between the biges of 16 to 18. Most were Asian. Six ltudgnts
had had six years of schooling or less. Six stulents also cleaned
office buildings, most vorhng between 25 md. 40 héurc per éeek. Only
half of thgﬁ were satisfied with ESL and felt they were lénrn:lng English
fast enough. ’Only one student. saw Cnnﬁiﬁ friends frequently. Most
wanted in'crennéd parent-teacher c:or:ntnétm tutoriai urv:l.gé, tr;in‘nsi;ion

classes, credit for ESL, and additional vocational programming.

i
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2.

A.

ESL Parent Interview

OVERALL

Seventy-one pareuts of ESL students were interviewed using an inter-

preter where nscessary. Their children ;ttnndnd schools mainly in the

. East, North, and Wast Areas. Sixty-five parcent were Asian, 18%

Eutopoi’:l=, and the rest were Other Nationalities, or did not respond to
the question; 472 ﬁrc mothers, 312 fathers, and 212 brothers or sisters .
of ESL students. There were approiiutdj ‘cqunl numbers of p;ri_nﬁ
riprucnti_.ng_ each student age category. The cchoolingvdiffciuntid wai
agsin apparcnt, ‘pu'ticulu-ly for students our'thc age of 13; 25% of
students agd 16 to 18 hnd four to six years of schooling in their
former country. A ccrta:ln amount of ‘secondary nigtation was evident as
292 hal been in Canada less than a year, but 41 had been in cuzarj
less than a year. Eighty percent of parents were upldycd, 79% spoke

little or no English, 63% had never visited their child's school.

Overall, parents were satisfied with a number of aspects of their
child's education: their child's adjustment to Calgary (Burobgu; and,
Victmpiu parc;tc ‘were particularly satisfied, parents from Hong Kong
tended to be duucuﬁd)} :heir child's placement in ESL and in his
grade, nlthough co-e parents 1u11catd that their child hc] been placed
below his age group. the assessnent of their ch:l.ld's English skills, the
method of ESL instruction and supplementary language instruction in
regular classes; their child's ease in ESL and regular classes; their

child's ,sacsi,.,,s?t language acquisition amd _progress_in regular classes;
75
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9
their child's nbility to nlintnin his nntive lnngulge nnd cultural iden

tity; and information received from the school nbout the child.

Parents indicnted- only oorderline ‘satisfaction with the ﬁoliowing
aspects of their child's education: the child'g ability to make Canadian
friends; information .reeeivod about extra-curricular activities; and
information received about subjects their child should be taking in_

eohool.

Par:ntal dissatisfaction was evident‘in the following areas: the degree
of oontnct with ESL teachers, regular teachers, the fHost School and
Feeder School; nwareness.of_couneelling,klibrnry, lenrning.aeeiltnnce,
interpreter,' and tutorial services; nnd awareness _of help for

parenting.

Comments were most enthusinltic and positive at the Elementary level
where several pnrente reported their child's progrell as rapid; however,
sev:rnl also indicated the presence of learning problems which needed to
be addressed. P;rents.of Junior High stulents were also positive in
regponoe,' but a number reported stulent prohleme with grammar,
vocnbnlnry and content areas end several requeetod more time for ESL.
‘At the Senior High level, parents were concerned with the need for
" integration into regulnr classes, the lack of homework, and the need for
guidance. ‘/ Throughout, pnrentekconmentod on their‘children'l lack of
Cenadian friends. None viewed it the school's re:ponoibility to

maintain their cultural heritage. It is ‘interesting to note that

cultural heritage was not nn.ilsue for parents of Senior High students.
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B. SPECIAL PROJECTS

Three parents whose children were 1ﬁvolv-d in the Rasource Ro@ witﬁ-

drawal Project at Acadia v;rc intcrvi«ﬁd). Two were A‘bﬁ_l.,an, one was in

the Other | Nationality category; two were luployd;;‘ two spokie English '
well; two hal visited the school. ALl wers positive regardiog their
child being transported by tu:i to -ehool. There was 'on:l.y one aspect of
their’ child'l cducation about vhich all thru ware poutivc. the supple-.
_untaty language instruction pravtdcd by regular classes. Two out of
three were positive regarding 10 aspects of their chud'i education; ;11
could only provide indeterminate ruponus in seven arm. and the
majority were ncgatiu or divided in seven areas. co-tntl ware mostly
negative in nature, aithou;h ‘'good communication was icitd between the
ESL and regulsr teachers. harning problems provided the most 4conc¢r‘n
for pareats. Fipally, all felt that their children would probably lose

their cultural hcritagc.

' Four parents of students involved in the Itinerant feuﬁcr_ Withdrawal

Project were 1ntctv:1"cwed” representing & number of ‘nationalities
. inclulin’é Canadian.’ 'rvo. _wcrc. .fathers, two bt:othl!l or 'liltlrl; cll\nrc
employed and had good English skills; three had visited the school. All
four parents were satisfied with 11 aspects of their child's education;
indeterninate in nine areas; and divided in five areas. Their ‘coﬁentl
ge‘ncraliy reflected satisfaction with their ‘child '(l prograss; one parent.
vas negative rc'garding the child's placement in a grade too low for his
age; and cosments tended to be negative rcgarding nintemncc of

cultural heritage. : S : » /

o [

s
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3.

Four parents of ottxlents in the PEPVESL Project were intorv;l.oviod. 'I'hree
"were Asian, one was Another Nationality; all were fathers; two were
| employed; 111 spoke only a little or no Engl:l.oh' only one had v:l.o:l.ted
| the lchool, The lchooling differential was ev:ldent in this group; two
students had’ leoo than six yearl of schooling in their former country,
two had 1..; than nine. All had been in Canada between 19 and 24
months. The porento were satisfied with seven aspects of their child's
‘education; the majority were satisfied with four additional upectl, and
the majority were indeterninate or negative about 15 other areas
including their child's inability to make Canadian fr:l.endl.; Most
comentlgivere negative and identified the lack of holp in English from \
regular classes, the lack of Canadian friends, and the lock of contact '

with 'tﬁo school.’

ESL Teacher Questionnaire

Forty-one out of a possible 42 ESL teachers returnodvtheir questionnaires
indicating a high level of interest-in-the Evaluation Study. Slightly more

than one-third taught each of Elementary and Senior High school, while just

less than one-third taught Junior Eigh.‘ The largest proportion taught in

the North Area, followed by the Southwest and Southeast Areas, while fewer
taught in the East and West Areas. Teacher att:l.tuﬁu related slightly to
their location, with those in the North and Southeut Areal otrongly in
favour of standardized achievement testing for ESL. Teachers in the West

Area tended to be undecided on a number of issues.
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Most tuchc:i had a full-time ESL teaching assignmént. There was 2 rele-
tionship between teaching assignment and teacher attitules: the susller the

' tmhing auigm.nt (1.0., o6 or .4 of a full-time position) the less secure

\
the teacher felt as a ctaff member, the less adcquutc she juiged communics-

tions with the principal, and the less conittd she felt on a number of

t

issues.
The sajority of ESL t;iéh.rc n: between 21 and 40 c_tulcnt! per day. The
aumber of stulents a tescher saw tended to influence teacher attiteles in

two areas: thou vho sav lcu than 30 students per day felt that thcy |
provid.d dcqutc cupport for students' cultuul neads, while thou vho savw
more ' than 30 ctuhntc did not; am! those teachers who saw less than &0
students per day felt that they could use additioul support from parent or '

student volunteers, while those who saw -orc vatlun 40 444 not.

A}

 Most ESL teachers cpokc anothcr languagc nlthou:h their ﬁrct language was

English. One hundrd percent of those who cpokc another hnguage felt that
it helped them tuch ESL. Being able to speak Anothnr language influenced a
nusber of teacher attitudes. These teachers fclt more ctron;ly the need for

.d-inictrativc guidelines to dn.l vith ESL ctulcntc- they felt more strongly

" that additional cupport was nudod from cchool system psychologists and

speeach pathologists; and they felt batter able to mest !SL ‘students' coc:l.ll
and cultural needs than did those who spoke only English. ' ‘

1

The amount of puparation time allotteﬂ to ESL teachers tended to be gither

‘less than 30 li.nutu per day or bctwtcn 30 and 90 minutes per day. Those

teschers with between 30 and 60 minutes of prcp time per day were somevhat




more positive about meeting students' emotional and cultural needs and also
- ’ ~ j

: felt more ctfongl-y a part of their school staff. N

ESL teacher training and profeuionnl developnent nppenrod/ to be somewhat
linit.d- While 842 had attended un:lvcrlity éou;:el in ES]./ instruction, only
half of_ them had taken three or more courses. Seventy-one percent had r’ud
three or more éexﬁn on ESL on their own; 66% had read three or more journal

‘nrticlel on ESL this year; 51% had ever attended three or more conferences

on ESL; and 49% had nttende& three or more in-service nctivitiel this year.

Many teacher attitudes were related to training and prt‘afeuioml development
activities. Generally those -with more trnining, or who had acquired
knowledge through perlonnl effortl, tended to have ltronger, more unq,nimous
opinions than those without Erlining or who had not nade efforts ‘to acquire
knowledge reln-ted., to ESL. Those with more formal training <felt more
ltrong:_ly that trn'ns/portn'tion hrrnngémentl interfered wigh both the teaching
and the learning process; they felt more strongly the need for ESL program
entrance u‘xd exit ,\Qtnndardl;, and they fel}fﬁbr% ltrongluha.t'additionnl
Support was need ed \f;om ' pnrn—profeuiqﬁnll and ' 'relource” room teachers.
Those who had read more texts on ESL instruction on their own tended to feel €
that regular classes did not provide effective iupplelentnry lnnéunge
instruction and that ESL teachers did not have enough professional develop-
ment time. Thoce who had read more journnl articles during the yenr felt
‘that the regular nchool environnent did not support students' emotional
ngeds} that ESL teachers did qot have adequate prep time; »that there was a
need for curriculum consistency within each Division; and that more support
was needed from resource room ;enchérl. ‘Those teachers who ‘had nt,;eraded'
tﬁree or more in~service activities related to ESL during ithe. year tended to-
. - o ,
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bs somewhat more ‘supportive of the urrint ESL progun: they agreed ‘with
‘students’ placmnt in ESL more urongly than those who had attended fewer
_ in—-service activitiu, they felt -grc ctrongly that the system was Tespon-
~ sive to chau;u in thn ESL student population during the school year; nnd
they tupportqd the concept of inicpendent study projcctl for Secondary ESL .‘
~ stulents. o o .
All levels of ESL teachars ﬁrcvvary dissatisfied with the .;ulcitc' assess-
- ment prior to placement, but Elemantary tu;hcrf. in mti;nlar, reported
this concern. Only 44X of all the ‘teachers felt that' students "had bsen
plqc-d in the appropriate gradc and. at the ncunury lgvcl. diversity of
tuchcr comments reflected differing practices. Omly 56! of the teschers
. f‘lt that students were placed in the appropriate ESL class; dissatisfaction
appesrel to be most evident st the Senior High level. |
S g g L e . 7 ,
‘ The tdchrc were colgw!:lt satisfied with their ability to mest students’

iutructional and -ocinl needs, but were dissatisfied with their ability to

meet  emotional and cultuul psels except at the Elementary level where
opinionor were rcvcrud. They had a very low opinion of regular classroom
teachers' ability to mest any ESL student godc sxcept at the Junior High
.level vhere support was evident for regular classroom teachers meeting
instructional and social nndc. Eld-ontnry and Senior High ESL teachers had
indeterminate opi.nim rcgu-ding the regular cchool environment mesting any

ESL stuient needs while Junior High teachers reacted negatively.

_Generally, teachers indicated that: the staffing ratio of 12:1 was appro-
~ priate for the ESL classroom; howe(vcr, comments made by several teachers

claimed that in reality the ratio vas 20:1.

0 cEeenes . . 631 .
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Most teachers felt that their positions were secure except at the Elementary N

level where teachers indicated a certain lack of administrative support. -
\ )

.

Teachers were generally satisfied with the number of in-service activities
provided, but comments indicated that the activities were neither theorefi-
cal nor practical engugh and that their scheduling caused problems. They
"did not feel that enough time was provided for professional development and
comments indicated a desire to choose activities; some teachers felt locked
in to school-Basedbprofessional development activities. In addition, they

felt thif they did not have enough preparation time.

Generally, teachers felt that the system was somewhat respomsive to fluctua-
tions in the ESL population, but comments at the Elementary and Junior High

levél wére negative.

The teachers supported a number of ESL program developments, specifically: a
guide for ESL resource materials, curriculum consistency for each Division,
curricuium development, and curriculum guidelines (eitPer locally or provin-
cially developed); administrative guidelines for dealing with ESL students
and also for pro;iding for ESL stulents with multiple handicaps; entrance
and exit standards for ESL and standardized achievemént testing . in ESL; and

-

ESL program articulation with the fegular Program.

" Additional support services were wanted in the form of interpreters, home-
school liaison workers, guidance. counsellors, para~professionals, school

psychologiste, ‘resource room teachers and parent or student volunteers.

s
b
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Elementary ESL teachers 'indicaf overwheimingly that transportation

arrangements intcrfcr«l vinh both the teaching and learning process. »Moct

‘ agrnd that the langulge n«dc of zcs through Grade 2 childron were better

served in the regular cl.auroon; howﬁ\cr, just over half of them wanted to
see the Itinerant Teacher Prohcct cipaﬁdq.

Seccndary ESL teachers cupportod the folloving proposed program chnngu-
credit for ESL classes; tutor:lal services; add:ltiou.l vocational program-
ming; transition classes tnugﬁt by oith\ﬁr ESL or content teaachers; and
reception chcqu for new ESL students. |
Most ESL teachers felt that communication was adequate betwsen themselves
and their principals, the ESL consultant and the regular classroom teachers
of their ESL students. They indicated strongly that cosmunication with the

parents of ESL ctude.n:q were inadequate.

&t

/

Overall, Elementary ESL teacher attitudes tended to be positive and Senior

High ESL teachers somewhat less positive, while Junior High ESL teacher

attitules were divided or a number of issues. “

4. Regular Classroom Tescher Questionnaire
Ninety percent of ‘the regular clanroo; teacher sample, or 63 teachers,
o
returned their questionnaires. Most of thece teachera saw five or fewer ESL
students per day. They taught Mathematics, ‘Physical E:lucation, Science,
Social Stuwiies or Typing. Half of them taught in the Elementary School,
one-third in Junior High and the rest in Senior High. Teacher attitudel
|
were related to the level of the teacher's cchool. 602 af Elemcntary and
CEE+1.65 - A * 165] L85
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Junior High teachers felt positive about théir ability to provide effective .
supplementary language in;truction; 77% of Senior High teachers felt that
they were not meeting ESL stulents' language needs. “

The largest proportion of teachers worked .:I.n thi East Area, fallowed by the
North, S§uthenst, West, and =Sbuchwest Areas. Teacher attitules towards
expansion of the - Itinerant Teacher concept varied by Area: Eiemen;ary
tench\ers in the West nndiEast Areas strongly supported expansion of the
concept, those in thg North Area were somewhat positive, those in the South-

east Area, undecided, and the single teacher in the Southwest Area, strongly

opposed.

Generally, regular classroom teachers were positive about the »work' of ESL: .
teachers and the overall school environment meeting ESL student needs. How-
everr, they felt that no one was meeting students' cdtﬁral'nefds. As for
themselves, they viewed their ability to meet language needis negatively
while they felt positive about their ability to meet social and emotional

UEédS-

The majoriﬁy of Elementary teachers did not feel tht t:rnnsportafion
arrangements interfered with either the teaching or the learning process; .
howev.r, teachers' couments regérding transportation were generally nega-
tive. Approximately half supported the Itinerant Teacher concept, but

commerits were mainly positive. '

Secondary teachers supported the suggested ESL program changes of providing
tutorial services, additional vocational programming, transition classes in

ESL using content and full-time in-school reception classes.

O - CEE+1.66 [66]
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Generally, teacher attitudes were divided or indeterminate regarding
adcqugy of communication about ESL stulents in most areas, but they felt
positive about co-mnicntion wvith the ESL coordinator and negative about
commupication with the guidance counsellor in their school.  Coments

. 7

indicated a desire to improve communication with parents of ESL students and

with !SL teachers.

S. Principal Questionnaire

Thirty-two principals, or 94% of the sanmple, completed and returned their
que.ti'om‘uiru.l Twenty of the principals 'vorkod in Host Schools, housing an
" ESL program, while 12 worked in Feeder Schools, sending their ESL students

to a Host School for ESL instruction. :

Andycic of questionnaire responses indicated that on most topicn, the atti- v
tudes of Host and Feeder principals vu'iod dramatically, dcpending on
whether they workad in Host or Feeder thooh. Ningty percant of Host
principals thought the ESL teacher vas -eeting students’ cocialv needs, only T
452 of Feeder principals agreed. Niz;ctr-fivc percent of Host principals
felt that conumicaiion with the ESL teacher was adequate, 672 of Feeder
principals disagreed; 742 of Bost pri‘ncipalc‘ felt that communication with
the ESL consultant was adequate, 67% of Feedér principals disagresd.
Seventy percent of Host principals thought that interpreter services were
inadequate; the Fedci' principﬂ. were undecided. On the other hand the
Feader principals sﬁpported the need for additional help frpm para-

professionals, the Host principals were undecided.

. | - ”
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In nddition, principal attitudes varied according to school level. Nearly
60% of“ respondents wofked in Elementary Schools (this figure was high
because all 12 principals of Feeder Schools we;e,‘by definition, Elementary
principals). Thirty percent worked in Junior High and 102 worked in Senior
" High. The need for additional luppoft from guidance couns;ilors was
strongi}biupported by Junior High principals, while Elenéntary principals
strongly supported addition;l help from resource room teachers, and Senior
High principals felt the need for administrative policies and guidelines to

organize the ESL program within the school.

The greatest proportion of principals worked in the East Area, followed by
the North, West, Southwest, and Southeast Areas respectively. Principals in -
tﬁe Southeast, East, and North Areas supported the suggestion ﬁo expand the
Itinerant Teacher concept across ﬁhqp system for ECS through Grale 2
children; they also supported piloting the concept for Grades 3 ﬁhrough 6
children. Principals in the Southwest Area opposed both ideas. Principals
in‘lll Areas except the West Area felt that coﬁmunicntion with the ESL
supervisor was adequaté; Feeder principals felt that communication with the
regular classroom teachers of ESL students‘was adequate except éhose in the
West Area. Host principals in the Southwest and East Areas felt positive
vnbout the criteria they had been provided with to evaluate ESL teachers,

while those in the West, Southeast, and North Areas were dissatisfied.

Principal attitudes also varied according to the number of ESL students who
were receiving ESL instruction, as well as according to' the number of ESL
students they had who were not receiving ESL instruction. Host Schools had

. up to 80 ESL students receivfhg instruction, but most fell in the 21 to 50

56
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stulents category. hdcr principals had up to 30 !S‘L students rccciving
instruction, but most had fewer than 20. Those principals who had more than

40 ESL ttu:lcntc were more positive about their owt; orientation 'to the ESL
progru- thou with fcwcr than 40 ESL ctudentl wanted additional help fron
Tesource room tuchcrc. Principals wi:h up to 60 ESL students supported the

need for administrative -guidelines to deal with 'fluctutipu i;: the ESL
population during the year; tahou with more were divided. Host principals

with up to 60 ESL stulents were satisfied with their communication w:l.t:gn the .
ESL consultant; those with more than 60 were dividd. 'bct ptincipuh with

21 to 40 ESL stulents felt that the language nudc of Grades 3 through 6
childrcn were batter served in the ESL classroom; tlu rest of the p::l.ncipalg

were divided on the issus. Regardless of the nﬁr of ESL stulents that
Feader principals had who were receiving ESL imstruction, all felt that

" policy wvas needed to tcfcr ESL stulents for assessment u:l all felt that the
school envirooment met students' social needs. They were undecided about o=
the ESL teacher meseting emotional needs and generally negative about the
adecuacy of support from home-school liaison workers and guidance

counsellors.

Most principals indicated that ‘thcy had 20 or fewer ESL students not
receiving ESL instruction who should be, but one Feader principal indicated |
that there were betweean 61 ‘ard 70 students in that aschool who chould have
been tcceiviag ESL instruction. In many cases, this principal's opinions

varied from those of the larger group.

Principals reported a total of ‘18 ESL students with multipie handicaps;

these appeared to be mainly related to learning problems.

o 8 u
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® Eighty-five percent of the principnls had seen f:l.ve or fewer pnrents of ESL
students. Their attitudes were negative regarding the ldequacy of communi-
cation with parents on a number of t0pics related to the ESL program, the

regular program and school services.

Feeder principals were divided in their opinions regarding transportation
interfering w:l.‘th either the"teaching or .:he learning process. However, they
all agreed that guidelinés were needed for the organization of the ESL
program within Hostj schools and for determining entrmce into ESL classes.
They felt that ldditional support should be provided by resource room
teachers. Eight schools sent about five students to ESL class by taxi;
three .schools sent ]:1 or more students by tax:l.. Three schools sent about
fiveAstudents by bus; ome school sep_t more than 15 students by bus. Qne
school had 'approximatgly 15.>stud'ents walking te their ESL class. Those
principals who sent their students by taxi felt that the school environment .l

supported students' social and emotional needs.

Generally épeak:lng, Host princ:lpals Asupported the ESL teacher meeting
stuient needs twice as strongly as Feeder principals. Host principals
supported the regular classroom teacher's ability to provide supplementary
language instruction much more strongly than did Feeder principals,llbut
Feeder principals supported the regular classroom teacher meeting other
needs more strongly then did Host principals. All principals were very
positive about the school environment meeting all ESL student needs except

"

cultural ones.

A _J
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There was a rcht;lon;hi_p evident bc;:ncn Bost hrincipll attitt:icc about ESL
.teachers and their satisfaction with their own in=servicing on ESL teacher
evaluation. ‘l'hbl'c who were satisfied with their in-servicing felt thaﬁ ESL
teachers met cultural neaeds, but those who were positive about ESL teachers
meeting social needs were negative about their own 1ﬁ-ccrv1cing>, and those
who were positive about ESL teachers mfin( language pur.li were nega.t;vc
‘about the rtuchr evaluation criteria with which they had. been provided.

There ﬁc ‘also a correlation between principll aititulu towards regular
classroon teachers and expansion of the Itinerant Tsacher concept for‘ ECS to
_ Grade 2 children. Principals who felt positive about regular teachers

meeting ESL students' social and cultural needs supportsd expansion of the

concept.

In addition, principals who felt that the school environment provided infor- -
mal language experiences were positive about their <wn orientation to ESL
student needs. ‘ T . :

However, the more principals felt that regular teachers wmet gtud_gntc'

emotional needs, the less thef felt that communication with pareunts was ' W

o

adequate about course and progril alternatives.: And mther interesting R
negative rlclat:lonship proved to be that the more principals felt that the o
regular teacher supported cultural needs, the less they felt that tuﬁhcu
had been proﬁid..a_d with adequate. orientation to the ESLI program and to ESL

student needs.




Reglrding‘ ESL teacher needs, Feeder principals were generally only able to .
provide' indeterminate responses. HOSt principqls strongly supported the
neec_l for additional help from interpreters nnj home-school -1iaison workers,
and supported the peed for more heip from resource room teachers, psycholo-

gists and guidahce counsellors.

Opinions regarding ‘the adequacy of ESL Teachers' Professional Develoment
time were divided; however, there was strong support for holding a joint
professional development day for Host Schools to engble ESL teachers to meet
together. The area of"professionnl development eiicited more principals'
comments than any other area: princip;ls stressed the importance of staff
orientation to the ESL program 4nnd ES€. studen1t needs and t;ited examples of
professional de&elopment day programs on these topics which had worked

well.

When asked to develop a personnel‘profile of hiring criteria for an ESL
teacher, Host and Feeder principals had slightly differing views. Host and ‘
Feeder principals agreed that the criteria of Personal Suitnbil:l.ty and Att:l.-
tudes Towards lmmigrant Children were important, but Host principals also
thought Interpersonal Skills with Staff Members was importan‘t while Feeder

principals preferred Training in Second Languaée Acquirition.

Generally, principals' attitudes towards their own orientation to the ESL

program and the needs of ESL students were negative, while tﬁey were some-

what divided regarding orientation of regular ‘staff to the same topics.

Su
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Host principals :cncrcil’y felt the nead for a number of administrative

_pol:lciu related to the ESL pro;ram while Feeder 'pr:l.ncipals made indeter—-

ainate responses.

Opinions regarding the Itinerant Teacher concept were varied. Host princi-

pali supported the suggestion that the needs of ECS throu’gh Grade 2 children

" were better served in the regular classroom, while chdcr principals dise-

'm.a. However, Feeder principals supported the expansion of the Itinerant:
Teacher coiccpt for ECS through Grade 2 children across the iyctn and also

supported & pilot for Grades 3 through 6.

Sccondary principals thought that transition classes for ESL stulents was a

good idga vhether they were taught by regular or ESL staff. They also
cupport.d add:l.t:l.onnl vocational programming, tutorial services, credit for

ESL, independent study projects n.nd reception classes for new ESL students.

Feader principals made negative or indeterminate Tesponses rggai‘diug the
adequacy of communication in most areas. Host principals. felt positive
about communication ‘w:l.th the‘ESL teacher, the regular classroom teacher, and
the ESL consultant and supervisor. All felt that communication with parents
vas ":Ln;dcquate. Most felt very uncertain regarding comnicat::l.on-with the

ESL student's "o::h.cr" principal.
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CHAPTER V ~ CONCLUSIONS AND RECOMMERDATIONS

.Well, what of Shiu, John, Gurdeep, Ken and their pee,rs?' Generally speaking,
- ce L0 :

they love go:l.ng to school in Calgary 'nul living in Cnnadﬁ. They like their ESL

"_classes and their regular classes and most are satisfied that they are learning

English fast enough. They only wi'lh they had more Canadian friendl.; '

_ Their parents, teachers, and prinéipall ted to igrge with them, but with a

broader perspective, they also see some stresses and strains in the .ESL program

!

resulting from rapid growth. “ o

-

2

Most of these problems can be ameliorated by the Calgary Board of Education

through the development of policy in the area of ESL, through some program and .

Acurr:l.culum chan‘gesa," and through a heightened awnren_eas-of multiculturalism on

>

the part of all staff members.

It is hoped that the conclusions and .recommendations which follow will assist
the Calgary Board of Education in providing appropriate educat:i.onal experiences
for ESL students, will help sadministrators cope eff‘ectively. with’ a fiuctunting
ESL student population, and will provide Alberta Education with information

which can be used in the consideration of ESL programs across the prov:l.‘nce‘.‘

The five research questicns posed at the beginning of the study will provide a

focus for both the conclusions drawn from the data collected and the vesulting

recommendations.

.'"J
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A. CONCLUSIONS RELATED TO RESEARCH Qb‘lsnbl! ONE

. . - . .
4 '3

Student Needs (Research tion One

R
N

- A

F,.éin needs of the REnglish ‘a8’ a Second m'ntﬁnt population
udtohddruodbythom;mlduiofllmtm'oh;uohua
ioeod anc prou'-r S

d‘
i

a

i

Stwlent n«d- vare d:l.vidcd dnto  four areas: a) Instructionnl llegdr

~b) 50de Needs; c) !-ot:l.onnl No-tlr and- d) Cultural Nedr and cach will

be refci'r.d to in turn :

e e g aepesa e /

L

a) Inctruct:l.mvul\-lkdc

Senior High .tﬁcntc rcgi.tcud d:l.uat:l.cfact:lon vith the speed of their
‘acquic:lt:l.on of Engl:l.ch, vhuc Elementary and Jv.ﬂnior High students were
satisfied. In ndd:l.t:l.on, while only half of all rcguhr classroom
tcdchcrc :I.nd:l.utcd that thcy vere meeting students' cupphuntary
lxu‘iguagc needs etflcct:lvcly,»at the Senior Eigh level, 772 of regular
élucroo- teachers  felt. thét they were pot providing effcct:lvc‘
supplementary language :I.utruc:ion. 'rhorcfére, it can be concluded, at
' th: :’cnior Bigh level, that ESL students' instructional needs in both
the ESL classroom and the regular classroom are not be:l.ng adcquately

-eto

Another need area related to 'Sen_ior‘ "E'irgh students 1s their lack of

.choolini. In the age 16 to 18 category, 25% of'stuients have had only

[}
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Social Needs - . "

e

four to six years of‘ schooling in their former c‘qimtry. There is

'curri:ntiy no boostér-type p}'ogramlwhich addresses the need for néademic

_ nud conceptual ﬁpgrnding as well as languagé deévelopment, -

At the Elementnry level, - principals in the study identified 18 ESL
.tudents with -ult:lple problems or cpec:l.nl lurning neads. Several

parents registered concern that their children'l special lenrn:lng needs

vere not being net and few were aware that the Cnlgnry Board of Educa-,

tion provided legrn:lng assistance and resource room lerv:l.cel. It

appears that current ESL ltudentl are not being provided with iehose

services nvailgble to regular students w:l.th special learning ne_eds.

A final instructional need of ESL students at all levels involves

assessment and placement. ESL teachers were d:l.unt:l.sfied with the
adequacy of current ESL student assessment prior ﬁo placement and with
placement in the appropriate grade. The comments of some parents

supported these concerns.

)
The Social integration of ESL,.:udentl is an area of which all staff

members should be made aware.' Only 32% of those stulents interviewed

actually visit with Canadian friemds outside of school at least once a

.‘week. Parents underlined the need for their chi‘ld;:en to have English-

speaking friends. ESL teachers felt, in pattiépldr, that at the Junior

High level, ESL students' social needs were not being met.

g




c)

hbtioul Needs

7-\A_lythough ESL 'teachers were' viewed by other staff members as doing an

-excellent job, they themselves felt that thny were not meeting ESL

a)

- tity.

c:u:lcntc' mtional nudc udcqutcly. Both ESL teachers an'.! principals
of Bot: schools fcltfthlt addizional support should be provided by
Guidance Counsellors snd School hycholog:l:tc to aid ESL teachers in
l;ctin( students' emotional nc«h. In dd:ltion. at the Elemsntary
level, regular classroom tuchcrc were not pcrcnind by ESL teachears &s

supporting stulents' emotional:needs.
Cuituril Neads

All staff members indicated that ESL students' cultural needs were got‘y
being met. The high priority given to the concept of Huiticultntal
Liaison Workers bz both ESL tucherc and Host principlla supported this

view. Such workers would link ESL lt.udentc aml their families with the

" school and the community. A copy of the ~rolc‘ducnpti”6n for similar

_ workers in the Vancouver School Board is attached in Appendix 4. It

must- be notod) that parents were gcnirqily satisfied with their

children's ability to maintain both native AilnMC ard cultural iden-

A,




B. RECOMMENDATIONS RELATED TO RESEARCH OUESTION ONE

Based on these conclusions regarding ESL students' needs, the following

recommendaﬁions arevmade:
RECOMMENDATIOR 1

That criteria, including time lines, be adopted for the complete
integration of ESL students into regular classes at all levels in the

- school system, but particularly at the Senior High level.

RECOMMENDATION 2
That support services, such as drop-in tutorial services in schools, he
provided in schools on an ongoing basis for ESL students.who have been

placed in regular classes.
RECOMMERDATIOR 3

That transition classes involving content areas be developed and taught
by ESL and regular staff for both Junior and Senior High ESL programs

and that codpletion of these courses be included on students' records.
RECOMMERDATION &

That Alberta Education be approached regarding the granting of credit
for satisfactory completion of transition courses at the Senior FWigh

level.

Ag,
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- RECOMMENDATION 5

That a booster program be developed at the Scnior» High level for
stulents having an educational gap of more than two years which would
involve acadenmic npgr-d;ng. caricr counselling for both students and
their parents, and tutorials in the native language to aid conceptual

development.
RECOMMENDATION 6

That the Calgary Board of Education confirm that all resources availa-
ble to regular stulents be made available to ESL students, including

such services as resource rooms, lLearning Assistance Centres, school

psychologists, and guidance counsellors.

RECOMMENDATION 7

That all ESL stuldents be assessed to identify both language and educe-
tional needs prior to placement in schools and be assessed periodically
thereafter to monitor progress.

RECOMMENDATION 8

That grade placement of ESL students be determined by their chronole-

gical age.
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RECOMMENDATION 9

That a policy endorsing multiculturalism be adopted by the Calgar;
uﬁcw:;rd of Education, acknowledginé the presence of students 6f all

nationalities as an enriching factor for all.
RECOMMENDATION 10 _

That all schools, but in particular the Junior High schools, stress
integritive gsocial activities and foster multicu]:tui'al awvareness
through such strntegies as buddy systems, international games, and

pulticultural field trips. , ‘
- ’ RECOMMENDATION 11
That- a team of para-professional Multicultural ‘Liaison Workers be

established to link ESL students, their parents, and their ethnic

communities with school staff, the school, and community resources.

2. Program Needs (Reiearch estion T\(g) g

. What is the most effective way or ways to organize, sdminister and deliver
the Calgary Board of Education's English as a Second Language program in

order to meet students' needs effectively?

=
3
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A. CONCLUSIONS RELATED TO RESEARCH QUESTION TWO

There are currently two major delivery nodech being cnployed by the ESL
program: a) The Partial Day Model, which occurs at the Elementary level,
involving the withirawal of ESL students from Feeder Schooic for a portion
of the day and the transportation of them to a Host School in order to
attend an ESL class; and b) The Raception Class Model, which occurs at the
Secondary level, invelving the permanent registration of ESL students in a
school having ESL classes with increasing integration into regular classes.
In addition, three special ESL projects were in operation :ln‘ the 1980-81
school year. These were: c) The Resource Room Withdrawal Project at Acadia
SChopl with ESL students from outside the community ‘bci'ng transported on a
full-time tuporarylbuil to the school for both ESL and ~egular classes;
d) The Itinerant Teacher Withirawal Project in the Zast Ares involving énc.
Itinerant Teacher trsvelling from school to school to provide support and
materials for regular g.lanroon teachers in Division I with ESL stuients
full&’ integrated into their cluu-: as well a-c to. work with ESL students
on an ad hoc buis} and e) The Pre-Employment Pre~ Vocational English as a
Second Langusge (PEPVESL) Project at Forest Lawn Senior High School,

providing an alternative course of study for a group of 15 ESL students who

spent at least a year in ESL already, but whose progress had been slow.

Each of these delivery modes and special projects will be addressed in

turn. Finally, some conclusions will be drawn regarding general progran

needs in the area of peclicy development and cnrriculum d evelopaent.




a) The Partial Day Model -

Two serious problems are evident in this model as it is currently being
employed. These are: i) An Information Gap; and ii) Transportation

Costs.
i) An Information Gap

A glance at the responses of Feeder principals reveals their
serious lgck of knowledge'nbou:-the ESL program and the needs of
ESL students. For exsmple, 832 of Feederkfrincipals indicated that
their ESL students had no multiple problemq»or lpecin1 learning
needs as opposed to 35% of Host principals. In additionm, they were
. wuch less positive than Host principals about the effectiveness of
ESL tenchefe in meeting social, emotional, and cultural needs.
Only 271 felt regular teachers were providing effective supplenen—

- tary language instruction compared to 802 of Host principals.

In neafly all cases regarding needed administrative guidelines for
ESL, 50% of Feeder principals made indeterminate responses. They
reacted similarly when questioned about the sdequacy of support

services to ESL.

Feeder principals' lack of understanding of the Itinerant Teacher

conéept was evidenced by the fact that 67% said. that the language
’ needs of Grades 3 to 6 children were better served in the ESL

classroom, and 67% also said that the Itinerant Teacher concept

should be piloted for Grades 3 to 6.
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In all cases, communication regarding ESL between the principal and
other staff members was juiged at least 302 less positively by
Fesder than by BHost principals. It must also be noted that the

adequacy of staff orientation to the ESL progi-m and ESL student

needs was judged much less positively by Feeder principals than
by Host principals.

It appears that Feeder principals know little about the ESL program

" to which they send their students and are not as aware of ESL

.student needs as gqct ‘principals. The ESL students enrolled in

Feeder schools are being less well served than those in Host
schools. The serious information gap evident in the Bost-Feeder

relationship weakens the effectiveness of the Partial Day Model.
Transportation Costs

In our student sample, which constituted 17X of t'hc_ total ESL -
student population, 86 stulents were located in Feeder Schools. Of
these, 29 went to ESL class “by taxi, 21 by bus, and the rest walked
or made other arrangements. Principals' dats indicated that while
most schools sent five students or fewer by taxi, two schools were
sending betwsen 11 and 15 students. One school sent more than 15
students by bus, and one school allowed between 11 afd 15 .tudcnﬁc

to walk to their ESL class.

The estimated ESL taxi budget for 1982 1is $147,693 (Shavc‘r, 1982).
Problems cited by the Transportation Department included ever-
changing arrangesen _for a changing population, taxi punctuality,-
and driver-attitud | |

a
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However, thie costs involved in such a transportation network are

" not only financial, but also time lost and effects on the teaching

and legfning process. Students are losing up to 30 minutes from
their instrucéional day in trlvglttime, as most stulents took 15
minutes or less to get.to their Host school. It must be noted,
houever, that eight students took up fo half an hour to travel one
way, and one student took nearly an hour.

It_;s likely :ha:‘the instruction they are missing in their regular
classrpoms is in the content areas, as it wguld be nearly impos~
sible to synchronize Language Arts in every Fealer School with the
ESL program in the Host School. k The preparation time ‘of"ESL
teachers is also frequentiy infringed upon by early arrivals and
late departures. Principals also indigltcd that time was involved

‘

training students to use the bus and that students who ltiyéd over

the lunch hour required supervision.

Sixty-three percent of regular classroom teachers felt thaﬁ trans-
portation arrangements did not interfere with the teaching process.
This attitude is understandable because once the ESL' student

disappears from class the teachers' load is lightened. However,

93% of ESL teachers .sQid that the teaching process in the ESL

classroom was affected negatively by transportation arrangements.
Taxis are late, stulents miss them, classes must be run nééording
to city bus schedules, and arrivals and departures are impossible

to synéhronize.
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Again, views differed regarding the leurning process: 60 of
Tegular teachers felt that transportation did not interfere with

the learning process; 73% of ESL teachers said that it did.

Stulents and parents were gcncrnll_y positive rciu‘ding transporta-

tion while printipals were ambivalent.

The financial costs, instructional time lost, am interference with
both teaching and learning processes, must be juiged as factors

working against the effectiveness of the Partisl Day Model. B

q .
L '
Therefore, it appears that ESL students in Feeder schools are being
less well served then ESL students in Host schools. Their principals
know less about their nesds and less nbou.t how those needs are being

met than do Host principals. They are losing valuable instructional

tinme while in transit, and their learning process is being 1ntg\t:ru§:td.
The Board is losing money by aduinistering a complex tr;nsportation
.nctwork and by supporting transportation costs. And ESL - teachers'
| primary task of language instruction iﬁ interrupted by juggl:lng'

arrivals and departures of students.

In conclucion‘. the Partial Day Model as currentiy employed across the
systea is not providing ESL services effectively to all ESL students.
Considering the different size of t;u ESL student population in
different Areas of the lyct:m, a umore local response to "ESL student
needs wouldv be more appropriate. In consultation with ESL administrn—
| tive staff, Areas could select a variety of instructional solutions to

provide more responsive service to their ESL students.

N o
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b) The Reception Class Model

(e

The Reception Class Model at the Secondary level nppenfsck;o be an

effective way of delivering ESL instruction,. with the . following

exceptions: i) The Need for Administrative Structure at the School

Level; ii):The Need for Vocational Programming; iii) The Need for

full-time Reception Classes; and iv) The Need4for Speeded Integration.

&8 .

i) The Need for Administrative Structure at the School Level

Senior High principais indicated strongly a nesd for administrative

policies and guidelines for the organization of the ESL program at

the school level., Included were such areas as: 4

1. Organization of the ESL program within the school

" 2. ESL program size within the school

i1i)
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3. ESL class size

4. Criteria for pla;ement of students within &ugilable ESL
‘classes
5. Degree of nrs}culation between ESL and contén; areas

The Need for Vocational Programming

Aside from the PEPVESL program (see below), students, teachers, and

principals agreed that more vocational programmirg should be made

available to ESL students. However, before another vocational

progran is mounted, careful consideration needs to be given to
.

(sbi' i g .
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feasibility of inplcun;:ation and prdéru goals and colpomnts.

Other ESL progtlll lnould be consulted rcgarding their success with
&

siniiar courses, and parents and students should be consultdé

L)
regarding their expectations._

The Need for Full-Time Reception Classes
Few schools, if any, at the Secondary level - hold full-time
reception classes for the new non=English spesking student. Both

regular and ESL teachers felt that such intensive full-time initial

instruction in the school would speed the process of integration.
The Need for Speeded Integration

The dissatisfaction of Senior Righ ESL stﬁdcntl at their lpccd of

language acquisition has been addressed above iﬁ the section

entitled Student Needs.

i

N

A comment must be made about the,Juniqr High ESL program. Apar:
fron’thc need for social integzration already idcntifi&d. and apart
from ESL teacher attitudes which tended to‘ be diverse at this
level the data rcuinl :lnconc&ulive regarding the !SL program at
the. Junior High level. Thcre.ig no clear dioric-cnt of the Recep-
tion Class Model as it is currently employed;‘ The importance of an
effective ESL. progran for itudéntl in these middle years cannot be

underestimated, but it remains unclear whether or not a rTelatively

successful apprbach at the Senior High level is in fact the most

appropriate for Junior High use. Further study is required.
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It can, however, be concluded for tha Senior High Reception Class Model
“that ‘itj is ' an appropriate delivery mod e which can better address
students’ needs if administrative policies at the' school level are
outlined, if vocationnl programing needs are nddreued if . full-time
reception clasees are deve10ped, and, if the students’ desire for more

,Tapid 'integrat,ion is attended to.

@

c)  The Resource Room Withirawal Project

[=]

Students in the Resource Room'Withdrnv(i’nl Project ‘:I.ndicated general

Lo e

8 satisfaction with Acadia School nnd with the ESL progrnm, nithough all

had experienced trouble ndjusting to the lchool and few saw Cnnedinn

o

.friends regularly. The parents 1nterviewed were positive about
. -

trnnsportation arrangements, bhut tended to be divided in their

attitudes towards the lchool and the ESL progrnm. in particular, -they

cited lenrning problems which had not been addressed. Communication

between .home and schoo.’( and between ESL nnd regulnr teachers was a

positive aspect of this project.

However, at the end of the 1982 school year, the project wnsﬁery&nateﬂ

for the following reasons: 1) The Reeource Room Withdrawal Project \\
created a false population by\bringing in students from outside the

school's comuni:y, 2) The Resource Room Withdrnwal Project took the |

I
responsibility for the immigrant child avay from the Feeder school~ and
v
3) The Resource Room Withdrawal Project led to an inequitable sharing

of regular teacher resources across the system (Wyatt: 1982¢).
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d) The Itinerant Teacher Witfﬂrnnl Project

& C Co- ) N . .
"i‘he Itinerant Teacher Withdrawal Project :llplcichtnd in the East Area
w:l;h one Itinerant Teacher must be concider'o_d-a success. Ovc:." half of
'thc Division I students in the project ware not 'n;rnre that they were
receiving éSL' 1n.tru£tion and had ; experienced no -difficulty ia
adjusting to school. Their comments were p‘fticular;.y enthusiastic
about their rngulu cluiu. However, only 182‘“.“ Canad {an _fr:lu;lc

outside of school at least once a wesk.

Parents ;ﬁtewiewed were very satisfied with both ESL and regular
classes, and with their child's ability to make Canadian £rl¢nds. The
.majority of ESL teackers felt that fhe language needs of these children '
‘are better served in tha regular cmcro;l. In the East Area, 82% of
regular teachers and 572 of principals supported expansion of the
concept. Elamentary ESL .:uchcrs in all Areas ﬁrc less enthusiastic

about i_xpmion of the concept.

In }thc fall of 1982. while the Bvaluation’ Study‘ vas still uuulcz: way,
the It:inirunt Feeder Withirawal Procject was expanded to ;-ploy 2 t:otai
of 3.6 ESL teachers in four Areas, including the continuation of the
teacher duérib.cd previously. One 6f the new Itinerant Teachers was to
serve an ESL b_opulation in a possible 33 schéoh,‘ although after

Pd

initial assessuent, only eight schools with a total of 36 ESL students

required her assistance. . _ .




It can be concluded that the professional development focus of the
project is working successfully due to the support of the regular
classroom teachers. The approach is certainly more cost effective than
the Partial Day Model and more responsive to population changes.
However, instructional areas ofx\ cbncern which need to be addressed

include: N

i) Effectiveness of alternative methods c¢f ESL instruction employed by
Itinerant Teachers (i.e., small group instructionm, demonstration

lessons, one-to-one instruction, etc,)

ii) Establishment of guidelines for numbers of schools and students

which can effect:lvely be served by one Itinerant Teache}

iii) Social integration of ESL students cbnpnred with other instruc-

tional models

iv) Input of parents

v

v

e)

CEE+1.90

v) On-going annual review of project effectiveness and flexibility

i) Itinerant Teacher satisfaction

The Pre-Employment Pre-Vocational English as a

Second Language (PEPVESL) Project

The PEPVESL Project does not appear to- be meeting ESL student needs
effectively. Only 502 of the PEPVESL ltﬁdents felt that‘_thgy were
learning English fast enough. Sixty percent had six years or fewer of
schooling in their former coun‘try and 60% worked up to a 40-hour week
cleaning offices. Mosf parents interviewed had never visited the

school. Only half were satisfied with their ¢hild's progress in

15017 (15
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regular classes. Twenty percent of the stulents saw Canadian friends
Tegularly and parents were concerned about social integration. Both

stulents and parents vichud for more parent-school contact.

The work experience component of the project appears to be ':luppro-
priate for these stulents, already :an the work force, because 'they are
not paid for their efforts. The survival levels of English and Math
vhich are part of the program are of a vocational nature, but may not

be addressing the rewsdial needs of these students.

Student needs and project goals are no longer congruant. The original
goal of preparation for - employment in a Canadign context is not
addressing these students' pressing needs in the most effective

manner. Therefore, this project should be terminated.

An extension of the project into Jack James Secondary Scho;:l in
September, 1982, should be reviewed for goal clarification in light of

the above conclusion.
General ESL Program Policy Developmant

Principals and ESL tu;h'._i'g supported the need for policy development

at the Board level for the ESL prograas in the following areas:

1) Criteria for entrance to and exit from ESL classes

11) Criteria for dealing with ESL students having multiple needs




Program standards for ESL would help to coordinate the ESL prograﬁ
across the system. A clear policy which outlines a philosophy and
procedures for helping ESL students wﬁo have multiple needs would
ensure that these stulents ;nfe receiving equivalent service across the

system.

"
A

g) Curriculum Development

Although this study did not address the topic of curriculum with any
degree of specificity, in génernl terms, certain issues relating to

curriculum emerged from the data.

i) There should be curricul}m development within each Division of
grades. l ‘

h:l.:l.) Curriculum consistency should be achieved within each Division of
grades.

iii) Guidelines for ESL should be developed either locally or jointly_-

with Alberta Education.
iv) ESL resource guides should be doveloped for ESL teachers and other

staff members.

ESL curriculum  development and curriculum consisﬁency within each
Division of grades would foster program coordination and be of parti-
cular benefit for ESL students moving within the.system The issue of
ESL guidelines has already begun to be addressed in a joint manner by
local boards and Alberta Education. This will foster program coordina-

tion on a provincial scale. Resource guides should be develdped not
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only for ESL teachers, but‘ also for regular teachers who have ESL
stuients in their classes to assist them in providing appropriate
supplneﬁtary language instruction, anxd for all principals to assist
then in providing access to community resources.

.

B. RECOMMENDATIONS RELATED TO RESEARCH QUESTION TWO

Based on these conclusions regarding ESL program needs, the following

recomnendations are axde:
WOI 12

That use of the Partial Day Model be re-examined in light of the

viability questions raised in this study.

RECOMMENDATION 13

That consideration be given to the use of a variety of solutions to
the ESL needs of each Ares of the system in order to provide flexible
and responsive ESL services, and that decisions about appropriate

delivery modes be determined within each Ares.

RECOMMENDATION 14
That ESL programs at the Senior High level be ccnsol:l.datoci into

specific schools and %hat principals of these schools provide for

appropriate administrative representation.
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“RECOMMENDATION 15

That full-time reception classes for non-English speaking students be

provided in Senior High schools which offer ESL services.
RECOMMENDATION 16

That the feasibility of cperating a vocational progrﬁm for ESL students
in setondnry schools be considered, based upon the experiences of other
major Canadian ESL programs, upon current and future secondary ESL

student needs, and upon parental input.

RECOMMENDATION 17
a3
. That upon completion of its responsibility to cdrfen£f§—fénrolled
students, the Pre-Employﬁent Pre-Vocational English as a Second

Language (PEPVESL) Project be terminated.

RECOMMENDATION 18
That the use of the Reception Class Model at the Junior High level be

re—examined in light of inconclusive study findings‘about its viability

for ESL students in these grades.
RECOMMENDATION 19

That the effectiveness of the Itinerant Teacher Withdrawal Project be

reviewed annually for flexibility, teacher satisfaction, ESL student

. 1 1 -




‘social integration, parental input, and adequacy of administrative
guidelines, and that the findings be used as a factor in determining

- the future direction of this delivery mode.

RECOMMENDATION 20
That the Calgary Board of Education develop criteria for stulent entry

to and exit from ESL programs.
RECOMMENDATION 21

That the Calgary Board of Education develop guidelines for providing

for ESL students having multiple needs.

RECOMMERDATION 22

That the Calgary Board of Education encourage the dvevelopnent of BESL
curricular guidelines for each Division of grades to foster progrm

consistency and that these guidelines be d:l.nuinatcd: to all principals

and to regular élassroom teachers of ESL students.
RECOMMENDATION 23

That appropriate ESL resource guides be developed for each of the

following groups: principals, ESL teachers, and regular classroom

teache:s.




3.

o

Staff Needs (Research Question Three)

What considerations related to the teaching lt'lff‘ of the Calgary Board of
ﬁdmticn's Bng;l.ish as a Second Language Program need to be ldd:glnd in

order to ensure the progi-—'s effectiveness?
A. CONCLUSIONS RELATED TO RESEARCH QUESTION THREE

The Calgary Board of Education and its ESL stulents have been fortunate
over the years to be served by a dedicated, hard-working and concerned
group of ESL teachers, who are to be commended for their service. They are
perceived by students, parents, other teachers and principals as doing an
excellent job meeting students' instructional needs; However, the stresses
and strains of a rnp:idiy growing program hlven resulted in certain ESL
teacher needs which mué; be addressed; specifically, a) Preparation Time;

b) Staffing Ratio; and é) Professional Development.
a) Preparation Time

It appears that ESL teachers' preparation time is being encroached upon
by a variety of factors. Only 44X of ESL teachers indic'ntﬁd that they
‘had adequate‘ preparation tiﬁé; VIoBz had Wless than 30 nindtes per day.
The major problem at the Elementnr§ level appeared to be the amount of
time required for ﬁhe coordination of students trnvv.elling to neighbour~
ho§d schools during this period; and Senior High teachers indicated
that their preparation tiﬁe was taken up with tutorial work and

administrative duties. The preparation time of ESL teachers should be
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CEE+1.96 [96]




b)

e)

revieved relative to 'thp; of regular teachers for adequacy of time and

appropriateness of activities performed during that time to ensure that‘

contractual obligations are being met.
Staffing Ratio

There has bsen uncertainty regarding the staffing ratio for ESL
teachers. The 12:1 full time equivalent ratio which was applied
several imc ago has been discarded. Some ESL teachers maintained in

their comments that the actual ratio was 20:1 full time equivalent.

This issue should be clarified in writing and disseminated to all ESL

teachers and their principals.

Professional Development

The importance of pre-service training in ESL instruction and of

_ongoing professional development activities cannot be emphasized

enough. The data collected in this study shows strong statistical

responsible for the recruitment and employment of ESL teachers and -

principdc rasponsible for ESL teachar evaluation should  make

themselves familiar with these findings. Two major conclusions can be

‘drm:v,i) There iz a need for relevant hiring and evaluation criteria

for ESL teachers; and 1i) Professional development time | is used

inefficiently.

o
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i) The Need for Relevant Hiriﬁg and Evaluation Criteria

for ESL Teachers

ESL teacher training and professional development ;ppears to be
somewhat limited in ;he Calgary area. While 84X of ESL teachers
have attended university courseé in ESL instruction, only half of
them t}ive'tnken three or more courle{s; Seventy-one percent have
read three or more texts on ESL on tlheir own; 66% have read three
or more joufnal articl_lés ‘'on ESL th:l.s‘ year; .S.IZ have ever attended
three .or more conferences on ESL; and 49% have attended three “or '

more in-service nctivit:iés this year.

'i‘here were significant statistical correlations between pfefservice
training por on-going professional development and ﬁosit;ve teacher
nttitudeg regarding ESL -inltruction. Thogse without training, or
who had not made efforts to acquire knowledge reint:d to ESL,

tended to be uncertain or negative in their attitudes.

There were significant correlations between the number of in-
service activities attended by ESL teachers and their support of

_the administration of ESL. In addition, the language skills of ESL

) ' "ESL teacher sample lpoke' another language. Without exception, they
felt that this skill had helped them teach ESL. "significant

correlations emerged between .their ability to speak more than one

language and their percéeption of ESL program needs. They also felt
more strongly than monolingualﬁ teachers that they were meeting

students’' social and cultural needs.
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_When principals were asked to juige the hportanei of a numbar of

proposed hiring criteria for ESL tcdchcrc. both Host and Fc"dgr
principals. indicated that Personal Suitability and Attitudes
Towards Immigrant Children were important ‘cr:lt’cria. Thcy"_di,ffcrid.

however, on a third criterion: Host principals considered Interper-

sonal Skills with ;Stl.gf Members inpgrtant. while Feader principals

rated 'rn:l.ning‘ in Second Language Acquisition mcre - highly.
Ironically, while the data luppofgc the primacy of pre-service amd
oﬁ-géina t;afning, Bost princ:'lpnli who evaluate ESL teachers do not
value this criteérion as highly as the less.informed Feeder princi~'
pals. This fact, coupled with Host principals' limited :ln-urv:l'c_e
i}n ESL tcachr evalydtion (see *\\bclov). points to a‘kvukndu in the

cyctd- relative to the need for clearly defined criteria or guide-

lines for the hiring and evaluation of ESL staff.

The Inefficient Use of Professional Development Time
Many ESL teachers are bound td school-based professional develop~
ment day activities and 'th;xc are only able to -ﬁet other ESL

teachars after hours. 'I‘hic hu resulted in a scheduling problem"

_ for ESL irccﬁice alct;lvit;iq‘c and may explain their low attendance

rates at such functions. However, the itrmth of statistical
relationships between profcu"ional development and tuchir attitude
suggests that attendance at in-service activities should be compul-
80T, But' the éomntc of coﬁe ESL teachers indicated that in-
ce:vicne activities were not meeting their .ncedl._ 'nicrefot:@. ‘R

spectrum of activities should be p:widid to seet the needs of

..
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teachers at different levels' of professional- development. In
addition, it was noted that professional development activities in
_ 'ESL instruction available at the university level were quite
limited in nature. Therefore, the Calgary Board of Education
should support its ESL staff needs by requesting that sufficient

university-level training in ESL instruction be provided.

Principals' comments indicated, on the othet hand, that the
participation of ESL teachers in school~based professional develop-
ment activities related to the ESL program and ESL student needs
were beneficial for staff orientation. Therefore, it seems
appropriate that Esi teachers should spend some of their profes-
sional oeveIOpment days with .their school staffs ondetheiothers
> | with ESL teachers. Eighty percent of Host principals in the study
supported the concept of holding a joint professional development
day with other Host schools to enable ESL teachers to meet for such

professional activities. This supportive attitude on the part of

principals should be followed up.

B. RECOMMENDATIONS RELATED TO RESEARCH OUESTION THREE

‘Based on these conclusions regarding staff needs, the following recom-

mendations are made:
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RECOMMEMDATION 24

@ '

That principaln'of schools having ESL teachers feviow the preparation

.time of those teachers for both adequacy of time relative to regular

teachers and appropriateuess of activities performed during thﬁt time
to ensure that contractual obligations are being met.

. ¢ 7
RECOMMENDATION 25 ' (

That the £full time equivalent staffing ratio for ESL teachers be
clarified in writing and disseminated to all ESL teachers and their
principals.

RECOMMENDATION 26

That ESL teacher hiring and evaluation criteria be revised to make pre-

service training and ongoing profennioﬁal development priority items.

RECOMMENDATION 27

That piarticipation in ESL professional development activities be a

© condition of employment for ESL teachers.

RECOMMENDATION 28

That schools hosting ESL classes arrange to have one joint professional

‘” development day per year to enable ESL te;chern to participate in

professional activities.
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uoomnnu;on 29
That current ESL in-service activities be examined fof their  appro-
priateness for ESL teachers who are at various: -:.ge- of their

¢

professional development. v v

~

RECOMMENDATION 30

That the Calgary Board of Education request that sufficient profes-

sional training 5

Calgary and the other Alberta universities.

in ESL instruction be provided by the University of

4. Resource Needs (Research Question Four)

What resources are Tequired and how should they be deployed in order to
operate the Calgary Board of Education's English as a Second Language

Program gffectively?

A. CONCLUSIONS RELATED TO RESEARCH QUESTION FOUR

.

. ! Y
At the present time, the ESL pi'ogrnm appenfl .to be well funded and few

resource needs are evident. Oﬂe area identified by principals as needing
inprovmet;t was the provision of more funds for field trips and multicul-
tural nctivities involving ECL ltuéentl.- Another prob;em area at the
Elementary levél was related to the availability of school funds “for the

specific purchase of ESL materials.

.19,
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. B. ‘RECOMMENDATION RELATED TO RESEARCH QUESTION FOUR

-

Based on these conclusions regarding resource needs, the following recom-

mendation is made:

RECOMMENDATION 31
That principals who have ESL students in ‘their schools duiﬁmtc funds

in their budget for ESL activities and supplies.

.

tr

5. Commurication Needs (Research &ction rinz

What methods should be employed to ensure that information regarding ESL

students, their needs and progress, can flow easily both through the system
and to aad fro-‘ their homes?

A. CONCLUSIONS RELATED TO RESEARCH QUESTION FIVE
It i3, appareht from the‘ findings of this study that information regarding
ESL students is neither flowing through the system nor to and from their

4

homas.
a) System~wide Communication
Within the system, comsunication regarding ESL students appears weak in

two main areas: (i) Staff In-Service on ESL; and (ii) Comaunication

among Staff Members.




1) staff In-Service on ESL
. .

Principals and regular clnuro‘om teachers who have ESL students in

their classes do not feel that they have had adequate orientation

to either the ESL program or ESL stud;nt needs.
L . Over \half of the regular classroom teachers in the study indicated
that they felt communication should be :I.npr'oved between themselves
and their reapecélve ESL consultants. Fifty-eight percent of
Feeder principals felt that regular teachers had not ‘received
adequate orientation and approximately 40X of Host principals

agreed.

Only 332 of Feeder i:rincipals felt that they themselves had ade-
quate orientation to the ESL program and the needs of ESL s;uaents.
This finding is substantiated by ‘the general lack of knowledge
related to ESL demonstrated by Feeder principal respénses to their

questionnaire and has resulted in a major weakness in the Partial

Day Model. ’ - -

While 60% of Host principals felt that their orientation was
adeq;xnte; only 30% were satisfied with their in—service on ESL
teachez; evaluation. Not surprisingly, Host principals' perceptions
about ESL teachers' ability to meet ,lﬁ\:dents' langﬁage. ,émotgl.onal,' '
social, and cultural needs correlated s:l.gnif:l.cnn‘tly' to these
principals' opinions regarding the inadequacy of their own in-

gervice on ESL teacher evaluation.

. ‘ Lo . v “/,‘
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Therefore, it can be concluded that in-sarvice activities should be
conducted for regular classroom teachers having ESL students in
their classes on the ESL program, on student needs, and on uuiﬁi-
cultural awareness. All brinuipula, whather they host IESL classes
or mot, should also receive similar in-service. Such activities
could include foreign m;.-cu_ltdrc orisntation ng)cic&u, could
provide information on community resources, cultural adjustment and
its implications for teaching” and lutniu,l and ;:ould advance
.uuc.tioﬁ for creating a more potitiv‘ multicultural atmosphere
within thg school environment. In additioenm, princtpjh who have
ESL teachers in their schools should receive in-service on ESL
teacher ,cvaluatioﬁ and be pr;vidcd with appropriate evaluation

criteria. : } .
CQ—mication betwean Staff Mambars

Co.uﬁication between staff members about ESL students, their needs

and progress, was judged unsatisfactory by at -lcut one pirticipant

in ihc following pairs: |

1. The ESL Teacher snd the Regular Classroom Teacher

2. The ESL Teacher and Otber Staff (Resource Room Teacher,
Guidance Counsellor, Language Arts Staff)

3. The part=time !SL Teacher and the Host Principal

4. The ESL Teacher and the Feeder Principal

5« The Regular Classroon ‘Teacher and the Resource Room Teacher

6. The Régular Qhuroon Teacher aqd the Principal

7. '.ﬁze hgultf Classroom Teacher and the ESL Consultant

8. Host and Feeder Principals
123
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9. TFeeder Principals and the ESL Consultant

10. Feeder Principals and the ESL Supervisor

The degree of communication breakdown in this area can only be

described as unsatisfactory. It is hoped that the many recommenda~-

E

tions advanced in this report will tighten nhpinistrntive proce~-
dures, clarify roles, identify appropriate services, and encourage.
staff involvement. Such activities as élnllroom exchanges would
foster an understanding of the vnryin&'denands placed on staff
members. Adequate attention to the areas cited above should result
in a marked improvement in communication between staff members

about the,needé of ESL stidents.
b) Home-School Communication

Communication between Calgary Board of Education staff and parents of
ESL students was Judged unsatisfactory on all counts. Problems
included: i) Lack of English Language Skills of Parents; ii) Infre-
quency of Parent~-School Con;nct; fnd iii) Lack of Parental Knowledge of

School Services.
i) Llack of English lLanguage Skills of Parents

It aﬁpenrélthat the-major cause of poor hbme-scﬁodl communication
is due to the language barrier. The parents nré very interestéd in
the progress of their children and in all cases reacted positively
to the interview situation set up for this study with an inter-

preter provided when necessary.
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0f those parents interviewed for the study, 79 were judpd by the
interviever as having minimal or nmo skills in English. Parants
were generally dissatisfied with the spead of their own language
acquisition; most claimed that they were too busy. Based on
students’' pcrccptibn of their parents' !ngli:-h language skills,
mothers' language skills lagged far behind fathers'. Twice as n;ny,

mothers as fathers spoke no PEaglish; half as many mothers as

fathers spoke English well.
Infrequency of Parent-School Contact

Over 60% of the parents of ESL students interviewed for this study
had never visited the school or talked to a teacher or principal by
phone. The frequency of parent-school contact correlated nega-

tively to the age and grade of the child to the point where two-

thirds of the parents of Senior High School students interviewed

had never been in touch with the -school. Over half of all the 'ESL
students interviewed desired more parent-teacher contact. ESL
teachers and principals judgcd their communication with parents

ipadequate. Regular teachers verc. uncertain rqgarding their

 contact with parents of ESL students. Parents nlio were very

uncertain about the adequacy of their contact with either tuchcri

or the school.
lLack of Parental Knowledge of School Services

Related to their lack of school contact was parents' lack of

knowledge about school-level and system-level services.  One

noy 125
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hundred percent were unaware of any help available for parents,
such as parenting courses and family counselling; 972 were unnwnfe
of interpreter services or tutorial help for ESL students; 9127were
unaware of special help for lenrning problems; B86% were unaware of
library services; and 77% were unaware of counselling services.
. { -

However, 802 of parents were satisfied with the information they
had received from the school about their  child. One wonders how
many cultural factors have influenced this attitude (e.g.,
differing role of the schopl in other cultures, the desire to save

face, etc.). ?rincipnls, on the other hnnd; were dissatisfied with

their communication with parents about their child's progress and

also Jjudged their communication inadequate regarding extra-
curricular activities, the ESL program, regular course and program
alternatives, school-level and system-level services, and the

school system in general.

It must be concluded that the lack of skills in the English
language on the part of the parents .of ESL students is the main
cause of poor home~school communication. Principnls‘nhd teachers
nfe uncertain how to approach non-English speaking parents; parents
hesitate to communicate in an unfamiliar language. The result is
infrequent ﬁnrentnl contact witﬁ the school and a lack of knowledge
about school services nvnilnbie- The establishment of a team of
Multicultural Iiaison Workers, recommended above, would certainly
help to improve communication. In additionm, establishment of a

liaison service to link teachers and principals to community-based

1726
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translators who, upon requast, would help staff members in ﬂu
preparation of -xltilingull memos to the home and also in thc
translation of written co.mication from the home would also aid
communication. In addition, parents of ESL students can be
informed of continuing education opportunities available to them
for Envglichllansuan acquicition.‘ For many parents, the concept of
continuing education 4is unfamiliar and needs to be explained.
Aln?. the gap between the h(].iih languaﬁ skills of mothers and
fathers of ESL students needs to be addressed. In addition to work
responsibilities and lack of knowledge about continuing *cducltion
opportunities, some women may be home-bound due to either cultural
preference or child-care .dutiu. Language training can be

conducted in other than institutional settings and consideration

should be given by the Calgary Board of Education's Continuing

Education Department to the special needs of these prospective

adult students.

Finally, the parents of Calgary Board of Education ESL students
should be informed of the outcomes of this study. Having partici-
pated in the generation '6f data for the evaluation and having so -
willingly welcomed Calgary Board of Education representatives into
their homes, it is appropriate that the parents of ESL students
receive a brief summary of study findings and actio}u taken by the

Board on behalf of their children and themselves.

1 :{ 'l.’"
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B. -RECOMMENDATIONS RELATED TO RESEARCH QUESTION FIVE

Based on these conclusions regarding communication needs, the following

recommendations are made:
RECOMMENDATION 32

That in-service activities be provided for regular classroom teachers
and principals about the ESL program, ESL students' needs, and multi-

,

cultural avareness.
~ ’ RECOMMENDATION 33

That principals who have ESL teachers in their school receive in-
service in ESL teacher evaluation and be provided with appropriate
evaluation criteria.

v

RECOMMENDATION 34
_ That ESL and regular classroom teachers be encouraged to participate in
snort-term classroom exchanges to foster awareness and copmunication.

A

RECOMMERDATION 35

That an interpretér/translaterlliaison service be established to link
principals and . teachers to interpreter services in the community

to aid communicntion~with students and barents.

| | 12y
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RECOMMENDATION 36

That parents .of ESL students be made avare of contiuﬁing education
opﬁortunitici for ;hcir own English language acquisition and; in parti~
cular, that the lagiuagc needs of mothers of ESL students be addressed
by the Calgary )oard of Education.

RECOMMENDATION 37

‘That a brief summary of the findings of this study and the actions
taken by the Calgary Board of Education as a result be circulated as

feedback in a multilingual memo to the parents of ESL ltudcnti.

-_6. Councluding Remarks
o

The wealth of information generated by this study provides s unique
in-depth view of one major English as a Sccbnd Lnnguage\?rogrnl in Canada.

The findingc arc‘both-gratifying and hnncttling - gratifying bcc;uyc tﬁe

Calgary Board of !ducaiion has lountcd a basically successful ESL progras,

‘unsettling because there is so much yet to be done.

To meet the ever—éhanging demands of the future, our cchooicﬂihould become

more flexible. They should support the concept of'uniﬁiéulturalicm so that

all parties involved in the educational ﬁrocecc may gain from that contact :
and they should chte:‘the_integration-of“ESchtudentc - not only";nto our

classrooms, but intc our lives.

125
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PROGRAM TYPES: ESL/D programs In Conadion Schesls genersity have Iow very Inporient ehjectives: 113 fo fesch English, ond 120 19 provide
sludenis wilh Intermalion and suppor! during Ihelr adjusimen! 1o a nrw school system and o dillerent cullural envirooment.

TYPES OF ESL/D PROGRAMS : . EsL s

BECEPTION CTASS - Conslsis entirely of students for whum Englliah I3 o second tongisge, 11 (s wnder (he direction of on
EN teacher who envels the afudenls ond tenches them tor all of Ihe day In schont, Inittally, o terge preperiion /
ot lime I8 spent on eral tanguoge. (he receplion closs enshies studenis to recelve Intensive English training trem
on ESL fescher whe hnows Ihelr meeds ond hnows hew o 10ech o second fonguage,

-

PARTIAL DAY CLASSES - Sludenis spend port of (ke day In on EN designated schael ond the rest of the dey In reguler
English spesking clssses vsvelly within Ihe same or nelghbouring scheets. /

VITRDRAMAML PROCRARS: CIL/D RRSOUACE ROOMS previde ¢ supper! service for studenis. Siwdents ore withirowm irem reguler .
clssses lor verying perieds of lime to attend the ESL/0 resource reom In growps renging In size frem 2 te 10. In / /
the roguier closs E3L siudenis ore ohia fo tohe porl In swbject erees having low longuage demand le.9. Physicel
Cducellon, Musich, A °

»

VITRORAWAL PROGRANS: ITINESART TEACTERS - the ESL/D tescher travets from schoel 1@ schos! snd withirows Ihese studenie -
whe need help. Ususliy the sches! ednlnlsivation arranges fer spece where 1he feacher con work with studenta, ond
the lescher Drings sif the necessery materiels, he ESL/D lescher oflen spends recess ond funchilme Irevelling te / /
the nen! schooli consequentiy, (1101a contect with the reguler statl snd/er wilh perents enisis. An Individuslized
progrem lor esch sluden! s designed ond tollow-up proclice enerclises sre prepordd for (he sivdent te complete In
the reguler clsssraom under the supervision ot the reguler clsssroom fescher, :

Ll
44

TRARSITIONAL CLASSES - Genevally epplies 1o secondery schoels where €N studente are porilelity |ntegroled Inle reguier

_programs. The students® English hes developed to o stage whera they can tunction within specitic conjent sress, ond / /
where ihe tingulisliic struciwres o! The content have been moditled., frenstiienal progrems ere usually plomned snd .

fought by o team consisting of subjecl orse teschers .7‘ on ESL/D persen, ’

4

.SVITORT PROCRANS VITRIE A ARCYLAR CLASSROON - Censuitonts, feschers and peroprotessionsis con do much 1o help the reguier
clessroom tescher 1o plon approgriate Insirucilon ond sefect sultebie materlals for Ihe TSL sliudent., Assista ;@ ) 7/ /
mey Include help Irom ESL consullenta, spccialints, tulers, lescher aldes, Intarprelers, specist education tascthers,
guicence ond counseliing parsennet. !

‘

SILINCYAL BUVCATION PROCRANS - te enswre thel the required confent In the Alberta progrem Is wndersined, the /0
sludeni's nslive lenguagetnt Vs used talilelty, with English Inlreduced gradually 88 © second fenguoge ond werked
ot wnttt @ tunciional leve! of English language tluency s schieved. Some bitingusl proqrems wse the nellive
fongusge o Ihe siudents during the poried ol /Ihelr lesrning ¢ tuncilenal level.of English, with the evenivel /
expecistion thet the sludents conplele thelr educelion In English. Oiker prowrams alm ot melnisining onéd developing
:'::'nll:t lenguego alengside tnllr. with classes oltered in both, so that students lesve schoel belng fully

nguel, N to,

. ' Reprinted frem 1inh as s Second Language/Disfect ~ Guidelinee and estione for the Adminietration
. W rpnization of Proprama, Atherta Fducatlon, (982, with the peeminnion of
Qo Tir . Bernie Wromner, Fducalion Conmuitant, Fleld Servicen Branch, Alherta Kducatiow.
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E.8.Le mmmm

INSTRUCTIONS

Ve sre trying to fimd eut what E.S.L. students think sheut learning English and
going to scheel 12 Calpery. Please answer tha follewing questions the wey you
feal. Thare are me right or ureng ansvers and your teachers wen't ese yeur

anevers. Listea carsfully ss I resd each question and then put & tick (/) im the .
bex baside ths ascwer you shesse.

Lats tYy sems practice questisus.

Pl. ‘Do you like ice cramm?. [ ] Yes
. ) {] %o

1f you do like ice cream, put 8 tic. /) in the YES box.
If you don't like ice cream, put @ t. (/) in the NO box.

Do you uaderstand?

Let's try a hander one.

P2. How many brothers and [ ] 1 have no brothers and eisters
sisters do you have {11« 3brethars and sisters
here and in your own { ] 4&~=6brothers and sistars
country? [ 17«9 brothers and sisters

{ ] 10 or wore brethers and sisters

1f you have no brothers or sisters, put s tick (/) in the first
box.

1f you have one, two, or three brothers and sisters, put s tick (/)
in the second box.

1f you have four, five, or six brothers and sisters, put s tick (/)
‘dn the third box.

If you hsve seven, eight, or nine brothers and sisters, pui .
tick (/) in the fourth box.

. 1f you have ten or more brothers and sisters, put a tick (/)
in the £ifth box. : :
Do ysu unrderstsnd?

O.K. Llat's begin.

Plesse turn the page.
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A. GENERAL INFORMATIOR ABOUT YOU 2.

In this section we would like you to tell us a little bit about yourself.

Question Answers
1. How old are you? [16=-9 (1) .
[]110+=12 (2) :
[]13«125 (3)
[]16 - 18 (4) '
[ ] Over 18 ‘ (5) .
2. Are you a boy or a girl? [ ] Boy Q)
[ ] 6ird (2)
3. What grade are you in? [ ] k=3 )
. [1&~6 ) . (2)
(179" (3)
“1]10 =12 (4)
4, What country do you come from? [ ] Vietnam 1)
_ [ ] China 2)
Please vrite the name of your [ ] Hong Xong 3
country here: . [ ] Other Asian Countries (4)
[ ] Europe (5)
Also put a tick in the right box. [ ] Other Countries not mentioned (6)
5. How many years did you go to [ 13 years or leas (1)
school in your own country? [ ] 4= 6 years (2)
[17~9 years ) (3)
[ ] 10 = 12 years (&)
6. How long have you been in Canada? [ ] Less than 6 months (1)
[ ] 6 months = 12 months (2)
[ ] 13 wonths = 18 months (3)
[ ] 19 wonths = 24 months (4)
[ ] Over 24 months ~(5)
7. How long have you lived in Calgary? [ ] Less than 6 months (1)
. [ ] 6 months =.12 months 2)
[ ] 13 months - 18 months (3)
‘[ ] 19 months =~ 24 months (4)
[ ] Over 24 months (5)
8. How long have you been attending
E.S.L. classes in Calgary? [ ] Less than 6 wonths (1)
[ ] 6 months = 12 months (2)
[ ] 13 months = 18 months ()
[ ] 19 months =~ 24 months (4)
[ ] Over 24 months- ‘ (5)
Pleaae turn the page.
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1.

2.

3.

by

5.

INPORMATION ABOUT YOUR PARENTS

ha

In-this sectisn we weuld like you £o tell ws a little hit abeut yeur parents.

Questisn

Do yeu live with ysur parants?

Answers

] Yoo
[ 1%

1f NO:

uhe d0 you live with?

Nou turn to .Section C

a) If yu don'i 1ive with yeur parents,

{ ] Brother er sistar

[ ] Other relative

[ ] Guardisn

[ 11 live on my aum

[ ] Other (please explain)

Does your father work?

Does your father speak English?

Does your mother work?

Doas your mother speak English?

€121

1 Yas
] %
] ¥ot applicable

] 3

] A little English

] Quite a bit of Emglish
] e spaaks English well
] Net spplicabls

P g Py gy P

] Yas
1% .
] Mot applicable

[ ] Mo English

{ ] A little English

% } Quite a Bit »of English
{1

ha spasks English well
Not applicable

- Please turn the page.
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A. GENERAL INFORMATION ABOUT YOU (continued) 3.
| ‘ Question : Ansvers
Do not write in this box
9. In vhst part of Calgary is your [ ] North .
home? [ ] East
[ ) Vast
Pleese vrite your address hare: { ] Southwest
‘ [ 1 Southeast
10. Whst is the name of your other [ ] Rorth
school? { ] East
. [ ] Wast
Plesse vrite your school's name [ ] Southwest
here: [ ] Southaest
11, Whst is the name of the achool [ ] Northesst
vhere you ettend E.S.L. classes? [ ] East
[ ] West
Please write your E.S.L. school's [ ] Southwest
name here: ) [ ] Southesst

Q)
(2)
(3)
(4)
(s)

1)

2)
(3)
(4)
(&)

1)
(2)
(3)
(4)
(%

Pleese turn the page
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C. INFORMATION ABOUT TOUR JOB (Righ Scheol Stwdewts Ouly) 3.

In this section we weuld 1ike you te tell ws sbeut yeur Jeb, if yeu have eme.

-Quastion ' Answers .
. 1 Yne (2§
ir Yes
8) What kind of work de yeu do? [ 11 closn office Wuildings (1)
’ [ 11 werk 4n & restsurant (2)
[ ] 1 werk in a atere (3) .
{11 vabysse (&)
{ ] other {plesse emxplain) (5)
b) How many heurs do ysu work [ ] Zewar than 8 heurs per week (1)
, {19 « 24 hours par veek (2)
[ ] 25 = 40 hours per week (3)
[ ] More than 40 heurs per wesk (%)

Plesse turn to Section E.
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D. INFORMATION ABOUT HOW YOU GET 710 YOUR E.S.L: CLASS (Elementary Students Only) 6.

In this section we would like fou to tell us about how you get to your e
E.S.L. class. . .
Only answer this section if you are in Elementary School

Question v A Answers

1. Do you come from another school for

your E.S.L. claas? 1] Yes — )
) [ 1N - (2) R
1f YES "
a) How do you come to your E.S.L. class? [ ] Taxi 1)
. [ ] Bus (2) .
.~ : [ ] Other P )]
o2 ‘ ) Please explain
b) Do you ke tuveiling by bus or taxi to !
this achool for your E.S.L. class? {1 Yes (1)

{]No (2)

Can you tell me why?

minutes or less|(1)

c) How long does it take you to go from your 5
6 = 30 minutes (2)
1
5

other school to your E.S.L. school?
’ : = 45 minutes 3

= 60 minutes * |(4)
ore than one hour](5)

.Plene turn the page.
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-Senior Nigh students may snewver Questioms 1 te 8.

. . N
WM YOU FIEL AROUT SCNOOL 70 -

In this section ve veuld 1ike te lmev a little bt sbeut hew yeu foel abeut A

schesl. Llamentary students say asswer Questions 1 to 7. Juater and

Questisn ' Answers

Do m m- going te scheol im Calpary? i) Yas ) Q)
I [ % (2)

Can you tell we why?

Did you like geing te scheel im the

countTy you lived in befere? [} Yoo (1) o .
' [ ] ne (2). -1

Gn you tell we why? ,
’.J
| |
Do you liks your E«S.L. class [} Yer Q) -

. 1% (2)

Can you tell ma why? ; : . ;

Are you lesrning English as quickly as yeu s Q) i

{ [
want to? [ 0 -—‘ (2) J

i %0
a) Can you tell me why yeu are met learning Inglish as quickly a8 ]

you want to? ' .

Pleass turn the page.
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E. HOW YOU FEEL ABOUT SCHOOL (Continued)
Question

5. Do you like your other classes?

: an- you tell we why?

©

6. Can you understsnd your other teschers well
~ enough to do your schoolwork?

Ansvers

st
Y
L ]

=z
°g8

i

1f NO

s) If &ou cen't understand your' other teachers well
' enough to do your schoolwork, what do you do in

your regular clssses?

¢

{

7. Do you like living in Canads?

an you tell me why?

8. Do you have sny Cansdisn friends?

1¢£ YES

8) How often do you visit with your
Canadian friends sfter school?

"Everydsy
Twice 8 week

Now snd then

Only once in s while
Never

i
[ ] Cnce 8 week
[}
(]
(]

o [1263
ERIC .
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E. MOV YOU PEEL ABOUT ‘SCHOOL (Comtimwed) 9.

Quastien’ Ansvers

9. Wnen you first ecarted scheel hare, did yeu

" have trsudla wnderstanding vhat yeu shwuld de 1] Yes — Q)
_ in scheol? : ‘ [ 1N )
—
12T v

a) When yeu first astted schesl hars, whe X

halpad you wnderstand the schesl batter: ‘
1. ' A atudent spesking yeur lasguage [ 1 Yas (1)
Eaglish? . Sl (2)
ii. Am sdelt imterpreter? N {] Yoo (1)
: | {10 (2)
-, 111. . Your classrees teacher? [ ] Yo S (1)
R : []Ne (2)
iv. Your !.'S.L. teachar? [ ] Yes Q)
’ : . . [)Re 2)

P Any e-ﬁ.nn‘!
[N M ’
, 3

10. Wow often do your teachars talk to your [ ]7Two times a year (1)
parenta sbout how yeu ara doimg in scheol? -1 ] Ona time & year (2)
[ ] never 3
11. Would you like your teschers to talk to your [)Yes (1)

parents wors cftsn about how you ars doing in { )N (2)
' school? B

Any. commenta?
[

<

Please turn the page.
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‘ e . V
o il ‘ 8 ' . . .' . . N
g - . A ' : . A . N R ' * ' ©
. ‘ E. HOW YOU FEEL ABOUT SCHOOL (Contimued) ' T 10.
= , . For High. School students only: :
: 12. What changes would you like to see in your ’ o
high school program? . “ S
a) Credit for E.S.L. classes [ ] Yes Q) o
) o [ 1R (2) :
b) More time to study by yourself. [ ] Yes (1)
' [ ) Ne (2) -
e¢) More job training. [ ] Yes Q)
- s - [1% ).
d) A teacher who could help you with Eunnh [ ] Yes T )
after you finish E.5.L. classes. [ )X (2)
e) Special E.S.L. classes for Social Studies, [-) Yes (1) .
Science, etc. . [} R (2)
.
Any col-enn?
. a . ;
- 0
El ‘! - . )
L : &' u
Thank you for helping us out by answering all these questions! . '
. i ' ‘ W ' "
2 I
&
%, - . .

14%
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INSTEUCTIONS FOR GENERAL INFORMATION QUESTIOMS 1.

First of all, I weuld like to find eut some general imformation sbout you
and your family. '

I will read the questien to yYou and then tead the st of passible answers.
You may chosse the snswer which best applies to you. and ; will check it off.

lat's try an s=ample.

P1l. BRow many children do you have?
3 children

6 childran .

9 children |
T more :

Do you understand?

0.K. let's begin , .

144
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A. COMAL TIOMUTION , : 2.

First esn yeu give ma stes gemsral infemmatiss sbest and yourself.
. (4ssart name of E.B.L. studsat) .
¢ " Questiss ( Answers
1. Bew old ts r [16=9 Q)
[l110-22 (2)
[]113-13 (3)
[116-28 (4)
[ ] Oover 18 / (9)
2. Is he/she & boy or s girl? {]dey Q)
‘ []61n1 2
3. What grade is ba/she tu? ] E.L.8. Q)
]1-3 (2)
Jae=6 (3)
17=9 (4)
10«12 (s
4 et sewmtry dess coms frem? { ] Vietamm . (1)
' (Vrite in nams of cowmtry here: Chima (2)
e Noug Xeng ‘ (3)
- ] Other Asiar Cowmtriss (4)
[ ] Rurepe je (3)
Othar Coumtries nec  (6)
. maatisned .
\\ . .
\ 5 S. New many yars &id oo to ’ 3 years ot lase - (1)
- schesl ia his/her mative sseatry? , 1 & «'6 yaars (2)
: : ? =9 yaars . (3)
- 110 = 12 years (%)
\\ 6. New leng has bean i Canada? Lass than 6 menchs ()
- h 6 senths = 12 mentha (2)
\ ‘ - 13 menths = 18 menths  (3)
\ ‘ ] 19 menths = 24 meathe (&)
L ' \ -~ [ ] Owar 24 meuths - ¢}
\\i : . .
| S 7. Now long hes he/she lived ia Calgary? [ ] Less thes 6 meuths Q)
\ ; . [] 6 weuthe = 12 wenths (2)
~{ 113 senths = 18 nenthe (3)
| [ ] 19 asuthe = 26 somhe (&)
[ ] Ovar 24 menths . (%)
8. Bow leng has he/she been attesding
EeSole zlasses ia Calpary? - [ ] Lens than 6 menths Q)
[ ] 6 weaths: = 12 meaths (2)
{ 1 13 menths: = 18 menths (3)
[ ] 19 weaths 246 wenthe (&)
[ ] Over 24 menthe (3)
/ .
N
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A. GEMERAL INFORMATION (Contisued) _ 3

.Quastion Ansvers

12, Whst i your nhuo-hip to [ 1 Mother (1)
[ ] Father (2)
T, [ ] Brothar er Sister - (3)
[ ] Other relative (&)
[ ] Guardian (5)
[ ] other (plesse specity) (6)
" 13. Do you work outside the home? [ ] Yes : (1)
' [1% (2)
FOR INTERVIEWER TO COMPLETE:
14, Now much Znglish do you spaak? 1 ] Mo Exglish (1)
[ ] A lictle English )
(Verafy in box at right.) [ ] Quite a Mt of English 3)
[ ] Na/she spaaks English well %)
1f the respomse is [1] or [2]:
a) Are you lsarning English as quickly [ ] Yas
as you want to? |G| [ ——
1 X0 ' _ o
a) Can you explain why you are mot lsarning English as quickly as
you waat to?
N
N _
.

15. Bave you sver visited “'s [ ] Yes (1)
school(s)? ‘ []% (2)
16. Have you ever talked to a teschsr [ 1 Yes 1)
. or principal about s [ ] % ' (2)

progress on the phonc'f

4 )

oL
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A. CININAL DNOBATION (esucimsed) : b

Quastisn Answers
9. Unat i - 'g Calgary addrese? Werth )
' e Rast (2)
. West 3)
. Southwest 4)
Seutheast (3)
10. Wast seheel does attend Nerth (1)
for claseas other Tham Neodol.? East , (2)
, EERER Vest (3)
. Seutiwest (4)
Seutheast (s
Demn't knew (6)
11. WYhat seheel does ha/she Nerth 1)
actand for E.S.L. classss? Zast (2)
Vest ~ 3
- Southmast (&)
Seutheast (s
Dea't lmev 6

1f assvers for 10 andé L1 differs

a) Bew dees » e [ ] Text (1).
sts/her L.3.1. class? . [ ] Bes (2)

5) Do yeu feal that this trasspertatien
arrsagement is satisfactery?

] Yas (1)
' l1lne

j

Nould you ssre te ssmment further sbout 'S
tramspertatisn arrangenents!?

C134]




' S n
A usnncnons FOR OPINION QUESTIONS . S.
0.K. ‘n:nk you wary much fer that geversl infermation.
mi@dnu:bzm out ysur qtmnqunm topics.

Lat mes explain how the guestioms work.

1 will read a question to you, such as:
“Are you satisfied with the waathar today?®

g In this question, “eatisfied™ meams that yeu are plsase with ‘the weather and do
: mot want it to change. .
3 ‘ \
|

" You may vespond to tha quastion in eme of six wys: \

5 or "Very Satisfied” seans that you are wery phué: with the

westher teday and definitaly not want it
to change. \
‘ |
& or "Satisfied” means that you fimd the weather acceptable today

and do mot went it to change.

3 or “Undscided” means that you can't meke up ym\r mind vhather or
not_you weuld liks the westher to change today.

2 or "Dissatisfied” msans that the weather is mot scceptable todsy
and you want it to chaoge.

1 of "Very Dissatisfied” means that yeu sre wery displeasad with the
weathar today and definitely want it to change.

0 or “Don't Know" means that you cannot lnlﬁr the question about
the weather for lack of u!ogn:tnn.

Do you umdarstand this method of qmqttouu?

Also, from time to tims, I will ask you for comments on a topic, and I will-try to
write down your answers.

Do you have any questions?

O.Kk. lLat's Bagin.

Q

ERIC
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3. YOOR OPINION KEGAIDDIG YOUR CEILD'S FLACDENT IN SCHOOL 6.

Is this sectien I weuld 1ika te ask you hew you fsal abeut the wey your ehild is
plased iz saiwel.

Qluu-l Anowmars

:’ ] R )
F d 35§
$ ‘7. & : ..: .‘
A A A
1. Are sacisfied that ‘s ability is ‘
xnu’::-mu‘!m-:-nmu
the T, 8. L. program!? S & 3 b 0

2. ATe you matisfied thet Ms/ber L. S. L. alass
is sppreyrists for his/her lsaguage meeds? 3 ' 3 2 1 0

3. Are you matisfied with the grade that

Wy--n'uc—umw

L1361




C. YOUR OPINION REGAXDING YOUR (XILD'S PROGRESS 1.

B , In this section I wesld ke te ask yeu hev you feal about the way your child is
progressiag in his acquistien of Eaglish.

_ >
'nd
s >y &
Fr2 & 4
,f";:vz) S8
WA A

1. Ars you satisfied with the wey that
ha/sha 1s being taught Eaglish?

} 2. Are you sstisfied that he/she 1s lsarnisg . .
' mnlhnqmuynmuuullht to? L] 4 3 2 1 0

Would you care to cemmast further regavding
‘s pregress i lsaraing Eaglish?

EE——

3. Are you satisfied with the wmy that his/her \ .
other classes ars halping him/bar leara L] 4h: 3 2 1 0.
English? ' .

&, Ars you satisfied with the progress ha/sha K
4s making in his/ber ether classes? : -8 4 3 2 1 0

Would you cars to comment further regarding
‘s ptcjton 4n his/bhar

ether classas?.

i

155
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». mmmmmmmm

ﬁhmﬂwmmmmuﬂ”m
eultusally to ssheal in Calgary.

Bow I weuld liks %0 ask
seaially, emstissally, and

Questien

-

4.

5.

sstisfied that ba/she .
esse 13 his/ber E.S.l. slass?

Are you satisfisd that hloh‘ubdl, st eaase

13 his/her ether clasees? |

Could wsys that the ssisel
osuld halp your child feel mere st ense?




Z. YOUR OPINION RIGARDING TEE CONTACT YOU NAVE WITH TOUR CRILD'S SCHOOL .9

!a:ny.Ivmldlﬂnuukyubvrﬁ!ﬁlabnt:huy:ﬁncbolhnmh&u‘
muﬂd'lw-wmnn‘rslum

Question . ‘A-v‘cn

? s
W . > ¥
. & w* r
]
. ‘ ) - P
1. Are you satisfied that yeu are ,‘-‘,,o"ét' & & o
receiving ensugh iafsrmatien shest 4 ' 4
what '

doss 3T schecl! : “ s 4 3 2 1 ©

2. Are you satisfied thit yeu are Tecsiving
esough informstien abeut what sub jects '
he/she should bs taking? L] 4 3 2 H 0

3. Ars you satisfied that you are vecaiving
ensugh infermation sheut what activities
he/she could be involved in(such as sperts,
£1ald trips, atc.)? 5 4 3. 2 1 v}

4. Are you satisfied with the amowmt of
ceatact you have had with: :

o ‘e EfL cessharr 5 4 3 2 0
» ', ‘g other teachers? 5 4 8 2 1 0O
) - . 's ISL scheol? s 4 3 2 1 ©
) ‘o other school? 5 4 3 2 1 0

Would you care to cemmant furthar eu the
amount of contact you bave had with
- 's scheol(s)?

’ L1393
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E.S5.Ls Teacher 'Q;liltionnlirl




INSTRUCTIONS POR BACKGROUWD DINFORMATION QUESTIONS 1.
. . i . ‘ .

Befors wo £ind dut what you thisk abeut the Calgary Beard of Edesstion's I.8.L.

progren it would de halpful te have sems geseral bagkground iaformatise sbeut yYeu as
an L.5.1L. taacher. ) :

o . R
Each question will e fellewed by a series of peesible smevars. Plaase pet a tick
W) 18 the bek beside the answer that ysu feel best appliss ts-yeu.
Emwple: . R o o
M. Is vhat part of Colgery do you live? [ ] Nerth Zast . 1)
' { ] Berth Wast (2)
[ ] Seuth East 3
[ ] Beuth Vest )
[ 11 den't live ()
in Calgary .

If you live i the Nerth East part of Calgary, put & tick (/) i the firet bem.
If you live in the Nerth West part eof Calgary, put a tick (/) ia the secend bex.
If you live im the Seuth Zast part of Calgary, put & tick (V) im the third bem.
If you live {n the Sewth Vest part of Calgary, put a tick (/) ia the feerth box.
1f you don't live in Calgary, put a tick (V) i the £ifth bex.

Plesse twra tha page.

16y

£1423




K ' A. BACKGROUND INPORMATION ‘ 2.

Could you please give us some background information about your work situation and
your training in second hnguue 1u:metion. “

Question T Auswers

’ 1. At what instructional level do you teach? [ ) Elementary Q)
. [ ] Junior Righ (2)
[ ] Senior Nigh (3)
2. 1In vhich Areas are the schools in which [ 1 Moxth : (1)
you teach? [ ] East (2)
[ ] West (3
[ ] Southwest (4)
[ ] Southeast . (5)
3. What is your teaching asaignment? []) .4 v (1),
: (] .5 (2)
A O Y . (3)
[ ] Full time (4)
s 4. How many E.5.L. students do you see per day? [ ] 20 studants or less (1)
[ ] 21 = 30 students (2)
[ ] 31~ 40 studanta (3)
[ ] 41 = 50 atudents (4)
[] 51 = 60 students (5)
[ ] 61 = 70 atudents ]
[ ] 71 = 80 atudents (®)
[-] More than 80 students

S, (For elementary teachers only) . ’
] Taxi : (1)

How do you students come to class? {
N [ ] s (2)
[ ] Their E4S.L> class is .
in the same achool (3)

[ ) Other (Please specify (&)

I .
6. How much prep time do you have per day? [ ] None (1)
[ ] Lass than 30 minutes (2) .
[ )31 ~60mninutes ' = (3) L
[ ] 6I =90 minutes" (4) :
[ }.More than 90 minutes* -(5)
7. Do you spsak any language other than English? [ ] Yes )
[ 1R l : (2)
| 1f YES:
, a) 1s your first language other than English? [ ] Yes 1)
N []No (2)
¥ .
b) Does knowing another language help you as :
an E.S.L. teacher? [ ] Yea ) (1)
[ ] No -~ (2)
Would you care to comment further u'baur. how knowing a second .
language has helped you as an E.S.L. teacher? C e
Please turn the page { )
| 164 | ' :
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10.

11.

13.

BACKGROUND MN (Comz'd.)
Question

lui)uhtomlmtﬁqhuuﬂm

tnuuztu have you received?

Nov many imsarvice sctivities en secend
language languags imstruction have you
attended this year?

Bov many cenferences ez secend language
imstruction have you ever aztemded?
(such as ATESL, TESOL, BCTEAL, atc.)

Mov many taxts om second lznguage
instruction heve you read oa your own!?

=X

Now -q‘ny journal articles l sscond language |

hntr{mun have you resd this year?

In your epinien, which of the reseurses

) mantioned in Questioms 6=11 has halpad

1‘.

* 15

you ths wmest in coping with the seeds
of E.5.L. students?

W¥hich of thess ressurces has halped yeu
the least in ceping with the needs of
L.5.L. students?

Nas anything slse helped you cope with

— gy gy gy

S oy ey gy

©

Nens

1 = 2 imservice activities
3 = 5 tmserviee astivitiss
Nere thaw 5 faservioe
astivities ,

2 conferences
S ceaferences
Mere than 5 ceaferences

2 texts
5 texts
thuv S texts

)‘

-2 erticles
35 articlas
Mere thaa S arcicles

] Knewing awsther humo
) Tormal training in serend
languags imstructisn.

] Issarvics activities en
second language
imstruction.

] Cenfsrences om'sacend
languags imstruction.

] Texts on sacond language
instrvction.

] Jeurnal srticles en secomd
hw imstruction.

] Xnowing anether languoge
] Fermal training in secesd
languspe imstruction.

] Imservise activities sm
second langusge
imstrection,

[ ] Conferamess _on second

the educational needs of E.S.L. students? -

language imstructiom.

] Texts ou sesont latgusge
imstruetion,

] Jeurnal articles en secend
Jangu: .c imstruction,

L1443
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INSTRUCTIONS FOR OPINION QUESTIOMS _ 4,

Row that we know a l/ttle bit about your background we uould like to know what you
thipk about the Calgsry Board of Education's E.S.L. program. Thare are four aress
in particular that are being comsidered. These inclule:

1. Student lnda

2. Teachar Meads
- 3. Progras Needs

4, Commumication lhgdn N
The questionnairs works like thia. You will be providad with s atatement ragarding
one of these four areas. You can agrae or disagree by using a aix-point scale and

then You can add your own commenta Or auggestions. . K4

&y

Exauple: c.'. q’
- - >~

N > S&

R T

P1. As an Albertan, &y & “? -~ :

1 feel that: 5 .." ¥ § § Comments and " [,
5 Q g? \ & ! Sugpeations

a) Winter ahould be abolished. s 4 3 2 10

1f you\ntrongly agrae thut wintar ahould be .boliahcd draw & circle (0) around S.
If you nzi'oe that winter ahould be abouahcd, drav a circle (0) around 4.

1f you can't make up yYour mind whether or mot winter should be aboliahed, drav &
cirele (0) around 3.

1f you disagrae that vinter ahould be sboliashad, draw a circle (0) around 2.

1f you atrongly disagree that vinter ahould be abolished, draw & circle (0) around

1.

1f yco can't ansver the quaation due to hck of information about winter in Alberts,
drav 8 circle (0) around O.

xn additioa, if you would like to add & comment or auggaation about sbolishing
winter in Alberta, you may write in the box on tha right under “Comment ",
Please be brief but pleasae comment!

Please turn the page.
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j \
{ .
3. dTutENT MeRDS ' : . ' ' ’ s.
Will you think sbout the warievs meeds your studerts demonattste and consider the following stetements.
" 1. Prier te tha commencemeit of fmstructiem in E.8.L., . ' ) ’ ‘ N
1 feal that my students weret - . A
r/”
| ’,« Commants end Suggestiomns
-
e) Assesced adequately ' b 4 3 2 1 0
b) Placed {n the spproprista grade, S 4 3 2 i 0
-
2 , - :
3 c) Pleced in the sppropriste K.$.L. cless. 3 4 3 2 1 0
| ‘
|-
|

\ ' : Plesse turn ths page.
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Within my E.S.L. classroom, I feel that
1 am providing my students with:

Comments and Suggestions

s) Effective instruction for their langusge needs.

b) Adequate support for their social needs.

¢) Adequate support for their emotional needs.

d) Adequate support for their cultural needs.

.
1%} L

Plesse turn ths psge.
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3. 1la the R.S.L. students’ regular clesses
1 fasl thet they sres being previded with:

1.

Sugpestions for Improvement

o)

Rffective supplementery lmtrut.lu for their
languege needs. o

»

Adequats support for their socisl needs.

1

c)

Adsquate support for thair emotionasl needs.

d)

Adequats support for their culturel neede.

Pleass turn the page.
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&, In the E.8.L. students' regular anvironment

-

1 feel that they are baing provided with: N &
o o N
W Y
A > ° ¢ ‘
- 04 g (3
s * o <! g +
‘6 Pid b‘f‘ oV é~‘ X
& C & 950 & Comments and Suggestions
a) PFffective informal language experience. 5 & 2 0
b) Adeﬁuate support for their social needs. L& 2 0
. | '
¢) Adequate support for their emotional needs. 5 4 T2 0
5 & 2 0

d) Adequate support for their cultursl needs.

1'/u

Please turn the page.




S. Whet ether student nudo should be addressed by the E.S.L. program?
Plesss suggest hov this cen be accomplished.

KeS.Le Student Needs

l
Comments snd Sugpestions ) -'1..
“.
s) - b
») -
M : -
w c)
a

Plesss turn tha page.
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C. TEACHER NEEDS

— - -

Will you think about your own needs as an £.8.L. teacher and consider the following statements.

;LSLj

.
3 S
. < K
1. As an E.S.L. teacher, I feel that: 2y
-\'\ R J ° ‘ d’
& . X <® & ®
- ‘é\ “ o o é\‘ % R
o W @5 > ‘;\} & Comments and Suggestions
a) My position la secure as a ataff member in wmy
school. 5 4 3 2 1 0
5) 1 am a part of the staff of my school, 5 & k} 2 1 0
¢) 1 have adequate support from other ataff .
wembers in my school ) & -3 2 1 0

et ]

177

Please. turn the page.
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11.
2. As am K.S8.L. teacher, I fasl that:
® L
o &
| ‘* Q’t. '
o o ; ©d
& ‘¢ V’ g .." Qf Commente and Sugpectlons !
a) The steffing formuls of 12:1 le sppropriata for .
the K.5.L. clessroom. 3 [ k) 2 1 0 H .
b) The system ls responsiva to meking staffing '
chenges for E.5.L. as clasa alzss changa. 3 4 k| 2 1 1]
N
L
-l L3
w1
o] ‘1
¢) I have sdequats prep time. ) 3 4 3 2 1 0
| .
, Plecsss turn the page.
' |
e
&
. L
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As sn E.3.L. teacher, 1 feal that!

3
‘.o \f'.
v »"
A & « ° ¢
A & & FWE :
‘,J' ‘.ﬁ" @‘ 9”. ‘D.do"o . Qo"‘ Comments and Suggestions

a) Sufficient tine is provided by the system .

for my professionsl development. 5 L) 3 2 1 0
b) Sufficient . inservice sctivities sre provided

by the E.S.L. consultant team. 5 & 3 2 1 0
c) I sm made aware of externsl profesaionsl

development activities (such sa courses,

conferences, etc.) svailable to we. 5 L) 3 2 1 0

[y
w1
P

Pleuie turn the page.
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13,
&, What other teschar needa ehould be addreased by the K.3.L. program?
Plesse auggest how thia cen be sccomplished.
" E.S.L. Taschar Naeda o Commenta and Suggestions ~ ;ﬁa

a)
n .
v c)
3
v

. Plsaas tura the page.
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D. PROGRAM NEEDS ‘ ' e 14

| mll you think sbout the needs of the 'E.S.L.. program snd consider the folloving ststements.

: s
1. As an E.S.L. tescher in the Cslgsry Bosrd of Educstion system, 40. ‘4"
| ) 1 feel that the following program developments in E.S.L. W : »0’
- should be {mplemented: ) & < 9 od‘
. $~ & o»b é‘ &"‘ ‘,Q.
Q N . :
,;f' ‘&‘ > Q»’ ,’Jv"o o Commnts snd Suggestions
’ s8) Curriculum develpment for esch Division. 5 () k) 2 1 0 ;
b) ‘Curriculum cons istency scross the system for the
Division in which you tesch. 5 () k} 2 1 0
¢) Locslly developed curriculum guidelines and tesching :
* suggestions for esch Division. 5 ] K 2 1 0
‘|d) Provincially deveioped curriculum guidelines
and tesching suggestions for esch Division. 5 () k) 2 1 0
_e) Progrsa stsndsrds (i.e. entrsnce snd exit stendsrds) 5 () k} 2 1 0 =
w £) Progrsm srticulstion with subjects in the regulsr s . & 3 2 1 0
- progrsm.
: 0
R g) Stsndsrdized testing procedures. 5 ] 3 2 1 0 .
h) A gulde for E.S.L. resource materisls. ’ 5 (] 3 2 1 0
1) Administrstive directions snd guidlines for 5 ] k) 2 1 0
processing students. :
j) Priority guidelines for students with sultiple needs 5 ] T3 2 1 0
Plesse turn the psge.
R J }
1 ~ 1 b s
Q : : ‘
'

- ) ’ ' ) ) |




15.
2. As sn R.8.L. tescher, 1 feel that there {9 a need for
.-“ltlml support eervices from! .
4
& ' o B
& -."‘ ) ¢" B -
' 4 ¢ o~ A "t \
.:,0 ‘¢ 3 9\,. 9"‘ + Commants and Suggestions

1a) 1nterpreters S 4 3 2 t 0 o

) Schesl Paychologiats s A 2 1 0 ‘

¢) Gni‘nucc Counsellors ’ ] 4 3 2 1 0

d) Mome Lisison Workasrs . ] L 3 2 | 0o
- ) ¢
-t :
] e) Speech Pathologiste ) S ) 3 2.° 1 0 v o

£) Ressurce Room Teachers . L T 3 2 1 0

s) hn—prohulonﬁn S [ ] b} 2 1 0 ‘ .

h) Pareat/Student Volunteers ‘ : 5 4 3 2 t- 0

'ERIC

Aruitoxt provided by Eic:



3. (FOR ELEMENTARY E.S.L. TEACIERS ONLY) /“

As an E.5.L. teacher in the Elementary School,
1 feel that:

" 16,

B . - Division 1 children should be expanded.

L o
£
. W » Q"..~ =7
é" ' L o a4
& g g d,\‘ (3%
‘.1,“ Y @b Q\,’ & & Comments and Suggeations
_— ° o |
a) Tramaportation srrangewénts for E.S.L. studenta *
do not interfere with the teaching procesa. 5 & 3 2 1 0 ,
. N ' .
b) Transportation srrsngements for E.S.L. atudenta
do not interfere with the learning proceas. 5 4 k} 2 1 0 2
~ N
~ ™ ’
b
B
! c) The langusge needs of E.C.S. to Grade 2 children
are better served within the regular clesaroom.’ 5 [} 3 2 1 0
- d) The itinerant E.S.L. tescher concept for 5 L) 3 ' o2 1 .0

ERIC

9

Please turn the page.
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" : ”.
. - t
" " 4, (FOR SECONDARY E.S.L. TEACHERS ONLY) -
. . ] : o ) “
. “z y
© s a Ngh School tescher, I fasl thet the folloving " i
- progran slternatives should be made esveilable in . ,' , .*‘ — -
the Nigh School E.S.L. progrem: : 9~o
R * .
’ ' !0 & o 4'.‘ & .1-"‘.
. - B o 0 ‘¢’ d-)’ 9\,0 "‘}‘ ( ) Commente and Suggestiom
' ' ‘ \ ' - .
. . e) Raception clessse for wew K.8.L. gtudenta. 3 4 3 2 1P .0 ’ \ .
‘{) N - .
'®) Mccreditestion for E.8.L. courses i | 4 3 2 ] ] o7 -
c) Indepandent study projecte. _ ] 4 3 2 1 0 ’ : T ‘ .
a‘ d) Vocstionsl prograsing. : ) [ ] b ] 2 ] 0
, 3 -a) Trensitfon cledees in K.S.L. using conteat N
. (s.g. skille ecrose the curriculum) S 4 3 2 1 0
g ' V
. f) Trensition clesses ir contemt arese ' 1 L} 4 3 2 1 0
‘ ﬁ) Tutoriel ssrvices for students tatsgrated imto . 3 ’ 4 3 2 1 0 ’
¢ reguler clasees. . s

"

Plesse turn the page.
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S. What other program needs should be addressed?
Please auggeat how this can be accomplished.

£.S.Ls Program Needa

Comments and Suggeations

18.

a)

b)

c)

19¢

Please turn the page.
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. COMMUMICATION NEEDS ' . 19, 7
V11l you think ebout the importance of two-way communicetions about the
K.$.L. program end consider the following statemante.
. ) . ‘f é.
Ae en R.8.L. tescher, I feel that communicetion regarding .d @p’
individual studente' progreee ie adequate between me end: e" ’ "o‘ ‘.t § 5"“
' & o Ky ® " '
. .,0‘ . \# @. 9'.’ .“,4' f Commente snd Suggeetions
e) The perenta of wy E.8.L. etudente 3 4 3 2 1 0
%) The reguler claseroom teachers of my F.8.L. etudente ) 4 k | 2 - 0
c) The reecurce room teacher 3 4 3 2 r o
d) The guidence counssllor 5 4 k] 2 i
- e) The Language Arte etaff S 4 k) 2 1 0
'-‘ —
-
" (203
8 f) Hy principel 3 A k) 2 1 0
g8) The K.8,L. consultent 3 4 k| 2 1 0
R) My former E.S.L. studente 5 ) 3 2 1
h) Anyone slee? ' 5 4 h | 2 1 ]
(¥rite in your euggeation here)

Thark yow for your helpl
19
1o
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QUESTIONNAIRE FOR REGULAR CLASSROOM TEACHERS OF E.S.L. STUDENTS

.1'(3_1
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. “d i
‘IRSTRUCTIONS FOR BACKGROUMD IKFORMATION QUEETIONS 1.

Before we fimd sut what you think absut the Calgary Board of Edwcation's E.S.L.
srogram it would be helpful to have seme peneral backgroumd information absut yew as
a regular classreem teacher of E.S.i. students. :

Each quastion will be follewed by a series of pousible amswers. Flease put a tick -
¢/) in the box beside the cnswaer that you feel best applies to you. :

Exanple:
Pl. In what part of Calgary do ysu livet [ ] Rerth Zast (1) 1
. i ] Rorth Vest (2)
[ ] Seuth Xast €3)
[ ] Seuth West (4) !
[ 11 don't live (5)
in Calpmry i

"+

-t

If you ldve in the North East part of Calsary, put a tick (V) in the first bex. X
1f you live in the lorth West pert of Calgary, put & tick (V) in the ucdad bex. -

If ou ldva in the South East part ef Calgary, put & tick (V) in the third box.

If you live in the South Uest part of Calgary, put a tick (V) in the fourth box. .
If you don't live in Calgary, put a tick (V) in the fifth bex.

FA—

Please turn ths pags.

C1621
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A, DACKGROUND INFORMATION .o ) : 2.

Could gfx Please give us sone beckground information about yoOr work situation.

Question : . Ansvers
1. At vhat instructional level do you teach? [ ] Elementary (1)
[ ] Junior High (2)
. 4 : ( ] Senior High (3)
2. For which Area Office do You teach? [ ] North (1)
- . [ ] East ’ (2)
[ ] Vest . (3)
[ ] Southwest (&)
) [ ] Southaast - (5
3. How many E.S.L. students (i.e. students Nona (1)

currently receiving E.S.L. instruction)
do you have if, your class or classes?
X .

1-2 E.S.L. students (2)

3’5 E.S.L. students (3) o
8 E.S.L. studsnts (‘) . N
9-10 E.S.L. students (5)

Mote than 10 E.S.L.

Physical Education (%)
Other (Please
Specify)

students (6)
4, (FOR ELEMENTARY TEACHERS ORLY)
: To what Area do Your E.S.L. students travel [ ] North (1)
) for E.8.L. instruction? [ ] East (2)
) [ ] Vest (3
[ ] Southwest (4)
[ ] Southeast {5)
S. (FOR ELEMENTARY TEACHERS ONLY)
How do your E.S.L. students trsvel to [ ] Taxs (1)
. their E.S5.L. class? [ ] 3us (2)
[ ] Their E.S.L. class - g?
4 . is in the same school(3)
[ ] Other (Please “
Specify)
6. (FOR SECONDARY TEACHERS ONLY)
What subjects do ycu teach? { ] Math < (1)
: [ ] Science (2)
[ ] Social Studies (3
[ ] Typinmg (&)
(]
(1

Y]

Please turn the page.
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INSTRUOCTIONS FOR OPIX1ON QUESTIONS N 3.

o e
. ves
Nov that we have seme general infarmstion abeut yesr teaching situwstion, we would
like to kmow what you think about the Calgary seard ef Education's E.S.L. pregranm.

You will be previded vith a ststesent sbout Z.S5.L. You canm agres or disagras using
a six~point ecale.

Example: . ’ ' ;

- !

Pl. As an Albertan, o . ey
1 g.u that: ‘*c : .,9
3 L é.'b‘.é‘e \59 #“‘
& W & Qs" ,}"&Q@‘
a) Winter should be abolished. S ‘4 3 2 1 o0

) |

. . . .
1f you vary definitely agree that winter should be abolished, draw a cirecle (0)
around 5. ) .

If you agree that winter should be sbolished, draw s cirecle (0) sround 4.

If you can't make wp your mind whether or not winter should be abolished, drav s
circle (0) around 3. : . ) _

1f you disagree that winter should bs abolished,. drav s cir;l‘c/ (C) srownd 2.

If you vary definitely disagres that winter should be sbolished, draw a circle (0)

around 1. . .

1f you car't arever the question dus to lack of irformation about vinter n Albirn.
drav a circle (0) around 0.

In addition, from tiwe to time, your commeants on s topic Wwill be requested.

Note that eome questions sre -eithor for Elementary of Secondary teachers only.

Please turn the page.
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v 3

‘3. OPINION QUESTIONS : y : i 4.

L 3 4 ' o
. v ,.e" "g
l. As _the regular classroom teacher of E.S5.L. ttgdenn, g b >
it “is oy opinion that 1 grovide. ) ) R U I I
. & W« o & -
: & W
2 N N n I3
a) Effective supplementary hn;uue mltruction for 5«4 3 2 1 0
wy E.S.L. students ) L
) b) Adequate support for the social nndl of ®y E.S. L. 5 4 3 2 1 0
: ltudcnn. . ’
c) Adcqun:e support for the uotionll needs of V4 5 & 3 2 1 O
E.S.L. students; :
d) Adequate support for the cultuul needs of my E.S.L. S & 3 .2 1 0
students. o
2. Ac the regular classroom teacher of E.S.L. otudents,
it is wy opinion that my school provides:
. - a)- Effective informal language experience ' 5 4 3 2 1 0
for my E.S5.L. students.
b) Adequate support for the social needs 5 % 3 2 1 0
" of my E.S.L. students.
. £
¢) Adequate support for the social neads of + 5 4 3 2 i o
wy E.S5.L. students.
d) Adequate support for the cultural needs .5 4 3 2 1 0
‘of wy E.S5.L. students
o
3. As the regular classroon teacher of E.S.L. students,
it is wy opinion that the E.S.L. progpram provides:
‘ a) Effective language instruction for the 5°4 3 2 1 0
language needs of my E.S.L. students.
b) Adequate support for the social needs: s 5 4.3 2 1 0
of &y E.S.L.“students R .
¢) Adequate luppor:"foi- the enotional needs 5 4 3 2 1 0
. ‘of my E.S:L. students. ’
é4) Adequate support for the ‘cultuul nn:h" 5 4 3 2 1 0
of my E.S.L. students. .
Would you care to comment further about the needs of your E.S.L. students which
sre not being currently me:?
. Please turn the page
5
19 :
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\, N - ‘ » . . “ A~ . -
. M " - * éﬁ_
. L, - - v . . s. . L
. & As s ragular classresm tasachar of E.S.L. studeats, * _ .
. . 1 feel that comswaicstien regarding E.5.L. students meeds :
7 . :o be impreved bdatwesn s and: ) ’ .
. B ) . , . . ‘a .
o 2 Pod o ¢#
. 4 ‘ e ¢ : o ’ [ - ‘f
a & Wb Vi =\ +
OQ & .~ 3 &%
. . & & £ &
. iy * Q ‘g
. ! ) " a) The E.S.L. teacher -
. : ° . ) o4
. b) The systems leval E.S.L. cesrdimater ’ . %5 4 3 2 1 0
o ¢) Toe pareats of wy E.S.L. stwdants ‘ i S 4 3 2 1 0 < !
d)hcro_oocécroj:’udcr -5 .4 3 2 1 0
L . . |
¢) The guidance counsaller 5 4 3 2 1 0 “
‘ . e 1
L £) My peincipal S . 5 4 3 2 1 0 A
- ' : ' " ) Auyons else? | 5 4 03 2 1 0 ,
‘ J
(Writs in your suggestion hare) .
Would you care to cemment furthar rmrun the iaprevemant of cemmunication related -
.20 E.S.L. students? : : &
. |
- -

5. Uhat suggsstions can you make fer tha improvemant of the E.§.L. progras, ics .
organization and its mndes of 1um¢:un1 J

e .




6. (FOR ELEMENTARY TEACHERS OKLY) ‘ ' 6
As a rc}ulnr clnllroon teacher of E.S.lL. ltudcntl, &
1 feel that: . . S
. *‘. &
. . . A ) <
.°¢~ b“:' 'é $" 1%
‘;(," W ¢
»
a) Trsnsportation arrangements for E.S.L. students 5 & 3 2 1
do not interfere with the teaching process. ; 2
b) Irsnsportation arrangements for E.S.L. itudtntl -5 4 3 2 1
do mot interfere with the lesrnfng process. : ©

¢ Would you care to comment further lbcui your E.S5:L. students' transportation
arrangenents?
MY .
- ’ .o vy
& a
W >
- . G v
Sy ) [
S S
\ AP R A
6,"‘ ‘.% QQ Q‘V '-’V
¢) The itinerant E.S.L. resource teacher . 5 4 3 2° 1
conceépt should be expanded. R
. v )
d) The language needs of E.C:S. to Grade 2 children 5 4 3 2 1
are better servdd in an integrated situation.
~ (i.e. Temaining in their regular classroonm
,with occasional specislized E.S5.L. help).
Would you care to comment further about the integration of E.C.S. children into
regulsr classrooms? R
Please turn the page
!
’
i ]

ATt Provided by ERIC - N




»

J

7. (YOR SECONDAXY TEACNERZ OWLY) .
As o rcsuh“! classreon tescher of E.S.L. studeats,

1 fesl that the following pregrams alternatives sheuld
be mde sveilable for Secomdary E.5.1. stsdente:

8) Recsption classes for nev E.5.L. l;udcdu.

») Accreditazion fer E.5.l. courses.

c) i-cmu.'-: study grejacts fer ;.g.h stwdants.

d) Vecatiemal pregramming for I.5.L. students.

o) Tramsities classes in E.5.l. using cemtent ut-ri;l

£) Tramiition classes in the content arsas (is. separste
content classes fer E.5.L. atulants) )

1.

<)

8) Tutorial sexvices for students imtegrated iato regular 5. & 3 2 1

classesc.

Svailable to Secomdary E.S.L. studeats?

" Would you care to comment further about program alternatives which sheuld be made

al
7

)
L1683 )

2y

Thank yeu for your help!




v
PRINCIPAL QUESTIONNAIRE
E.S.L. EVALUATION STUDY




INSTRUCTIONS FOR BACKGROUND INFORMATION QUISTIONS 1«

N Befors w. fisd eut what yeu thisk abeut the Calgary Roard of Kdwcation's E.8.L.
3 program it weuld be balpful to have seme gemaral background informatiom absut you as
a primcipal imvelved with the E.S.l. pregram.

R ’ Each question will be followed by a saries of possible answers. Please put a tick
E (V) in the box baside ths answer that you feel best applies to you.

Example:
P1l. 1In vhat part of Calgary de yeu live?! [ ] Merch Rast (1)
[ ] North Uest (2)
{ ] Seuth Xast B ¢ )]
[ ] Seuth Vest (&)
[ 121 dm’'t live (5)
in Calpary »

If you live in the Nerth East part of Calgary, put & tick (v) im the first box.

1f you live in the North West part of Calgary, put e tick (/) in the sacond box,
atCe

Plsass twrr the paga.

£170]
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A. lACI’.GROU{iD INFORMATION 2.
Could you plesse give us some background information about your school.

Queation - Ansvers

1. At what inatruetional level is Your schocl? [ ] Elementary Q)
[ ] Elementary=Junior High (2)
[ ] Junior Righ (3)
E } Junior High=Senior High(4)

Ssnior Righ (5)

2. In what Area 1s your school? { ] North (1)
. [ ] East (2)

e ) [ ] West (3)

S [ i Southwest (&)

[ ] Southeast (35

3. 1s there E.S.L. imstruction at your school? [ 1 Yes, wy school is &
host school - (D)

[ ] No, my school 1s &
feeder school (2)

I1f NO:

a) How many E.S.L. students Jet to their 5 students or less )
E.S.L. class [y taxi? 6 = 10 students (2)
11 = 15 students (3)

More than 15 students (4)

b) How many E.S.L. studants get to their 5 students or less 1)
E.5.L. elass w bus? B 6 = 10 students (2)
11 = 15 students (&))

More than 15 students (4)

@) How many E.S.L. students walk to their [ ] 5 students or less )
to their E.S.L. class? [ ]16~210 atudents (2)

[ 111 = 15 studsnts (2

[ ] More than 15 students (4)

d) How many E.S.L. students get to their [ 15 students of less 1)
E.S.L. class another way? [ ] 6=10 students (2)
(Plasse specify) [ ]11 =~ 15 students (3

[ ] More than 15 students (4)

¢) Transportation arrangements for E.S.L. [ ] True Q)

. atudents in wy school do not interfere [ ] False (2)
with the teaching process.

€) Transportation arrangsments for E.S.L. [ ] True 1,

students in my school do not interfere [ ] False (2)

with the learning process.

g) Would you care to comment further sbout the impact of transportation
on both the E.S5.L. and regular programs.

Plesse turn the page.
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5.

6.

7.

Approximately hev many E.S.L. students
registared in yowr school ars currestly

tecelving E.5.L. imstruction?

Approxivately bew many ochar atudeats arve

ragistered in yeur school who ysu feel showld

be receiving E.S5.l. f{wstructiom bst srea't?

Approximately how msny students registarsd
in your school who are receiving EB.S.lL.
instructioa slso demonstrate other meeds
(Such as learning dissbilities, physical

bandicaps, stc.)

Uould ysu itsmise what thess disabilities are:

Fumber of E.S5.L. students

with disabilities

Nature of

Zuliﬁuz

Approxisately hov many parents of E.S.L.
students have you met with this yeesr to

dl.lcuql their child‘'s progress?

t172] .

ey gy PN ey gy

3.

[ ] 20 students or lses
21 = 30 studants
31 = 40 studants
41 = 50 students
.'al. = 60 students

= 70 studants
71 = 30 students

]
]
|
]
]
;
] Nore than 30 studeats

{ ] 20 students or lsss
] 21 = 30 studants
] 31 = 40 students
] 41 = 50 atudents
{ ] 51 = $0 students
] 61 = 70 studeats
] 71 = 80 studencs
] More than 80 students
[ ] Nose
[ 11 =3 gstudents
{ % & = 5 gtudents
{

5 parents or less

6 = 10 parents

11 = 15 parents

16 = 20 paremts
More than 20 parents

Plaase turn the page.
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INSTRUCTIONS FOR OPINION QUESTIONS . ' Ge

Fow consider the Calgary Board of Education's E.5.L. program and give us your
opinion about it in the following four areas:

l. E.S.L. Student Neads
2. E.S.L. Teacher Needs
3. E.S.L. Program Needs
4. E.$.L. Cosmunication Needs

The questionnsire is designed in ‘:hc following manner. You will be provided with a
statement regarding one of thase four areas. You can agres or disagree by using a
six=-point scale.

Example:
L ('('
Pl. As an Albertan, o &
I feal that: o )
& SN
& P Vo er <+
‘o ‘b cb(, o (%
& ;&
s) Winter should be abolished. 5 4 3 2 1 0
&

Draw a circle around the number which reflects your opinion on the ststement:
S = Strongly Agree, & = Agree, 3 = Undecided, 2 = Disagrae, 1 = Strongly Dissgree,
0 = Don't Know.

Please turn the page.

Dilgy

Q £1733
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3. E.5.L. STUIENT IEXDS "B

Comaider how L.S.L. stuéent maeds are
currently baimg met amd r-ct to the follewing
statements. "

1. The E.5.L. teachers are providing the E.S.L. ‘.0" &
students enrolied in my scheol with: g Q

8) !:!oe:in L'-trnc_:tu for their language weeds 5 &

. )) &q-n suppert !& thair secial mseds. 5 4

c) Adequate suppert for thelr ‘uudl seads. 5 &

d. Adequnte suppert foc their cultural seeds. S &

2. The regular classress teschars { uy schesl are
providing xy L.8.L. stadents n:

a) Effective n»h-mry nuneuon for :hur
language mseds.

b) Adequate suppert for their secial mesds.

‘t) Adaquate ewpport for thair esotismal meads.

w w . w w
» » " »
W W WL W
N N NN

d) Adequate swpport for their cultural seeds.

3. The overall emviremment ia my scheol is providisg
my E.S5.L. students with:

s) ILffective informsl language e~perismce. 5 &4 3 2 1
(e.g. threugh infermal imtegrition activities
such as pairisg with Eaglisk=speaking
students, etc.)

b) Adequate support for their social meads. S &4 3 2 1
(eeg. encowrsging participation im extracurricular
sctivities, etc.)

c) Adequate swpport for their emotiomsal needs. S &4 3 2 1
(e.g. daveloping & sense of belonging, etc.)

d) Adeguate swppert for their cultural meeds. 5 & 3 2 1
(e.g. Culture Fairs, cultural resewrcs material, etc.)

Weuld you cazc to cemment !mhr shout amy L.S.L. student mesds that you feal
should be addressed.

Please turn the page.

o L174]
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C. E.S.L. TEACHER NEEDS 6.

Consider how E.S.L. teacher baeds are

currently being met and react to the following 4
stataments. v o oé
< &
- ',Q .‘b Q"' &
\“ \,b 4" N“ ‘9
1. The systam is providing adequate aupport for °¢9 ‘.,& & & && %
4. E«S.L. teachers from: "d' W Q@\. Q\? g Qo“
s) Interpretars s 4 3 2.1 0
¢
b) Psychologists 5 4 3 2 1-0
c) Guidance Counsellors - s 4 3 72 1 o0
7= d) Home=School Liaison Workers 5 4 3 2 1 0
e) Speech Pathologists 5 4 3 2 1 0
£) Resource Room Teschers 5 4 3 1 0
g) Psra=professionals 5 4 3 2 1 0
h) Parent/Studant Volunteers s 4 3 2 1 0
1) oOther (write your suggestion here) 5 4 3 2 1 0
2. In wy opinion, sdditional support for E.S5.L. teschers
should be provided by:
s8) Interpraters 5 4 3 2 1 0
b) Psychologists s 4 3 2 1 0
¢) Guidance Counsellors s 4 3 2 1 0
d) Home=School Lisison Workers S 4 3 2 1 0
e) Speech Pathologists s 4 3 2 1 0
£) Resource Room Teachers 5 4 3 2 1 0
g) Pars=professionals s 4 3 2 1 0
h) Parent/Student Volunteers 5 4 3 2 1 0
1) Other (as above) 5 4 3 2 1 0

3. Would you care to comment further regarding support services for E.S.l.
teachers?

o=, : ) ) Plesse turn the page.

1753
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. 7.
& S
l *‘* ‘, a *.\ J
s"f "‘a & 4 °”°’~ '-,"‘"& & -

4 E.S.5L. teachers s a group are provided with
adequate prefessiensl davelepuant tims. s 4 3 2 1 0O

S, (FOR NOST PRINCIPALS ONLY)
As principal of & hest E.S.L. school, Twould suppezt 5 & 3 2 1 0O
setting a jeint prefessisnsl develepmsst day with
other hest L.S.L. scheols to ensble E.S.lL. teachers
te meat for prefessional activities. .

6. Weuld you care te coumsnt further ea the prefessismal
developmnt needs of E.S.L. tsachers?

7. Ars thare other E.5.L. teacher meeds that yeu fael sheuld b addressed?

il . ‘ ‘ Please turn the page.
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D. E.S.L. PROGRAM KEEDS . 8.
Consider E.S5.L. présu—in; needs vhich you have

observed either at the school or at the system
level and resct to these statements.

& 3
‘&‘ \~.~
1. 1In developing s personnel profile of hiring criterds ' A ' ~5°b & \;\Q &
for £.5.L. teachers, the following chsrscteristics. ‘o‘& ‘.." &JJ ’.é : °¢$ K
nhpuld be included: K5 WY & ",5. °°<~
a) Personal suitsbility 5 4 3 2 1 0
b) Training in second language scquisition 5 4 3.2 1 0
¢) Attitudes toward immigrent children 5 4 3 2 1 0
d) Xnowledge of tesching experience 5 4 3 2 1 0
e) Regular classroom tesching experience s 4 3 2 1 0
£) Years of tesching experience s 4 3:2 1 O
g) Interpersonsl skills with fellow .staff members 5 4 3 2 1 0O

h) Other (write Your suggestion here)

2. Plesse rank these hiring criteris for E.S.L.
teschiers in the following manner: . -

1 = Importsnt .
I1 = Should be Considered

I11 = Not Importsnt v
s) Personal suitsbility 1 I 111
b) Tresining in second 1 11 111
language acquisition
c¢) Attitudes towsrd 1 I1 111
{mmigrant children
d) Knowledge .of I 11 111
tesching experience .
e) Regular classroon I I1 111
tesching exparience
£) Years of tesching 1 11 II1
experience

g) Interpersonal skills with I  II  III
fellow ptaff -nbgrs

h) Other (as abave) ' SR & S 2 3 4

Plesse turn the page.
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&

5.

. Be

€) Vould you care to csmment further sbeyt ysur
role in E.S.l. teacher evalwatien.

s.
<
* .o*‘
. ‘ﬁ > |
As a primcipal fwvelwed in the E.S.L. pregram, 1 63* . .,t & 0’
feal that 1 have had an uste erieatation to: <
adey ‘ & ', &b é o"
a) The E.S.L." progran ’ S 3 .2 1 0
») The meeds of E.S.L. students . ' . 5 4 -3 2 1 o
As & priacipal fawolved ia the E.5.L. progras, I
feel that my regular teachers with E.5.L. otunu
have had s sdequate eriemtaties te:
8} The E.S.1. progrm 5 4 3 2 1 0
3) The meeds of E.5.L. students v 5 &4 3 2 1t o -
Veuld yeu OSTe to Cosment faurther abewt staff ‘
* erientatise to K.S.l.
kY
Vl\
<
. &
. & K
: »
(FOR NOST PRINCIPALS ONLY) W & .f‘;"
As principal of a host echeol for E.S.l., I feel F e & M
that I have been provided with: < 4
’f . & W Q‘b & & & .
. 8) Sefficient imservice activities im tha , 5 4 3 2 1 o0
area of E.5.L. tescher evaluations
b) Adequate criteris to evaluste E.5.L. teschers S 4 3 2 1 0

Please turn the pags.
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10.
X
&
. ‘ ‘0" ".9
. , o > & &
7. Adwinistrstive policies and guidelives should : :,5 & ;“\'b q'.'." c;\ Jr
H &
ba developed to help priuncipals determine “c" ‘é &p&.. p é° of
- a) Ee.S.L. grogran pnunigution in the school s & 3 2 1 0
‘ b) E.S.L. program size in the school 5 4 3 2 1 0
¢) E.S.L. class size in the school s & 3 2 1 0
d) A staffing ratio for E.S.L. teachers s 4 3 2 1 0
e) A meamw of adjusting E.S.L. staff to s 4 3 2.1 O
£luctuations in the E.5.L. studsnt population
in the school during the ysar -
£) C;‘itltil for entrance to .!'..S.L. chin- s 4 3 .2 1 0 .
‘ g) Criteria for placemsent within available E.S.L. s 4 3 2 1 0
. classes -
h) The degres of articulation betwaen E.S.L. and s 4 3 2 1 0
subjsct areas
{) Criteria for the referral of E.S.L. students s 4 3 2,1 0O
for asssssment
§) Criteria for daaling vith E.5.L. students with s 4 3 2 1 0
multiple nesds (learning disabilities, physical -
hnpdiclpu. ate.) :
k) Criteria for exit ﬁm E.S.L. classes s 4 3 2 1 0
[ . ‘ " 1) Criteris for tsrmination of E.S.L. studsnts s 4 3 2 1 0
. aged 18 and over
m) Other (vrite your suggsstion hare) s & 3 2 1 0
8. Curricular guidelines for E.S.L. should be developed
for Divisions 1 - IV by:
s)  The system 5 4 3 2 1 0
b) The Department of Education s 4 3 2 1 0
¢) The system and the Dcpariunt of Education in . <" 5 4 3 2 1 O

joint consyltation

d) Would you care to comsent fur.tb-r regarding
curriculun development for E.S.L.?

Please turn the pege.
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9. (FOR LLDENTARY PRINCIPALS ONLY)

8) The language meeds of E.C.S. te Grade 2 childrea S 4 3 2 1}
© are better served within the regular clisarses.

») Ths secial and emctiemal mseds of I.C.S5. te S 4 3 2 1}
' Crada 2 children are batter served withim the
< Tegular classrosm.

€) The oultural meeds of L.C.5. teo Grads 2 chfldren S & 3 2 ]
are batter sarved within the ragular claasreem.

4d) The Itisersat E.B.L. Reseurss Teasher esncept S 4 3 2 1
. for B.CeS. to Crade 2 childrea sheuld be
expanded acress the systam.

€) The language mseds of Orades 3 ~ 6 chilérea s 4 3 2 1
are batter served ia the E.S.1. clsssrees.

£) mxwms.uhﬂutﬂrmt ' S 4 3 2 1
should be pileted for Grades 3 =~ 6 shildren.

g) Weuld you care te cemmsnt furthar abswt tha
Itimerast E.S.L. Reseurce Teacher coucept!?

h) Would yeu care to cemmsat ga the special pregram
neads of L.8.L. childrea im Grades 3 - 6?

10. (POR SECONDARY PRINCIPALS OIMLY) ) . ‘." &
The follewing progrem altersatives sheuld be made °°¢*‘.. .‘-"‘. “"
avsilable to F.s.l.. students! &S 6"9\ &
8) Recsptien classas fer mew E.5.L. students. s 4 3 2 1
3) Credit for E.S.L. cmirses. S 4 32 1
c) Independest study prejects. s &4 3 2 1

- é) Vecatiomal pregramsing. 5 4 3 2 1
) @) Trassitiss classes in E.S.lL. using cemtent. 5 4 3 2 1}
(e.g. skills acress the cwrriculum) )
£) Tramsitiea classes im subject arsas fer E.S.L. S 4 3 2 1
" stwdents. ;

8) Tutorial sarvices for students iategrated into S -4 3 2 1

ragular classes. N ,
h) Other (write your suggestion hers) S 4 3 2 1

Plaase turn the page. -
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E. E.S.L. COMMUNICATIOR NEEDS ’ . " 12.
< Will you considsr ths importsnce of two~way communication
about the E.S.L. Program and its studsnts and react to
the following statements. ‘

&
“ . ”
1. As » school principal, 1 fasl that communication N ',,"’o Q\"
about the E.S5.L. student is adequate betwesn me, ey 50" CZEIR N &
. . g > W Fod & <
and: & L& ~.~ o"“" K
: ' " W &
8) The E.S.L. teacher(s) . 5 4 3 2 10
2) The regulsr classroce teacher(s) of ths .
E.S.L. student . . 5 4 3 2 1 0
c¢) The principal of the E.S.L. studsnt's other .
school (if spplicable) $ 4 3 2 1 0
2. As s school principal, 1 fael that cowmunicstion
sbout the E.S.L. progras is sdeauite between me
. and:
Na) The E.S.L. consultsnt - s 4 3 2 1 0
b) The E.S.L. supervisor s &4 3 2 .1 0 v
3. As s school principal, 1 fael that commumication betwesn
the parents of E.S.L. students and me is adsquate
\ regarding: ° . -
a) The E.S... student's progress s 4 3 2 1 0
b) The E.S.L. program 5 4 3 2 1 0O
¢) Regular program snd course alternatives 5 3 2 1 0O
d) Extrscurricular sctivities s 4 3 2 1 0
(e.g. field trips)
¢} Additionsl servicas avsilable in the school
(s.g. counselling, librsry, etc.) 5 4 3 2 1 0O
£) ‘Special servicas svsilable at the systex level 5 4 3 2 1 0
* (e.g. psychologists)
. g) The school syutem in genarsl s 4 3 2 1 0

Would you Jrc to comment further about c_unicltiom regarding E.S.L.7

Thank you for taking the time
to complete this guastionnaire!

°o £1813
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APPENDIX 3

Su--iry of Results by Questionnaire
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ESL STUDENT INTERVIEW/QUESTIONNAIRE

SUMMARY OF RESULTS

1. - OVERALL
) | A. DESCRIPTIVE DATA
‘ SEX NATIONALITY
(n = 242) (n = 242)
Boys 135 (568) Asian 173 (72%)
Girls 107 (44%) European 27 (11%)
Other 22 ( 9%)
NR 20 ( 8%)
— YEARS IN SCHOOL
ACGE : GRADE IN FORMER COUNTRY
(n = 242) (n = 242) (n = 242)

"6 = 9 years of age 40 (17%) K- 3 40 (172)| O

3 years 59 (24%Z)

10 - 12 years of age 43 (18%)| ‘4 - 6 46 (19%)| 4 - 6 years 68 (28%)

13 - 15 years of age 76 (31%) 7- 9 \ 84 (35%2) 1} 7 9 years 75 (31%)

'

16 - 18 years of age 70 (292)} 10 - {Eﬁ 72 (30%2) | 10 - 12 years 21 ( 9%)

24

Over 18 years of age 2 ( 5%)

NR 1 ( 0%) -8
LENGTH OF TIME LENGTH OF TIME
"IN CANADA IN CALGARY

Less than 6 months 32 (13%2) Less than 6 months 38 (16%)
6 = 12 months 58 (24%) 6 - 12 months 79 (33%)
13 = 18 months 47 (19%) °13 - 18 months 44 . (18%)
19 - 24 months 43 (18%) 19 ~ 24 months ' 33 (14%)
Over 24 months 49 (20%) Over 24 months ; 40 (17%)
NR 13 (5%) 8 (3%)

TOTAL - w2 , 3 242

= 1831 - 21g

CDS+5.1




NUMBER OF ESL STUDENTS NUMBER OF ESL STUDENTS
IN FEEDER SCHOOLS IN HOST SCHOOLS
BY AREAL BY AREAl
(n = 86) . " (n = 242)
North 16 (192) North 83 (342) -
East 23 (27%2) ~ East 95 (39%2)
West 6 ( 72) West 34 (14%)
Southwest 15 (17%) Southwest 10 ( &%)
Southeast 20 (23%Z) Southeast 17 ( 7%)
.1 § 6. ( 22) n 3(12)

1 Area means geographical area supervised by a C.B.E. Area Office

NUMBER OF ESL STUDENTS
WHO TRAVEL TO ESL CLASS

(n » 86)
Students who travel T 53 (622)
Students who don't trawvel 30 (35%)
NR 3 (32)
MODE OF TRANSPORTATION LENGTH OF TI!'® TO TRAVEL
OF ELEMENTARY ESL STUDENTS : TO ESL CLASS
(n = 53) ' (n = 53)
Taxi 29 (55%) " Less than 15 minutes = 41 (77%)
Bus 21 (40%) 16 -~ 30 minutes 8 (15%)
Other 3 ( 5%) ' 45 = 60 minutes 1 (2%)

KR 3 (6%)

ATTITUDE OF ELEMENTARY STUDENTS
TOVARD TRAVEL TO ESL CLASS
(n = 53)

Like travelling to ESL clasa .+ 39 (74%)
Don't like travelling to ESL class 6 (11Z)

SR 8 (15%)

COMMENTS: Positive = I can play while I'm waiting.
: It's a nice man.
Negnt:lve = No, you have to run quickly.
. No, I get a headache.
No, the taxi driver drives too fast.
Undecided- Morning OK, afternoon I don't like it.

$

e
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WHO ESL STUDENTS LIVE WITH
(n = 242)

With parents 199 (82%)
Not with parents 42 (17%)

NR 2 ( 1%)

* (34 with Brother/sister, 4 with Relatives, 3 with Guardians)

EMPLOYMENT STATUS OF PARENTS

(n = 199)
FATHER MOTHER
Employed 156 (68%) 122 (61%)
Unemployed 34 (17%) 75 (382)
NR 29 (152) 2 (1)

ENGLISH SKILLS OF PARENTS
(n = 199)

FATHER MOTHER

No English 44 (222) 90 (45%)
A little English 66 (332) 70 (35%2)
Quite a bit of Engiish 19 (10%) 20 (10%2)
Speaks English well 40 (202) 17 ( 9%)

NR 30 (15%) 2 (1%)

EMPLOYMENT STATUS
OF SECONDARY ESL STUDENIS
(n = 156)

ESL students employed - 56 (36Z)
ESL students not employed 90 (582)
NR 10 ( 6%)

TYPE OF EMPLOYMENT HOURS OF EMPLOYMENT
'OF SECONDARY ESL STUDENTS . OF SECONDARY ESL STUDENTS
(n = 56) - (n = 56)

Cleaning offices 23 (412) Legss than 8 hours 10 (18%)
In restaurant : 21 (38%) - 9 = 24 hours - 27 (48%)
Babysitting - 4 (1% 25 = 40 hours - .18 (322)
In store 2 ( 47%) KR 1 ( 2%)
Other* 4 ( 72)

MR 2 ( 3%)

* (1 odd - jobs in office, 1 Microfilm, 1 Carpenter's helper
1 Delivery of flyers) : .

O CDS#5.4 L " o ;




B. SUMMARY OF ATTITUDES OF ESL STUDENTS ~ OVERALL

ATTITUDES

(= 242)

' NO

QUESTION YES no RESPONSE

Do you like living in Canada? 215 (892) 16 ( 7%) 11 ( 52)
Do you like going to school in ,
Calgary? 232 (962) 8 ( 32) 2 (12)
Did you like going to school in |
the country you lived in before? 195 (812) 29 (12%) 18 ( 77)
Do you like your ESL class? 207 (86%) 20 ( 8%) 15 ( 6%2)
Are you learning English as
quickly as you want to? 183 (76%) 53 (222) 6 ( 22)
Do you like your other classes? 206 (85%) 19 ( 82) 17 ( 72)
Do you understand your other A
teaachers (i.¢. not ESL) well ,
enough to do your school work? 188 (78%) 30 (122) 24 (10%)
Do you have any Canadian friends? | 161 (67%) 73 (30%) 8 ( 32)
When you first started school hare,
did you have trouble understanding
wvhat you should do? 173 (112) 58 (24%) 11 ( 52)
Would you like your teachers to
talk to your perents more often? 134 (55%) 76 (312) 32 (13%)
CDS+5.5
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SECONDARY ESL STUDENTS' ATTITUDES
TOWARD SUGGESTED PROGRAM CHANGES

(n = 156)
YES a NO NO
_ RESPONSE*
Credit for ESL courses 79 (51%) 10 ( 6%2) . 67 (43%)
Time for self study 55 (35%) 34 (22%) 67 (43%)
Vocational programming 64 (417) 22 (14%) 70 (45%)
Tutorial service once . )
finished ESL 81 (522) 11 ( 7%) 64 (41%)
Transition élasses in
content areas ‘ 62 (40%) 6 ( 4%) 88 (56%)

* High No Response rate may be due to either the location of this question
on the back of the last page of the questionnaire or the difficulty of
the vocabulary. '

£187]
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C. SUPPLEMENTARY INFORMATION = OVERALL

FREQUENCY OF VISITS WITH FREQUENCY OF |

CANADIAN FRIENDS PARENT-TEACHER VISITS I
(n = 161) : (n = 242) :
Every day 37 (231 Twice a year 77 (32%) '
Twice a wesk - 24 (15%) A
Once a week 16 (10%) Once a year 42 (172) :
Nov and then 21 (13%) o
Once in a while 32 (20%) : Kevar 102 (422)
Never 21 (132) : 3
m 10 ¢ 62) NR 12 ( 92) v
WHO HELPED WITH :
ESL STUDENTS' ORIENTATION : .
(n = 173) ‘
The ESL teacher 110 (64%) !
A student interpreter 61 (362)
The classroom. teacher 59 (34%) 1
An adult interpreter 24 (14X%) ’ ' !
Other* 31 (132) o
* (9 A teacher, 7 Relativas, 6 Friends, 4 Classmates, 2 Everybody, ‘
1 Nobody, 1 Teacher's Aide, 1 A woman) i

CDS+5.7 S | -
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D. COMMENTS - OVERALL
) SUMMARY OF COMMENTS
- ESL STUDENT INTERVIEW/QUESTIONNAIRE
' RESPONSES
QUESTION . '
: n POSITIVE . % "] NEGATIVE ) 4 INDETERMINATE X
1. Do you like living in Canada? 183 157 86% 22 127 4 2%
2 12. Do you 1like going to school in 7 : ‘
3 Calgary? 184 172 o 94% 10° 5% 2 1%
3. Did you like going to school in : o ‘ -
the country you lived in before? 200 . » 164 827 24 122 12 - 6%
4. Do you like your ESL class? 185 173 94% 11 - 6% 1 1z
5. Do you like your other classes? 175 158 ; 90% 16 . 9% 1 1%
6. Would you like your teachers to |
talk to your parenis more often? - 32 10 Nz 21 - 66% ) kY4
- 2‘;"5
s FEaE'S
i 'y . . ) |
O cpst5.8 AL~ : . . | |
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| ’ o . TYPIGAL STUDENT COMMENTS BY SCHOOL LEVEL

ESL STUDENT QUESIIONNAIR!IINTERVIBH

— RESPONSES
QUESTION

S — ]
GENERAL ELEMENTARY JUNIOR HIGH ~ SENIOR HIGH

1. Do you like living in Canada? 1 1ike Canada (21) 1 1ike the cllnnto(9 Preedom, no vars (12 lteedo-..nb wars (16)°
I 1ike everything (5) | New places and thing 1 like the climate The people sre good.

POSITIVE to see (6) ) M
. ‘ Lots of food and I 1ikeschool (6) 1 1ike school (3)
~ clothing (&) " | The people are good Jobs and money
I was born here (3) 5) . plentiful (3)
Possessions (bike, Jobs and money
house) (3) T plentiful »)
' Modern and clean (4)
‘ 1 was born here (3)
(] . ! .
° NEGATIVE | J I don't like the I like my ovn
a8 climate (8) country (2)
2. Do you like going to school in 1I.1ike learning It's fun (12) ‘] It's e nice school I'm learning lots of
. Calgary? » . English (57) - 13) things (11)
‘ 1 1ike being with I'm learning lots of : :
POSITIVE friends (29) : ' things 10)
. The teachers are good ‘
(18)
NEGATIVE Not enough homework(3 1 don't have msny © N
friends (2} .
The school day is too
long (%)
2H — .
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued)

ESL STUDENT QUESTIONNAIRE/INTERVIEW

QUESTION

GENERAL

“RESPONSES

ELEMENTARY

SENIOR HIGH

3. Did you like going to schobl in
the country you lived in before?

POSITIVE

- NEGATIVE

INDETERMINATE

I had friends (50)

I knew the language
' (17)

JUNIOR HIGH

]
I needed to know how
to read and write
L)
I like to study and
learn (7)
It was fun (5)

7

Y

I knevw the language
(12) -

‘I needed to know how
to read and write
: (8)

I 1ike to study and
learn (9)

It was easy (6)

I had lots of
homework (2)

I went just to learn,
not to have fun (2

The teachers weren't
good (2)

The education was
not as good (2)

The . teachers weren't
good (2)

I only went half a
day (5)

I didn't go for many
years (2)

cﬁs+5.1o
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued)

ESL STUDENT QUESTIONNAIRE/INTERVIEW

QUESTION

GENERAL

“RESPONSES

SENIOR HIGH |

4. Do you like your ESL class?

POSITIVE

NEGATIVE

I want to learn
English (67)

Good teachers (15)

I like to read (7)

I want to lcarn
things (6)

ELEMENTARY JUNIOR RIGH

Good teachers (17)
I meet many friends’

9

I can understand (8)
I wvant to learn '
things (4)

Nd, i vant to take
regular classes (1)

No, I've had enough
4) y

It's a little boring
(1)

" Englieh (1)

Fo, I want to take
regular classes (1)
It's a little boring
(1) :
S0 many stidents
speak my language, |
I can't practise

5. Do you like your other classes?

POSITIVE

[o

I have lots of =~
friends (20)

Good teachers (10)

We play games (9)

They are fun (7)

I 1ike math (5)

I enjoy them (4)

I have lots of
friends (17)
I learn many things
(8) :
Good teachers (8)
I like -math (3)
Yeas, if I understand

3)

I learn many things
(14)
They help me laarn
English (8)
I enjoy them (7)

Q .‘ o
ERIC  cpsss.11
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued)

ESL STUDENT QUESTIONNAIRE/INTERVIEW

RESPONSES
QUESTION
GENERAL ELEMENTARY JUNIOR HIGH SENIOR HIGH
5. Do you like your other classes?
(cont'd)
NEGATIVE ' The children are not | No, I don't No, I don't
nice (2) understand (3) understand (2)
Some things are too | The children are not

hard (1) : nice (3)

I have no friends (2)
Some things are too

L hard (1)
| ! »
a \ 4
4 6. Would you like your teachers to ‘
talk to your parents more often? .
May be, 1f I am in They 1like to know
POSITIVE ‘ trouble (3) what I do (3)
NEGATIVE They don't speak She has to work (2) | They don't have time | They don't have time
English (10) A relative comes (2) (1) (1)
It's enough (1) It's enough (1)
7. Supplementary Question: The vocabulary is The vocabulary is
. ' hard (3) hard (9)
Why aren't you learning English \\ I can't speak as welll I don't have much
as quickly as you want to? as I'd 1ike to (2) time to learn (6)

I can't write as well] After school I don't
as 1'd 1ike to (1) speak English and
If we were in regular] forget the words
class we would (4)
learn more (1) I can't speak as well
‘as I'd like to (1)
I can't vwrite as wel
as 1'd 1like to (1)

S

Sy
O  cps#s.12 2%
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TYPICAL STUDENT COMMENTS BY SCHOOL LEVEL (Continued)

ESL STUDENT QUESTIONNAIRE/INTERVIEW

RESPONSES
QUESTION '
GENERAL ELEMENTARY | JUNIOR HIGH SENIOR HIGH
8. Supplementary Question:
If you can't understand your Ask again (15) Ask a friend (5) Stay after school so | Ask a friend (4)
other teachers well enough to I can understand if I understand moat of the tcacher can Listen very carefully
do your school work, what do you the teacher doesn't the time (2) explain carefully (2)
do in your regular classea? . talk too fast (3) ~ (2)
, Listen very carofullﬂ
(1)

I understand most of
the time (1)

| 9. Supplementary Question:

0

~ : §

o When you first started school Relatives (7) A teacher (6) i
here, who helped you undarstend 4 ¥riends (3) .

the achool better? Classmates (4)
Everybody (2)

PR

Qo .
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2. SPECIAL PROJECTS

A. THE RESOURCE ROOM WITHDRAWAL PROJECT
(ACADIA)
DESCRIPTIVE DATA

SEX ’ NATIONALITY .

(n = 5) (n=35) -
Boys 3 (602) Vietnamése 1 (202)
: Korean -1 (202)
Girls 2 (402) ‘German 1 (20%2)

Egyptian 1 (202)
Turkish 1 (202)

AGE ' GRADE
(n = 5) (n=5)
6 - 9 years of age 4 (80%) K - Grade 3 3 (602)
10 = 12 years of age 1 (20%) Grade 4 = 6 2 (402)
= LENGTH OF TIME IN CANADA LENGTH OF TIME IN ESL
(n = 5) (n=35)
6 = 12 months & (80%) 6 = 12 months 4 (80%)
Over 24 months 1 (20%Z) : Over 24 months 1 (20Z)

WHO STUDENTS LIVE WITH

(n=3)
With parents 4 (80%)
With other relative 1 (202)
EMPLOYMENT STATUS OF PARENTS ENGLISH SKILLS OF PARENTS
(n = &) (n= &)

FATHER - MOTHER ‘ ‘ o FATHER MOTHER
Employed &4 (100%) 2 (50%) - A little English 2 (50%)
Unemployed 2 (502) Quite a bit 1 (25%) 1 (25%)
‘ Speaks well .3 (75%) 1 (25Z)

ATTITUDE TOWARD

MODE OF TRANSPORTATION iENCTH OF TIME TO TRAVEL TRAVEL
(n=25) (n = 5)
Taxi 5 (100Z) 15 minutes or less & (80%) Positive 3 (60%)
NR 1 (20%) NR 2 (40%)
| CDS+5.17 | | |
QO — v [195] 2:@ :I R -




B. THE ITINERANT TEACHER WITHDRAWAL PROJECT
DESCRIPTIVE DATA

SEX NATIONALITY

(n = 18) » (n = 18)
Boys - 13 (722) ’ Canadian 5 (282)
Zast Indian 5 (282)

Girls 5 (28%) ‘Hong Kong = 2 (11Z)

Vietnamese 2 (112)
Chinese 2 (112)
Chilean 1 ( 62)
British 1 ( 6%)

AGE ' - GRADE
(n = 18) (n = 18)
6 = 9 years of age 13 (7225 K « Grade 3 14 (782)
10 = 12 years of age & (222) Grade 4 - 6 & (222)

13 = 15 years of age 1 ( 62)

LENGTH OF TIME IN CARADA _ LENGTE OF TIME IN ESL
(n = 18) , T : - (nw= 18)

6 = 12 months 4 (222) 6 = 12 months 5 (28%2)
19 = 24 monthse 1 62) 13 = 18 months 1 ( 62)
Over 24 months/RR* 13 (732) : 19 = 24 months 1 ( 6%)

) Over 24 months/NR* 11 (61Z)
* Children born in Canada had * Some children did pot know they
_. problems ansvering this vere receiving ESL instruction.
question.

WHO STUDENTS LIVE WITH

(n = 18)
With parents 17 (94Z)
With brother 1 ( 62)
EMPLOYMENT STATUS OF PARENTS ENGLISH SKILLS OF PARENIS
(n = 17) . ' (n= 17)
FATHER MOTHER - " FATHER MOTHER
Employed 13 (76%) 10 (59%) ' No English " 3 (18%) 7 (41%)
Unemployed & (24Z) 7 (412) A little 5 (29%) 3 (182)
Quite a bit & (24X) 5 (292)
Speaks vell & (242) 2 (12%2)
R 1 ( 6%)
£196]

&) CDS+5.18
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C. THE PRE-EMPLOYMENT PRE-VOCATIONAL ENGLISH AS A SECOND LANGUAGE PROJECT
(PEPVESL)
DESCRIPTIVE DATA

SEX - ‘ . NATIONALITY
(n=10) _ (n = 10)
4
Boys 5 (50%) ' Vietnamese & (40%)
: Cambodian 2 (20%)
Girls 5 (50%) . Chinese 1 (10%)
Laotian 1 (10%)
East Indian 1 (10%)
Iraqi 1 (10%Z)
AGE GRADE YEARS IN SCHOOL
(n = 10) (n = 10) (n = 10)

16 ~ 18 years of age 7 (70X) Grade 10 - 12 10 (100%) 0-3 yeirs 2 (202)
Over 18 years of age 3 (30%) 4 - 6 years 4 (40%)
' ' 7 - 9 years 4 (40%)

LENGTH OF TIME IN CANADA ' LENGTH OF TIME IN ESL

(n = 10) (n = 10)
13 - 18 months 4 (40%) 6 - 12 months 2 (20%)
19 - 24 months 3 (30%) 13 - 18 months 5 (50%)
Over 24 months 2 (202) 19 - 24 months 3 (302)

NR 1 (10%).

WHO STUDENTS LIVE WITH

{(n = 10)
"With parents 7 (702)
With brother/sister 1 (10Z)
With other relative 2 (20Z)
'EMPLOYMENT STATUS OF PARENTS ENGLISH SKILLS OF PARENTS
(n=7) (n=7)
FATHER MOTHER FATHER MOTHER
Employed © 4 (57%) 5 (71%) No English 3 (43%) 5 (71%)
Unemployed 2 (29%) 2 (29%) - A little 3 (43%) 2 (29%)
‘NR 1 (14%) . NR 1 (14%)
22y
1973
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FMPLOYMENT STATUS OF PEPVESL STUDEKTS

(n = 10)
Employed " 6 (60%)
Not employed & (&0Z)
TYPE OF EMPLOYMENT OF PEPVESL STUDENIS HOURS OF WORK OF PEPVESL STUDENTS
(o = 6) . “(n=6) '
Clesuning offices 6 (100%) 9 = 24 hours per week 1 (17%)°

25 - »bo hours per veek 5 (83%)

‘PEPVESL STUDENIS' ATTTTUDES
TOWARD SUGGESTED PROGRAM CHANGES

(n = 10)
YES ‘ N RESPONSE
Credit for ESL courses 7 (70%) 2 (20%) 1 (10%)
Time for self study : 2 (20%) C 7 (70%) 1 (102)
Vocational programsing 7 (70%) 2 (20%) 1 (102)
Tutorial services once ‘ :
finished ESL g (90%) 1 (10%)
Transition classes in '
content areas 9 (902) 1 (102)
23,
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D. SUMMARY OF ATTITUDES OF ESL STUDENTS

IN SPECIAL PROJECTS

ACADIA . ITINERANT TEACHER o PEPVESL

(n=35) <« (n = i8) ' (n = 10)
) ' , RO — %o
QUESTION Ql YES NO RESPONSE YES NO RESPONSE = | YES . NO RESFONSE
Do you like living in Canada? | 5 (100%) ol 17 (9% 1 (6%) 9 ( 90%) 1 (10%)
Do you like going to school ’ ' B 8
in Calgary . 5 (100%) .18 (1002) 10 (100Z)
- . - 4 -
2| Pid you like going to school 1 2
9] in the country you lived in 3 ( 602) 1 (20%) 1 (20%) 8 ( 44%) 1 ( 62) 9 (50%) 8 ( 80%) 2 (20%)
before : ' " o
Do you like your ESL class? 5 (100%) , 8 ( 44%) 10 (56%)3 7 ( 70%) 1 (10%) 2 (20%)
Are you learning English as 5 -(100%) 18 (100%) 5 ( 50%) 5 (50%)
quickly as you want to? ‘ '
Do youvlike your other 5 (100%) . 18 (100%) - ' 10 (100%)
- 1 classes?

Do you understand your other ]
teachers well enough to do

your school work? 4 ( 80%) 1 (20%) ’ '16 ( 89%) 1 ( 6%) .1 ( 6%) 9 ( 90%) 1 (10%)
Do you have any Camadian A o - o
frienda? : 4 ( 807%) 1 (20%) 17 ( 94%) 1 ( 6%) : 5 ( 50%)y 5 (50%)
1

The Canadian-born children did not know how to answer this question. o :
During a parent interview we discovered that at least one PEPVESL student had never been to school before.
These students did not know they were receiving ESL instruction.

o  CDS+5.21
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D. SUMMARY OF ATTITUDES OF ESL STUDENTS

- IN SPECIAL PROJECTS (Continued)

ACADIA |  rrisEmanT TEACHER : ' PEPVESL

(n=3) - (n=18) : - (n=10)
QUESTION TES N0 RESPONSE TES ., W0 RESPONSE . YES NO vIESPONSI

4

.
o

Whan you first started school
here, did you have trouble

understanding what you should. : . v . : Y
do? : S (100%) ' 7 ( 39%) 11 (61X) ‘ 9 ( 90X) 1 (10%X)

g | would you 1ike your teachers 2 (40%) 1 (20%) 2 (dox)| 3 (12x) 4 (222) 11 (61%) 7 ¢ 70%) 3 (3oxy*

{ to talk to your parents more - o !

. | often? . ) ‘ . =J
&

Note that 3 PEFVESL students do not»llvé with their parents.

24
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<& ’f/ ) .
) . - SUiMANY DF STUDENT COMMENTS
2 S .
. SPECIAL PROJECTS
[
- RESPONSES ' X
QUESTION 3 X
. - . ACADIA ITINERANT PEPVESL
(n =5) . “(n = 18) - (n = 10)
1. Do you like 1living in Canada?
POSITIVE Like Canada (2) 1 wvas born here (3) Freedom, no wars (2)
People are good. (2) Lots of food and clothing. (2] I 1ike the climate (1)
New places, -nev things to see | Freedom, no wars (1) I 1ike Canada (1) o
1) 4 I 1ike school (1) The people are good (1)
Modern, clean (1) ‘o New places, new thinga to . Jobs and money plentiful (l)
It's fun (1) ' see (1) : Everythig; 1)
NEGATIVE I don't like the climate (2) |1 don't 1ike the climate Q)
2. Do you like going to school in
Calgary? '
POSITIVE Teachers good (1) It's fun (3) I 1ike to learn English (4)
Everything (1) I 1ike to learn English (1) | I learn lots of things (2)
I like to learn English (1) 41 I 1ike to be with frie?ds (l‘ It's fun (1)
I 1ike Calgary (1) I learn lots of things, (l)
It's helping to make
better person (1)
I 1ike to study (1)
Lots of equipment available
) '
No homework (1)
240
- CDS+5.23
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SUMMARY OF STUDENT COMMENTS

SPECIAL PROJECTS (Continued)

RESPONSES
QUESTION
ACADIA ~ ITINERANT PEPVESL
{n = 5) (n = 18) (n = 10)
3. Did you like going to achool
in the country you lived in -
before?
POSITIVE I had friends (2) I had friends (3) It was exciting (2)
I knew the language (2) I knew the language (3) 1 knew the langusge (2)
: 1 wvas first in my class (1) I needed to know how to read | I meeded to know how to read
B and write (1) and write (1)
E; I like to study and learn I had friends (1)
NEGATIVE ~ No, lots of homework (1) Nb, lots of homework (1) Not fimportant to me (1)
INDETERMINATE I only went half a day (1)
4. Do you like your ESL class? A
POSITIVE 1 can understand (2) 1 want to learn English (3) | I want to learn !n.ll-‘\(I)'
Good teachers (2) Good teachers (2) : Good teachers (1) _
I want to learn things (1) ' 1 want to learn things (1)
‘ "Interesting (1) \




-y TN
f SUMMARY OF SIUDENI COMMENTS
- SPECIAL PROJECTS (Continued)
" RESPONSES
QUESTION *
ACADIA ITINERANT PEPVESL
(n = 5) (n = 18) (n = 10)
5. Do you like your other classes?
POSITIVE Enjoy it (1) I have lots of friends (6) Enjoy 1t (2)
N They're fun (1) We play games (3) Good teachers (1). = |
11 have lots of friends (1) ~~ | Good teachers (1) " 11 learn many things (1)
We play pames (1) Enjoy it (1) I'm doing fine so far (1) -
I learn many things (1)
R They're fun (1)
G I like Science (1)
e I 1ike Secial Studies (1)
NEGATIVE Not as much as ESL (1)
6. Would you like yoﬁr teachers to
talk to your parents more
often?
POSITIVE They don't speak English (2)
A relative comes (1)
7. Supplementéry Question:
Why aren't you learning Engliehn\ I don't have much time to
as quickly as you want to? learn (1)
N After school I don't speak
- English and forget the
kS words (1)
Q 24:-’ 24‘
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SUMMARY OF STUDENT COMMENTS

SPECIAL PROJECTS (Continued)

RESPONSES

QUESTION
ACADIA ITINERANT PEPVESL
(n = 5) 5 (n = 18) (n = 10)

‘Supplementary Question:

If you can't understand your
other teachers well enough to
do your school work, what do
you do in your regular classes

I understind most of the time

1)

A I drav some pictures (1)

L
Alk\lgnln (&))
Alk\n friend (1)

I understand most of the t

(1)

\
)

Liitenriefy'éhféfullj (I)V‘WW

mﬁ.

C2027]

9.

Suépie-eutary Question:

here, who helped you understan

Everybody (1)

When you First started GChOOI.f A teacher (1)

the school better?

A teacher (2)




E. SUPPLEMENTARY INFORMATION

SPECIAL PROJECTS

' FREQUENCY OF VISITS WITH
CANADIAN FRIENDS

ITINERANT

ACADIA TEACHER  PEPVESL
(n=4) (n=17) (n.=35)
Every day 2 (50%) 1 ( 6%) 1 (20%)
Twice a week 1 ( 6%)
Once a week 1 ( 6%)
Now and then 5 (29%) 1 (20%)
Only once in a while 1 (25%) 6 (35%) 2 (40%)
Never . 3 (18%) :
NR 1 (25%) 7 1 (20%2)
FREQUENCY OF
PARENT-TEACHER VISITS
‘ITINERANT
ACADIA TEACHER PEPVESL
(n = 5) . (n=18) (n=10)
Two times a year 3 (60%) 7 (39%) 2 (20%)
Once. a year 1 (20%) 3 (17%) 1 (10%)
Never " 6 (60%)
NR 1 (20%) B (44%) 1 (10%)
WHO HELPED WITH
STUDENTS' ORIENTATION
ITINERANT
ACADIA TEACHER PEPVESL
(n = 5) (n=7) (n = 9)
Student interpreter ‘ 1 (11%)
Adult interpreter 2 (40%) v
Classroom teacher ‘ 1 (20%) 2 (22%)
"ESL teacher 3 (60%) 1 (142) 8 (89%)
A teacher : 1 (20%) 2 (22%)
RS,
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3. CORRELATION OF QUESTIONNAIRE ITEMS

SUMMARY OF SIGNIFICANTl RELATJONSHIPS BETWEEN QUESTIONNAIRE ITEMS
_ESL STUDENT INTERVIEW/QUESTIONNAIRE
Questionnaire ' 2 3 &
Items Compared Item Content e n | Crawmer's V S
A6 - A7 , Length of time in Canada to Time in Calgary 226 ' 0.84 . 0.85
AT - A8 Length of time in Calgary to Time in ESL 234 , 0.76 0.88
Al0 - All Area of school to Area of ESL school ' : 17 0.65 0.58
- A3 - CI(b) .| Grade to Hours of work 55 0.59 0.59
Al - E9(a)it Grade to If an adult 1nterpreter helped with orientation 70 0.54 : 0.46
n A4 - C1(Db) Former country to Hours of work _ 50 - 0.51 ~0.45
§ Al - Ci(a) Age to Type of job - .55 0.46 -—
b Al - A5 Age to Years of schooling in former country : 222 ' 0.44 0.63
Al -~ E12(d) Age to Desiras transition help _ 92 0.44 ~0.40 °
A2 - Cl(a) Sex to Type of job 35 0.42 --
Al - C1(b) Age to Hours of work ‘ ) 53 0.42 0.45
A3 - Cl(a) Grade to Type of job : 55 0.42 - )
All - E9(a)ii | Area of ESL school to If an ldult interpreter helped with . :
) orientation , 69 0.41 0.50 ‘
Al - E9(aitl) Age to If an adult interpreter helped with orientatlon 70 0.41 0.40 o
25z
251

level’cf significance = .05 for Chi-square test
n of 20X of appropriate population or greater
Magnitude of Cramer's V of .40 or greater with olgniflcance level = ,05
Magnitude of r of .30 or greater using PPHCC with eignlflclnce level = .05.

#
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|

ESL PARENT INTER;§EW

SUMMARY OF RESULTS

OVERALL

1.
. A. DESCRIPTIVE DATA
SEX OF CHILD NATIONALITY OF CHILD
(n=71) . - o (n = 71)-
Boys 44 (627) Asian 46 (65%)
Girls 27 (30%) European 6 ( 8%) -
Other 9 (13%)
NR 10 (14%)
AGE OF CHILD GRADE OF CHILD . YEARS IN SCHOOL
: L IN NATIVE COURTRY
(n=71) (n=71) (n=71)"
6 - O years of age 17 (24%)| X - 3 17 (242).| 0 = 3 years 23 (32%)
10 = 12 years of age 11 (16%) 4L - 6 14 (20%2)| & - 6 years 20 (28%)
13 - 15 years of age 19 (27%)| 7= 9 20 (28%)| 7 = 9 years 18 (25%)
16 - 18 years of age 19 (27%) | 10 - 12 17 (23%) |10 - 12 years 5 ( 72)
Cver 18 years of age 5 ( 7%) NR 3 (47) NE 5 ( 7%)
LENGTH OF TIME LENGTH OF TIME LENGTH OF TIME .
IN CANADA - IN CALGARY IN ESL CLASSES
(n=71) ,
Less than 6 months & f 6%).| Less than 6 months 5 (‘73) Less than 6 months 9 (13?)
, 6 = 12 months 16 (232){ 6 = 12 months 24 (34%2)| 6 = 12 months 22 (31%)
" 13 = 18 months 11 (16X) |13 - 18 months 13 (18%) | 13 -~ 18 months 12 (17%)
19 = 24 ponths 17 (242) | 19 = 24 months 14 (20%2) {19 - 24 months 12 (17%)
Over 24 months 21 (30%) | Over 24 months 15 (21%) | Over 24 months 13 (18%)
NR 2 ( 3%) NR : NR 3 (42)
253
. ‘€2071
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RELATIONSHIP

TO CHILD

(n=71)
Mother 33 (47%)
Father 22 (312)
Brother/Sister 15 (212)
Guardian 1 (3%)

EMPLOYMENT STATUS
OF PARENT
' (n=71)

Employed 57 (80%)
Unemployed 14 (20Z)

AMOUNT OF ENGLISH
SPOKEN BY PARENT

SATISFACTION WITH
SPEED OF LANGUAGE ACQUISITION
PARENT

No English 16 (23%) Learning English fast enough 9 (16%)
& Little English 40 (56%) Not Learning English fast enough 41 (732)
Quite a bit of English 9 (132) . -NR .6 (11%)
Speaks English Well 6 ( 9%2)
PARENTAL CONTACT WITH CHILD'S SCHOOL
(n=71) ) :
| vws N
- ' " Has visited child's school 26 (372) 45 (63%)
Has spoken to teacher/principal by phone 22 (312) 49 (69%)
' a ‘) .
.1 . oeal e b N
AREA" OF CHILD'S AREA® OF CHILD'S .
ESL SCHOOL REGULAR SCHOOL
(n=T1) (ee7)
North 14 (20%) -~ Rorth 14 (202) .
East 34 (482) > East 29 (41%) -
West 10 (142) West 12 (172) 7

Southwest 5 ( 7%)
Southeast 7 (10Z)
NR 1 (1%)

1 Ares means geographical area supervised by a C.B.E. Area Offiﬁe

Southwest 5 ( 7%)
Southeast 6 ( 9%)
NR 5(7%)

CDS+6.70
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B. SUMMARY OF ATTITUDES OF ESL PARENTS -~ OVERALL

DEGREE OF PARENTAL SATISFACTION -

RESPONSE

. TOPIC ‘ ' POSITIVE |  NEGATIVE | "—"mnzmm——%mm '

"1. Satisfaction with assessment of - - - ) s ,
child prior to placement 62 (87%) 9 (13%)

1. Satisfaction with plnceme&% of '
child in ESL 66 (93%) 5 (7%)

3. Satisfaction with placement of
child in grade 57 (80%) 6 ( 8%) 8 (112)

4, Satisfaction with method of
instruction in ESL 61 (862%) 2 ( 37) 8 (11%2)

5. Satiéfnction with speed of '
’ child's language acquisition 58 (82%) 3 ( 42) 10 (14%)

6. Satisfaction with lupplementary_
language instruction provided by

"regular classes for child 58 (82%) 2 ( 32) 11 (15%)
7. Satisfaction with child's
: progress in regular classes 58 (82%) 3 ( 42) 10 (14%)
8. Satisiaction with child's . | 5
‘adjustment to Calgary 62 (87%2) 9 (13%)
9. Satisfaction with child's ability R
. "to make Canadian friemnds @ 47 (662) | 3 (4%) 21 (30%2)
10. Satisfacction with child's ease in . } — :
ESL class : ) 59 (83%) 2 ( 32) 10 (14%)
11. Satisfaction with child's ease in f _
regular classes 58 (82%) 2 ( 32) . 11 (15%2)
12, Satisfaction with child's abilityj .
to maintain cultural identity 57 (802) 2 ( 32) 12 (17%)
KEY: POSITIVE - Résponsgs of Very Satisfied (5) and Satisfied (4) on the ESL
Parent Questionnaire g
NEGATIVE = Regponses of Dissatisfied (2) and Very Dissatisfied (1) on the

ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the ESL
‘Parent Questionnaire, or No Response

Q
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DECREE OF PARENTAL SATISFACTION (Continued)

TOPIC . TFOSITIVE | REGATIVE | "Wﬁ'—!—fém NATE
13. Satisfaction with child's ability| ‘
to maintain native language 59 (832) 1(12) 11 (15%2)

Iz, §i Tsfaction with Tnformation
' regarding child w.ccivud from ;
school 57 (80%) . ; : > 14 (202)

135, Satisfaction with information
' regarding what subjects child
should take received from school | 30 (422) ‘ 41 (582)

16. Satisfaction with information
regarding extracurricular
activities for child received : . ’
from school » - 41 (58%) » 30 (42%)

17. Satisfaction with degree of ' . }
contact with child's ESL teacher | 15 (21Z) 2 (32) 54 (76%)

18. Satisfaction with dnjrcc of .
contact with child's regular , o v '
‘teachers : | 14 (20%) 2 ( 3%) 55 (77%)

19, Satisfaction with degree of
contact with child's ESL school 7 (102) 2 (3%) - 58 (82%)

50. Satisfation with degree of
contact with child's regular
school 5 (72) 2 (32 64 (90Z)

21. Satisfaction vwith avareness of
school services:

. a) Interpreter services 2 ( 32) , €9 (97%2)
b) Counselling services 16 (23%) - 55 (77%)

KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the ESL
Parent Questionnaire s’
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the
ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the ESL
Parent Questionnaire, or No Response

-
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DEGREE OF PARENTAL SATISFACTION (Continued)

RESPONSE

TOPIC - < TPOSITIVE |  NEGATIVE TRDETERNINATE]

21, Satisfaction with awareness of
school services: (Cont'd)

c¢) Library services 10 (14%) ' 61 (862)
d) ‘Special.help once child
finished ESL 2 ( 3%) ‘ 69 (97%)
e) Special help for learning ,
problems 5 (7%) . 1 (1%) 65 (912)
~ £) Special help for parents 1 71 (100%)
i K R 5
‘3
[
-
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on ;he Esl
Parent Questionnaire
NEGATIVE = Regponses of Dissatisfied (2) and Very Dissatisfied (1} en the
ESL Parent Questionnaire : . N

INDETERMINATE‘; Responses of UnQécided"(S),and Don't Know (D) on the ESL
Parent Questionnaire, or No Response ’
o
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C. COMMENTS - OVERALL

TYPICAL PARENTAL COMMENTS
BY SCHOOL' LEVEL
ESL PARENT INTERVIEW
: RESPONSES
QUESTION ) —
ELEMENTARY JUNIOR HIGH SENIOR HIGH
1. 'Why aren't you (the parent)
learning English as quickly as
you want to?
N POSITIVE I am/vwill be taking classes |I try to study and the
] ‘ (2) children teach me
I-IF ) 4
I know enough to get by in my I
profession and learn more all _
the time (1) ' . |
NEGATIVE [ Too busy (8) Too busy (8) Too busy (8)
11 1eern slowly (3) Very difficult to remember Just arrived (3)
(1) A
2. Would you care to comment
further about your child's
placement? :
POSITIVE Same grade as in our country | She might have had trouble in \
(1) the regular program (1) P .
[ ) R
28~ ‘ Up to the teacher (1) \ | BC‘J
NEGATIVE ‘ Class too low for age Cg Vocabulary and grammar hard | Need tolextend ESL course
(5) . (1) Soclal Studies is !
Has a hard time learning ' ) difficult (1) .
Q English (2) Class too low for age (3) R \' |
‘ |




DEGREE OF PARENTAL SATISFACTION (Continued)
RESPONSE
TOPIC ‘ T POSITIVE |  NEGATIVE . INDETERMINATﬁ
21, Satisfaction with awareness of
school services: (Cont'd)
¢) Library services 10 (14%) 61 (86%)
d) Special help once child
finished ESL 2.( 3%) 69 (97%)
_e) Special help for learning |
problems 5 (7% 1 (¥1%) 65 (91%)
f) Special help for parents 71 (100%)
* ]
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the Esl
' Parent Questionnaire
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the

: ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the ESL
Parent Questignnaire, or No Response

IToxt Provided by ERI
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C. COMMENTS - OVERALL

TYPICAL PARENTAL COMMENTS
BY SCHOOL LEVEL
ESL PARENT INTERVIEW

RESPONSES
QUESTION
‘ ELEMENTARY JUNIOR HIGH SENIOR HIGH
1. Why aren't you (the parent).
learning English as quickly as
you want to? :
POSITIVE I an/will be taking classes I try to study and the
(2) children teach me
I know enough to get by in my
profession and learn more all
the time (1) _ _ : '
NEGATIVE Too busy (8) Too busy (8) Too busy (8)

I learn slowly (3)

Very difficult to remember
(1)

Just arrived (3)

2.

Would you care to comment
further about your child's
placement?

POSITIVE

NEGATIVE

Same grade as in our country

(1)

Up to the teacher (1)

She might have had trouble inf
the regular program (1) :

[

%Elaaa too low for age (2)

Has a hard time learning
English (2) '

- . - s .

Vocabulary and grammar hard

(5)
Class too low for age (3)

Need to extend ESL course
(1) Social Studies is
difficult (1).
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TYPICAL PARENTAL

COMMENTS

BY SCHOOL LEVEL (Continued)
ESL PARENT INTERVIEW

QUESTION

RESPONSES

ELEMENTARY

JUNIOR HIGH

SENIOR HIGH

2. Would you care to comment
- further about your child's
placement?

. NEGATIVE (Cont'd)

Need to extend ESL course (2)

It would probably be as good
to stay in regular classes (1)

Social Studies is difficult
(1)

Has a hard time learning
English (1)

Need to e%tend ESL course (1)

Social studies is difficult
(2) ‘

3. Would you care to comment

further about your child's
program in English?

POSITIVE

NEGATLIVE

‘ Qéie
. ny

Doing well (2)

Has a good teacher and good
classes (2)

Learning quickly and now back
in regular class (1)

Teacher amazed at progress (lﬁ

Loves.to speak English and *
talks to friends on the phone
after school (1)

Good in math, aciénce, gym
(1

We have noticed her
improvement (1)

PEPVESL is a good program

(1)

Needs more help in ESL (2)

It would be a good idea to go
to the school (1)

Should be learning faster
(Problem with her not school)
(1)

Needs more help in ESL (3)
Needs more help in math,
science and social studies

(2)

More speaking rather than
reading and writing (1)

Vocabulary causing troublé

1)

Gets help at achooi but
never any homework (1)

Would like more opportunity
to study with regular class

(1)
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TYPICAL PARENTAL COMMENTS
BY SCHOOL LEVEL (Continued)
ESL PARENT INTERVIEW

QUESTION

RESPONSES

ELEMENTARY

JUNIOR HIGH

'SENIOR HIGH

Would you care to comment
further regarding your child's

progress in other classes?

POSITIVE

 NEGATIVE

Has an award for achievenent

(1)
Gets good marks but shy (1)

Here only four months and
attending regular classes (1)

Very good communication with
regular and ESL teachers 1)

Learning quickly (3)

She likes school (1)

1f she doésn't understand
she asks (1)

Hath is weak (2)
Should be in Grade 7 (1)
Should be tested (1)

Should spend more time with

-reading teacher (1)

Might have other learning
problens (1) '

Would 1ike to take part in
more in class but difficult
_because of English (1)

Needs more ESL before he can
enter regular program (1)

“Probiem with vocabulary and
understanding English (1)
There should be more T
homework- school is too
easy in Canada (1)

Should be more opportunity
to practice English with
Canadian students (1)




TYPICAL PARENTAL COMMENTS
BY SCHOOL LEVEL (Continued)-
ESL PARENT INTERVIEW

E

RESPONSES

QUESTION \ - : ’ ) )
ELEMENTARY - JUNIOR HIGH SENIOR HIGH %
5. Can you suggest ways that the ' ‘ - ‘ T ‘
school could further help your . . ‘ -
child adjust better? ) ' C i
FRIENDS Has many friends (2) Has many friends (2) ~ | No Canadian friends (1)
| He gets into fights when he Has no friends outside school]l No friends (1)
doesn't understand (1) (many in school) (1)
Has some friends but doesn'tj
She prefers to play with her ’ bring them home (1)
sister (1)

L6121

We don't want them to have
| Canadian friends (they are
bad, steal things) (1)

6. Could you suggest ways that the
school could help your child
feel more at ease?

POSITIVE We get the report card (1) Before she started she didn'tl -

: ‘ like English but now she
We went to school and settled | feels more comfortable (1)
it (children were calling her -

ngmes) (1)
NEGATIVE ‘ We prefer‘she_be placed in a | He never tells me (1) Doesn't have many friends
grade more suitable to age (1} -~ ' {1 :
SUGGESTIONS Extend the ESL pfogtam (1) Canadian students should Wants to attend U of C and
’ : speak more to new students needs to know about the
(1) : courses (1)

28 ¢
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TYPICAL PARENTAL COMMENTS
BY SCHOOL LEVEL (Continued)
ESL PARENT INTERVIEW - )

. ~ 5 RESPONSES
QUESTION : ‘ | | '
/\//“ : ELEMENTARY . JUNIOR HIGH SENIOR HIGH
7. Could you suggest ways that th ‘
school could help your child ']
maintain his cultural heritage
WILL PROBABLY Has friends and relativec he |We will maintain our own J
MAINTAIN CULTURAL ° ] writes to in Russia (1) language ass a second languag
HERITAGE ' (4)

He is not remembering all his
French - possibly bilingual Lots of opportunities fn

g? | school next year (1) - | Canada to keep our culture
It will be eaay for him to . .
l1ive in Quebec with both We will speak our own
' English and French (1) | language and have many
RN : friends (1)

We will guide her (1)

Because our English is at
different levels we must

¢ ' . g spesk Vietnamese (1)
WILL PROBABLY LOSE [ Very young and might forget | Difficult because children. ﬁEh'gwyunt her to speak-
CULTURAL HERITAGE (2) take part in Canadian life Chinase at school (1)
‘ : (1) ' .
‘ » : : ' Doesn't read or write Spanish :
\ : (1)

Don't want her to speak Patois

2639 (1)

No Korean friends (1) _ .

2'70

°o Confused (1)




TYPICAL PARENTAL COMMENTS
BY SCHOOL LEVEL (Continued)
ESL PARENT INTERVIEW

RESPONSES

'‘QUESTICN S
ELEMENTARY JUNIOR HIGH SENIOR HIGH
8. Would you care to comment ;
further on the amount of
| contact you have had with the

: school?

NEGATIVE I don't want trouble by going | Have only been in Canada six Have never been to school or
to school (i) months (1) { talked to a teacher (1)

. If there are problems the
school will contact us (1)

£2123

We only go for parent-teacher _ : _ \
interviews (1) '

-*1'9, Would you care to comment
further about the services you : -1
feel the school should provide ‘ '
for your child? '

SPECIAL EDYCATION Probably has learning problems
(1)

Can't do math (1)

TWould 11ke the school to help Needs extra help to et her

children learn English well | improve her English so she
(D) can go to grade 12 (1)

. 'EXTRA HELP WITH
ENGLISH

Needs extra help with
vocabulary and‘gram@pr (1)

E 212
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2. SPECIAL PROJECTS
_A. THE RESOURCE ROOM WITHDRAWAL PROJECT
f (ACADIA)
) ( "_\pzscumvz DATA
- NATIONALITY
(n - 3) (n = 3)
Boys 1 (33%) Jamaican 1 (33%)
Girls 2 (67%) Korean 1 (332)
Vietnanese 1 (332)
AGE " GRADE
(n=3) (a = 3)
6 - 9 years of age 1 (33%) k-3 2 (672)
10 = 12 years of age 2 (672) 4 - 6 .1 (332)

YEARS OF SCHOOL LENGTH OF TINE " LENGTH OF TIME

IN FORMER COUNTRY IN CANADA IN ESL CLASSES
(n=23) (n = 3) . (n = 3)
3 years or fewer 2 (67%) 6 - 12 months 1 {(33%2) | 6 -~ 12 wonths 1 (532)
4 =~ 6 years 1 (332) 19 = 24 months 1 (33%) 19 = 24 months 1 (33%2)
Over 24 months 1 (33%) Over 24 months 1 (33%2)
RELATIONSHIP EMPLOYMENT STATUS
T0 CHILD OF PARENT
(n=3) (n =3)
Mother 2 (67%)  Employed 2 (67%2)

Father 1 (33%) Unemployed 1 (33%)

' AMOUNT OF ENGLISH
SPOKEN BY PARENT

SATISFACTION WITH SPEED
OF OWN LANGUAGE ACQUISITION

(n = 3) (o =3)
A little Eaglish 1 (33%) iearning English fast enough 2 (672)
Spealks English we}l 2 (67%) NR (33%)

CDS+6.74
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PARENTAL CONTACT WITH CHILD'S SCHOOL

(n =3)
YES NO
Has visited child's school 2 (67%) 1 (33%)
Has spoken to teacher/principal by phone 1 (33%) 2 (67%)
MODE OF TRANSPORTATION ATTITUDE TOWARD
(n = 33%) TRAVEL
(n = 3)
Taxi 3 (100%) Positive 3 (100%)
B. THE ITINERANT TEACHER WITHDRAWAL PROJECT
DESCRiPTIVE DATA .
SEX NATIONALITY
(n = 4) (n = 4)
Boys 3 (75%) Canadian 1 (25%)
Girls 1 (25%) Cuban 1 (25%)
: East Indian 1 (25%)
Vietnamese 1 (25%)
AGE GRADE
(n =4) (n = 4)
6 - 9 years of age 3 (75%) K-3 3 (75%)
10 = 12 years of age 1 (25%) 4 - 6 1 (25%)

YEARS OF SCHOOL

LENGTH OF TIME

LENGTH OF TIME

IN FORMER COUNTRY IN CANADA IN ESL CLASSES

(n = 4) (n = 4) ‘ (n = 4)
3 years or fewer ‘2 (50Z) | 6 - 12 months 1 (25%) | Less than 6 months 1 (252)
4 - 6 years 1 (25%) | 19 = 24 months 1 (25Z) | 13 - 18 months 1 (25%)

NR 1 (25%) | Over 24 months 2 (50%) | Over 24 months 2 (50%)
RELATIONSHIP EMPLOYMENT STATUS
TO CEHILD OF PARENTS
(n = 4) (n =4)

Father v 2 (50%) Employed & (100%)
Brother/sister 2 (50%) 7

Q
EMC CDS+6.75 .
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AMOUNT OF ENGLISH SATISFACTION WITH

SPOKEN BY PARENT SPEED OF OWN
(n = 4) LANGUAGE ACQUISITION
‘ (n = 4)
A little English 1 (25%)
Quite 'a lot of English 2 (50%) lLearning English fast enough 4 (100%)
Speaks English well 1 (252)

PARENTAL CONTACT
WITH CHILD'S SCHOOL

(n=4)
YES NO .
Has visited child's school 3 (75%2) 1 (25%2)

Has spoken to teacher/principal by phone 3 (75%2) 1 (25%)

C. THE PRE-EMPLOYMENT PRE-VOCATIONAL
ENGLISH AS A SECOND LANGUAGE PROJECT
(PEPVESL)
DESCRIPTIVE DATA -

7

SEX NATIONALITY

(n = 4) : (n = 4)
Boys 2 (50%) ‘ Canbodian 1 (252)
Girls 2 (50%) East Indian 1 (25%)

Vietnamese 2 (50%2)

AGE ’ GRADE
(BQ' 4) (n = 4)
16 = 18 years of age 3 (75%) ' 10 = 12 4 (160%)

Over 18 years of age 1 (25%)

YEARS OF SCHOOL LENGTH OF TIME LENGTH OF TIME

IN FORMER COUNTRY IN CANADA IN ESL CLASSES
(n =°4) (n = 4) (n=4)
3 years or fewer 1 (252) o
4 = 6 years 1 (252) 119 - 24 months & (100%) { 19 - 24 months 4 (100%)
7 = 9 years 2 (50%)
‘

’ £2203 . 'l




RELATIONSHIP TO EMPLOYMENT STATUS
CHILD OF PARENT
(n = 4) (n = &)
Father 4 (100%) Employed 2 (50%)

Unemployed 2 (50%)

AMOUNT OF ENGLISH ’ ' SATISFACTION WITH
SPOKEN BY PARENT SPEED OF OWN
., (n = 4) ‘ TANGUAGE ACQUISITION
| o . (o= 4)
No English 1 (25%) 4 o
A little English 3 (75%) Not learning English fast enough & (100%)

PARENTAL CONTACT .
WITH CHILD'S SCHOOL

(n = 4)
YES NO
Has visited child's school 1 (25%) 3 (75%)
Has spoken to teacher/primcipal by phone 1 (25%) 3 (75%)

<
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D. ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS

SUMMARY OF ATTITUDES OF ESL PARENTS ~ SPECIAL PROJECTS

- ITINERART
TOPIC ACADIA TEACHER PEPVESL
(a=3) (n=4) (n = 4)

1. Satisfaction with assessment
of child prior to placement

POSITIVE

INDETERMINATE

2 (672)
1 (332)

4 (1002)

4 (1002)

2. Satisfaction with placeament
of child in ESL

POSITIVE

INDETERMINATE

2 (672)
1 (332)

& (100%)

4 (1002):

3. Satisfaction with placement
of child in grade

2 (67%)

POSITIVE 3 (752) 3 (752)
NEGATIVE 1 (252) 1 (25%)
INDETERMINATE 1 (33%)

KEY: POSITIVE

NEGATIVE = Responses of Dissatisfied (2) and Very Dicca:inficd (1) on the
ESL Parent Questionnaire
INDETERMINAIE = Respounses of Undecided (3), and Don't Know (0) on the ESL

Parent Questionnaire, or No lacponne

CDS+6.78
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= Responses of Very Satisfied (5) and Satisfied (4) on the ESL - _
Parent Questionnaire
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SUMMARY OF ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS (Continued)
= ' ITINERANT
TOPIC - ACADIA TEACHER PEPVESL
(n = 3) (n = 4) (n = 4)
4., Satisfaction with method of
of instruction is ESL
POSITIVE 2 (67%) 4 (100%) 4 (100%)
INDETERMINATE - 1 (332)
5. Satisfoction with speed of
child’s language acquisition
POSITIVE 1 (332) 4 (100%) 3 (75%)
NEGATIVE 1 (332) 1 (25%)
INDETERMINATE 1 (332)
6. Satisfaction with supplementary
language instruction provided
by regular classes for child o
POSITIVE 3 (100%)- 4 (100%2) 3 (75%)
NEGATIVE ' : 1 (25%)
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the ESL
: Parent Questionnaire , )
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the

ESL Parent Questionnaire
INDETERMINATE = Besponses of Undecided (3), and Don't Know (0) on the ESL
Parent Questionnaire, or No Response o

-
PR
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SUMMARY OF ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS (Continued) -
‘ ‘ TTINERANT
TOPIC ACADIA TEACHER PEPVESL .
. (n=3) ~ (n=4) (n = &)
7. Satisfaction with child's
progress in reguln‘rv classas
POSITIVE - 1(332) | 4 (1002) 2 (50%)
NEGATIVE , : , 1 (252)
 INDETERMINATE » 2 (67%) 1 (252)
L .
8. Satisfaction with child's
adjustment to Calgary ‘
POSITIVE | 2 (67%) 4 (1002) 4 (1002)
INDETERMINATE 1 (332) ;
9. Satisfaction with child;l
ability to make Canadian
friends )
POSITIVE : 2 (67%) & (100%)
NEGATTIVE | ’ | 2 (502)
INDETERMINATE ‘ 1 (33%) ) 2 (50%) -
KEY: POSITIVE « Responses of Very Satisfied (5) aad Satisfied (4) on the ESL
., Parent Questionnaire '
REGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the
ESL Parent Questionnaire , :
INDETERMINATE = Responses of Undecided (3), and Don't Kanow (0) on the ESL
Parent Questionnaire, or No Response .
_7Y
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SUMMARY OF ATTITUDES OF ESL PARENT§ - SPECIAL PROJECTS (Continued)
‘ ITINERANT *
TOPIC ACADIA TEACHER . PEPVESL
(n = 3) (n = 4) (n = 4)
10. Satisfaction with child's eas?
in ESL class
POSITIVE h 2 (50%) 4 (100%)
INDETERMINATE ’ 3 (100%) 2 (50%) |
11. Satisfaction with child's eas
in regular classes
POSITIVE 4 (100%) 3 (75%)
NEGATIVE -1 (25%)
* INDETERMINATE 3 (100%)
12. Satisfaction with child's
ability to maintain cultural
identity
POSITIVE 1 (33%) 2 (50%) 2 (50%)
NEGATIVE ‘ 2 (50%)
INDETERMINATE : 2 (67%) | 2 (50%)
KEY: POSITIVE = Responses of Vefy Satisfied (5) and Satisfied (4) on the ESL
Parent Questionnaire
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the

ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3), and Don't Know (0) on the ESL
Parent Questionnaire, or No Response

CDS+6.81
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SIHHAR* OF ATTITUDES OF ESL PARENTS - SPECIAL PROJECTS. (Continued) -
, TTINERART
TOPIC ACADIA - TEACHER "PEPVESL
: 2 (n=3) . .(n = &) (n = 4)
13. Satisfaction with child's N
.ability to maintain nntive
1anguage v - ) .
POSITIVE 2 (50%) 4 (100%)
INDETERMINATE ‘ 3 (10{2) 2 (502)
l4. Satisfaction with information 2 SN
regarding child received from |
school ’ ,
POSITIVE ' 2 (67%) 4 (1002) . & (100%)
‘ INDETERMINATE ' 1 (332) ’
15. Satisfaction with information
rTegarding what subjects child .
should take received from ’
school -
POSITIVE . 2 (50%) 2 (502)
INDETERMINATE 3 (100%) 2 (502) 2 (502) .
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the ESL
“ Parant Questionnaire
NEGATIVE = Responses of Dissatisfied (I) and Very Dissatisfied (1) on the

ESL Parent Guestionnaire
INDETERMINATE = Responses of Undecided (3), and Don't Know (0) on the ESL
Parent Questionnaire, or No stponle

. Ch5+6.82 o 281
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SUMMARY OF ATTITUDES OF ESL PARENTS ~ SPECIAL PROJECTS (Continued)
D ' - ITINERAMY i
TOPIC L , ACADIA TEACHER PEPVESL
' (n = 3) (n= 4)~ (n = &)
16. Satisfaction with information .
regarding extracurricular : :
activities for child received
from school
POSITIVE : ‘ 1 (33%) 4 (100%2)
INDETERMINATE ‘ 2 (672) ' ‘ - 4 (100%)
17. Satisfaction with degree of
~ contact with child's ESL
teacher
POSITIVE _ - S 2.(677) | 1 (25%) 1 (25%)
INDETERMINATE 1 (33%) | 3%y 3 (75%) -
18. Satisfaction with degree of ‘
contact with child's regular
teachers
POSITIVE .1(33%) | - 2 (50%)
INDETERMINATE : 2 (67%) -2 (50%) 4 (100%)
KEY: POSITIVE = Responses of Vbry Satisfied (5) and Satisfied (4) on the ESL
Parent Questionnaire .
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the

ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3), and Don't Know (0) on the ESL
' Parent Questionnaire, or No Respouse

282
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SUMMAR! OF AITITUDES oF ESL PARENTS - SPECIAL PROJECTS (Continued)
' — ITINERANT )
TOPIC ACADIA . TEACHER PEPVESL
) ‘ _(n = 3) (n = &) (n = 4)
119. Sati ‘action with degree of , ‘ -
contact with child's ESL’ ‘
school
| - .
‘} . POSITIVE 2 (67%) 1 (252)
INDETERMINATE | 1 (332) 3 (75%) 4 (100%)
"20. Satisfaction with degree of
contact with child's regular
school , 7
POSITIVE .1 (25%)
INDETERMINATE 3 (1002) 3 (75%) 4 (1002 ]
i '51.'Satilfaction with avareness 6#‘
- school services:
a) Inte;prctcr services
INDETERMINATE : 3 (100%) 4 (1002) 4 (100%)
. : , .
KEY: POSITIVE = Rclponnen of Very Satisfied (5) and Satilficd (4) on the ESL
: , Parent Questionunaire
NEGATIVE « Responses of Dissatisfied (2) and Very Dissatisfied (1) on the

ESL Parent Questionnaire <
: INDETERMINATE = Responses of Undecided (3), and Don't Know (0) on the ESL
; Parent Questionnaire, or No Response -

CDS+6.84




SUMMARY OF ATTITUDES OF ESL PARENTS —VSPECIAL PROJECTS (Continued)
. ' ' ITINERANT
TOPIC _ ACADIA TEACHER PEPVESL
) ’ (n = 3) . (n = 4) (n = &)
2]1. Satisfaction with awareness o '
school services: (Cont'd)
b) Counselli@g services
POSITIVE 1 (25%)
" - INDETERMINATE 3 (100%) 4 (100%) 3 (75%)
¢) Library services
POSITIVE 1 (33%)
INDETERMINATE 2 (67%) 4 (100%) b (100%)
d) Special help once child ' )
finishes ESL
POSITIVE 1 (33%)
INDETERMINATE 2 (67%) 4. (100%) & {100%)
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the ESL
Parent Questionnaire )
NEGATIVE = Responces of Dissatisfied (2) and Very Dissatisfied (1) om the

ESL Parent Questionnaire
 INDETERMINATE = Responses of Undecided (3), and Don't Raew (0) on the ESL
Pare~t Questionnaire, or Nz Response

<84
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SUMMARY OF ATTITUDES OF ESL PARENTS = SPECIAL PROJECTS (Continued)
. ITINERANT
TOPIC ACADIA TEACHER PEPVESL
(n = 3) (n=4) (n = 4)
21. Satisfaction with awareness o
school services: (Comt'd)
e) Special help for learning
problens
_ POSITIVE 2 (872)
INDETERMINATE 1 (33%) 4 (100%) 4 (100%)
£) Special help for pavents '
INDETERMINATE = 3 (100%) & (100%) & (100%)
KEY: POSITIVE = Responses of Very Satisfied (5) and Satisfied (4) on the ESL
Parent (Questionnaire
NEGATIVE = Responses of Dissatisfied (2) and Very Dissatisfied (1) on the
ESL Parent Questionnaire
INDETERMINATE = Responses of Undecided (3), and Don't Know (0) on the ESL
Parent Questionnaire, or No Response

Q . CDS+6.86
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E. COMMENTS - SPECIAL PROJECTIS

SUMMARY OF COMMENTS OF ESL PARENIS
ESL PARENT INTERVIEW
SPECIAL PROJECTS
RESPONSES
QUESTION
ACADIA ITINERANT TEACHER PEPVESL
(na3) (n-a) (n-l‘)
1. Why aren't you (the parent)
learning English as quickly as
you want to?
o NEGATIVE Too old (1) Too busy (2)
W
o Have had no oppertunity to
attend full-time ESL course
1)
English is difficult (1)
2. Would you care to comment
further about your child's
placement?
INDETERMINATE ‘ , .+ .| He was six and had finished
kindergarten (1)
No longer getting extra help
with English (1)
NEGATIVE ¢ Needs another ESL course (1) | Class too low for age 1)
Has a very hard time learning
English (1)

: , 287
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SUMMARY OF COMMENTS OF ESL PARENTS
ESL PARENT INTERVIEW
SPECIAL PROJECTS (Continued)

RESPONSES
QUESTION :
ACADIA ITINERANT TEACHER PEPVESL
(n = 3) (n = 4) (n = &)

Would you care to comment
further regarding your child’s
progress in English?

POSITIVE

NEGATIVE

Doing well (1)

PEPVESL 1s a good program
(1) . ' :

(Should be learning faster
(problem with her, not school)f

(1)

[

Would you care to comment
further regarding your child's
progress in other classes?

POSITIVE

NEGATIVE

Very good communication with
teachers from both regular and
ESL program (1)

Sraaks own language only withf
parents (1)

Should spend more time with
reading teacher (1)

Might have other learning
problems (1)

Only PEPVESL helped him With

English (1)

IToxt Provided by ERI
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5. Can you suggest ways that the
school could help your child -
adjast better? -
- 251
285  FRIENDS No Canadian friends, only

friends from own country (1)}

Very slow (1)

Doing well enough (1)




SUMMARY - GF COMMENTS OF ESL PARENTS
ESL PARENT INTERVIEW
SPECIAL PROJECTS (Continued) ‘
RESPONSES
QUESTION
ACADIA ITINERANT TEACHER PEPVESL
(n = 3) (n = 4) (n = &)

6. Could you suggest any wayé that
the school could help your
child feel more at ease?

POSITIVE

We went to school and settled
it (children were calling her
names) (1)

SUGGESTIONS

Wants to attend U of C and
needs to know about the

IToxt Provided by ERI

Q right courses (1)
v
- + Could you suggest ways that the
school could help your child
maintain his cultural heritage?
ok . . .
N, WILL PRCBABLY MAINTAIN We will guide her in that way
CULTURAL HERITAGE . (1)
WILL PROBABLY LOSE '
CULTURAL HERITAGE Don't want her to speak Patolg Very young and might forget
(1) (2) '
It's not easy to speak Korean.| Doesn't read or write Spanish
There are no Korean friends (1) )
. where we live (1) )
Confused with wanting to
retain own language and yet ’
progress with English (1)
: 290 291
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SUMMARY OF COMMENTS OF ESL PARENTS ;
ESL PARENT INTERVIEW / 3 IR
SPECIAL PROJECTS (Continued) ' ‘ /
RESPONSES
QUESTION
' ACADIA ITINERANT TEACHER ~ PEPVESL
(n = 3) (n = 4) . ' ‘ (n = 4)
8. Would you care to comment “
further on the amount of
contact you have had with your
child's school?
NEGATIVE g We only go to school for 1've never been to echool
parent-teacher interviews (1) nor talked to any teacher
(1)
N S— _
9. Would you care to comment
further about the services you '
feel the school should provide i
for your child?
SPECIAL EDUCATION Probably has learning problenJ
other than English - she's
slow (1) p
Can't do wath (1)
e ¢
N
S
)
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3. CORRELATION OF QUESTIONNAIRE ITEMS “ S ) ﬁ

SUMMARY OF SIGNIFICANT! RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS

£ee2l

- . ESL PARENT INTERVIEW
Questionnaire o 2 .3 4
Items Compared ° Item Content n Cramer's V. - r
L , O

E4B - El Amount of contact with regular teachers toc Adequacy of information 16 1.00 0.87
from school - ' X ‘ ,
Al5 - E4d If ever visited child's school to Amount of contact with feeder 10 1.00 0.62
“school : - " ' .
E4a - El Amount of contact with ESL teacher to Adequacy of information from 20 1.00 0.83

"~ school . S '
E4a - E4b . Amount of contact with ESL teacher to Amount of contact with 15 1.00 1.00

regular teachers . B ' .

E4c - El Amount of contact with host school to Adequacy of information from 13 1.00 0.85
: school : . :
E4d - El _Amount of contact with feeder school to Adequacy of information 10 1.00 0.83

. ’ from school ‘
Al0 - All Area of feeder school to Area of host school 65 0.94 0.94
E4d - Eb4c Amount of contact with feeder school to Amount of contact with 10 0.93 - 0.93
host school o ‘
E4d - E4b Amount of contact with feeder school to Amount of contact with 10 0.93 0.93
) ‘regular teachers , ‘
E4d - Eba . Amount of contact with feeder school to Amount of contact with ESL 10 0.93 0.93
teacher ' ' ‘ o . :
E4c - Eba Amount of contact with host school to Amount of contact with ESL 12 0.89 0.90
: |"  teacher - ‘
E4c - E4b Amount of contact with host school to Amount of contact with 11 0.89 0.90
regular teachers .
B2 - Cl Opinion of Child's placement in ESL to Opinion of method of 65 0.83 0.58
' instruction

Q

-

Level of significance = .05 for Chi-square test'’

n of 20% of "appropriate population or greater

Magnitude of Cramer's V of .40 or greater with level of siguificance =.,05
znitude of r of .30 or greater using PPMCC with level of significance = .05

°

. (3 .
294

Q .

Q5




SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAka ITEMS (Continued)
ESL PARENT INTERVIEW
Questionnaire ) 2 3 &
Items Compared Item Content n * { Cramer's V r
AS - A7 Length of time in Canada to Length of time in Calgary 69 0.82 0.79
> A7 - AB Length of time in Calgary to Length of time in ESL class 68 0.81 0.81
E4b - E3 Amount of contact with regular teachers to" Adequacy of informaticon 14 0.80 0.71
: about extracurricular activities
E4a - E2 Amount of contact with ESL teacher to Adequacy of information i5 © 0.77 0.76
' about course options
E4d - E3 Amount of contact with feeder school to Adequacy of information 9 0.76 - 0.71
about extracurricular activities
E4d - E2 Amount of contact with feeder school to Adequacy of information 9 0.76 0.71
about course options
E4c - E3 Amount of contact with host school to Adequacy of information ) i1 0.74 0.77
0 about extracurricular activities
N B4c - E2 Amount of contact with host school to Adequacy of information i0 0.74 0.67
bt about course options
E4a - E3. Amount of contact with ESL teacher to Adequacy of information 16 0.74 0.59
about extracurricular activities
Bl - Cl Opinion of child's assessment to Opinion of method of instruction 64 0.73 0.52
B2 - D3 Opinion of child's placement in ESL to Child's ease in ESL class 62 0.69 0.67.
Cl - D3 Opinion of method of instruction to Child's ease in ESi class 61 0.68 0.58
B2 ~ C4 Opinion of child's placement in ESL to Child's progress in 64 0.68 0.31
. ' reguiar classes 4
Bl - D3 Opinior of child's assessment to Child's ease in ESL class 60 0.66 0.56
Bl - Ch Opinion of child's assessment to Child's progress in regular class 62 0.66 )
B2 - C3 Opinion of child's placement in ESL to Regular classes aid 62 0.64 -
language acquisition i
Bl - C3 - Opinion of child's assessment to Regular classes aid language 60 0.61 -
- acquisition ’
B3 - Cl Opinion of child's placenent in grade to Opinion of method of 65 0.61 0. 37
instruction
290 AN

; level of significance = .05 for Chi-square test

n of 20% of appropriate population or greater

H?nnitude of Cramer's V of .40 or greater with level of significance = .05
v,[]z\ﬂ:nitude of r of .30 or greater using PPMCC with level of significance = .05
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SUMMARY OF SIGNIFICANT! RELATIONSHIPS BETWELN QUESTIONNAIRE ITEMS (Continued)
ESL PARENT INTERVIEW
Questionnaire 2 ] 3 [
Items Compared Item Content n Cramer's V r
B2 - C2 Opinion of child's placement in ESL to Child's speed in language 65 0.66 0.46
acquisition ‘ '
Bl - C2 Opinion of child's assessment to Child's speed in language 63 0.60 0.46
acquisition
Bz - bl Opinion of child's placement in ESL to Child's adjustment to 64 0.59 0.40
Calgary ' o :
C4 - D2 Child's progress in regular clgggg;wfﬁ Child's friends 54 0.59 0.63
B3 - Ch Opinion of child's placement in grade to Child's progress in 64 0.59 0.30
regular classes '
B3 -~ D3 Opinion of child's placement in grade to Child's ease in ESL class 60 0.58 0.40
c3 - D3 Regular class aid language acquisition to Child's ease in ESL 58 0.57 -
- class : ,
Ci C4 - D3 Child's progress in regular classes to Child's ease in ESL class 59 0.57 -
o B3 - C3 Opinion of child's placement in grade to Regular classes aild 62 0.56 -
language acquisition
A4 - D6 Former country of child ‘and Opinion regarding child's maintenance 60 0.56 -
of native language
B2 ~ D2 Opinion of child's placement in ESL to Child's friends 57 0.55 0.44
Al - A5 Age of child to Years of schooling in former country 66 0.54 0.76
Cs ~ D4 Child's progress in regular classes to Child's ease in regular 61 0.53 0.61
classes : ‘
B3 -~ D4 Opinion of child's placement in grade to Child's ease in regular 61 0.51 0.44
classes
Bl - D2 Opinion of child's assessment to Child's friends 55 0.51 0.38
A4 - Cl Former country of child to Opinion of method of instruction 57 0.50 5 -
Al6 - E5b If ‘ever talked on phone to teacher/principal to Awareness of 18 @ = 0.50 -
counselling services
B2 - D4 Opinion of child's placement in ESL to Child's ease in regular 63 0.49 0.37
classes
; Level of significance = .OS for Chi-square test
3.0 of 20% of appropriate population or greater 2Q9
4 Magnitude of Cramer's V of .40 or greater with level of significance = .05 *

Full Tt Provided by ERIC.

G* gnitude of r of .30 or greater using PPMCC with level of significance = .05

Emcgni-tudé afsﬂ cf .40 or greater for a two-by-two table
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SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS (Continued)
ESL PARENT INTERVIEW
Questionnaire 2 3 &
Items Compared - Item Content n Cramer's V r
cl - D2 Opinion of method of instruction to Child's friends 55 0.49 0.43
c2 - D3 Child's speed in language acqulsltlon to Child's ease in ESL 60 0.49 0.53
class ’
C3 - D4 Regular classes aid language acqulultlon to Chlld'u ease in 60 0.48 0.59
regular classes
Cl - D6 Opinion of méthod of instruction to Opinion regarding chlld' 65 0.47 0.36
maintenance of native language :
BI - pi Opinion of child's assessment to Child's adjustment to Calzary 61 0.48 0.39
B3 - D2 Child's placement in grade to Child's friends 55 0.48 0.41
B3 - C2 Child's friends to Child's speed in language acquisition ’ 65 0.48
i E C4 ~ D5 Child's progress in regular classes to Opinion rezarding child's 62 0.47 0.44
s maintenance of cultural identity
e c2 - D2 Child's speed of language acquisition to Child's friends 55 0.47 . 0.48
87 A4 - DI Former country of child to Child's adjustment to Calpary - 56 0.46 -
Bl - D4 Opinion of child's assessment to Child's ease in regular classes 61 0.46 -
Cl - D4 Opinion of method of instruction to Child's ease in regular 62 0.46 -
, classes
A4 - D2 Former country of child to Child's friends o 50 0.45 -
C3 - D2 Regular classes aid language acquisition to Child's friends 52 0.45 0.45
A4 - D3 Former country of child to Child's ease in ESL class 55 0.43 -
Ccl - bl "Opinion of method of instruction to Child's adjustment to Calgary 63 0.42 0.38
Al - Cl Age of child to Opinion of method of instruction 66 0.40 -0.34
cl - D5 Opinion of method of instruction to Opinion regarding Child's 63 0.40 -
maintenance of cultural identity 5
Al5 - ES5b If ever visited child’s school to Avareness of counselling 18 0 = 0.40 0.40
o services
3ud

1

Level of significance = .05 for Chi-square test
3 0 of 20% of appropriate population or greater
Magnitude of Cramer's V of .40 or greater with level of significance = .05 E}()l
¢ Magnitude of r of .30 or greater using PPMCC with level of significance = .05 ' 4
QO znitude of P of .60 or greater for a two-by-two table
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ESL TEACHER QUESTIONNAIRE

SUMMARY OF RESULTS

A. DESCRIPTIVE DATA

} INSTRUCTIONAL LEVEL ) AREA OF SCHOOLS °
! OF ESL TEACHERS ' 'WHERE ESL TEACHERS WORK
(n=41) .. . (n = 41)
Elementary 15 (37%) North 12 (292)
» East 7 (17%)
Junior High 12 (29%) . West 3(7%)
Southwest 10 (242)
Senior High 14 (34%) Southeast 9 (222)
TEACHING ASSIGNMENT . NUMBER OF ESL STUDENTS
OF ESL TEACHERS SEEN PER' DAY
(n = 41) (n = 41) .
4 of a full-time load 1 ( 2%) 20 students or fewer 10 (24Z)
«6 of a full-time load 5 (12%) 21-30 students 14 (342)
Full time 35 (85%) 31-40 students 9 (22%)
41-50 students 3(7%)
51-60 students 3 (7%
61-70 students 2 ( 5%)

MODES OF TRANSPORTATION
OF ELEMENTARY ESL STUDENTS
(n = 15)

Taxi 13 (87%)
Bus 2 (13%2)
They stay in the
: same school 1 (72)
C ” Other 1 (7%2)
‘ NR 1 (7%)

302

2391




U

AMOUNT OF PREP TIME PER DAY
FOR ESL TEACHERS

(n = 41)
None | 1 ( 22)
Less than 30 minutes 19 (462)
31 = 60 minutes 9 (22%)
61 = 90 minutes 10 (242)
More than 90 minutes 2 ( 52)

LARGUAGES SPOKEN BY
ESL TEACHERS
(n = 41)
Speaks another language 29 (712)

Does mnot speak inother language

FIRST LANGUAGE OF ESL TEACHERS
WHO SPEAK TWO LANGUAGES

12 (292)

ATTITUDE TOWARD SPEAKING
ANOTHER LARGUAGE

CDS+5.37.

(n = 29) (n = 29)
English 24 (832) It helps teaching ESL° 29 (100%)
Other language 5 (17%)
1 ESL TEACHER PROFILE
OF SECOND LANGUAGE TRAINING
(n = 4}1)
QUANTITY

_ NOKE 1-2 3-5 | MORE THAN 5 NR
ACTIVITY - | ‘actIvITIES | ACTIVITIES | ACTIVITIES
l. University| 7 (17%) 17 (422) | 13 (32%) & (102)

courses . ' ¢ .
2. Inservice 5 (122) <15 (371D)| 15 31| 5 a2x) - 1 (2%)

(this ysar)| : o ‘
3. Conferences i ( 2%) 19.(462) | 14 (342) | 7 (17%)
4., Texts read 2 ( 52) 10 (24%) . 13 (322) 16 (392)

on own
5. Journal % (102) 10 (262) 16 39T | 11 (27%)

articles ’ ‘

(this year) )

- - — - ——— — ————— e —
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ESL TEACHER RATING! oF
SECOND LANGUAGE TRAINING ACTIVITIES
(n = 41)
HELPED MOST IN MEETING HELPED LEAST IN MEETING
ESL STUDENT NEEDS ‘ ESL STUDENT NEEDS
ACTIVITY # OF RESPONDENTS ACTIVITY “F OF RESPONDENTS
University courses in 13 Knowing another language 10
second language ‘
instruction : Texts on second language 9 . : ..
. : ” instruction '
Inservice activities 10 o ' .
iy ' . | Journal articles on 9
N Knowing another language 8 gecond language
b . instruction
Conferences on gsecond 6
language instruction Conferences on second 4
language instruction -
Texts on second language 2
instruction _ University courses 3
Journal articlee oun 1 : Inservice activities : 1
gecond language ‘
ingtruction
NR 1 : NR 5
1 RATING by numbér of respondents casting a vote
. | 305
304 | | , " :
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B. ATTITUDES OF ESL TEACHERS

ATTITUDES OF ESL TEACHERS
TOWARDS ASSESSMENT AND PLACEMENT
’ OF ESL STUDENIS
(n = 41)

STATEMENT POSITIVE NEGATIVE INBEI!IHINAIQ

ESL students were assessed
adequately prior to the 11 (27%) 26 (63%) & (102)
commencement of instruction|

| ESL students were placed in 18 (442) 11 (27%) 12 (29%2)
the appropriate grade - . '

ESL students were blaced in

the appropriate ESL class 23 (562) 7 (17%) 11 (27Z)
KEY: - POSITIVE = Responses of Strongly Agree {5) and Agree (4) on the ESL
Teacher Questionnaire
. NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the

ESL Teacher Questionnaire
IRDETERHINAI! = Responses of Undecided (3) or Don t Kaow (0) on thc BESL
Teacher Questionnaire

306
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ESL TEACHER ATTITUDES |
TOWARDS HOW ESL STUDENT NEEDS _ ¢
ARE MET .
(n = 41)
ESL STUDENT |
NEEDS: INSTRUCTIONAL SOCIAL EMOTIONAL CULTURAL
MET BY: '
- ESL Teachers
© POSITIVE 30 (73%) 25 (61%) | 19 c46%) | 21 (51%)
NEGATIVE 2 (.5%) 5 (12%) 6 (152) 4 (10%)
INDETERMINATE 9 (22%) 11 (27%) 16 (39%) 16 (39%)
’ Regular Classroom
Teachers

POSITIVE © 12 (29%) 11 (27%) 6 (15%) 6 (15%)

NEGATIVE ©16-(39%) 12 (29%) 15 (37%) 14 (34%)
INDETERMINATE 13 (32%) 18 (44%) 20 (49%) 21 (51%)

Overall School
"Environment _

POSITIVE 13 (31%) 14 (342) 7 (17%) 10 (24%)

NEGATIVE 11 (27%) 8 (20%) 12 (29%) 9 (23%)
INDETERMINATE 17 (41%) 19 (46%) 22 (54%) 22 (54%)

" KEY: POSITIVE = Responses of -Strongly Agree (5) and Agree (4) on the ESL
. Teacher Questionnaire ' )
NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the
. ESL Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on the ‘ESL
~ Teacher Questionnaire

30
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ESL TEACHER ATTITUDES  °
TOWARDS HOW ESL TEACHER NEEDS
ARE MET
(n = 41)

STATEMENT POSITIVE |  NEGATIVE | INDETERMINA'

1. The ESL teacher fcéln her . .
position as a staff meaber 29 (71%2) ' 2 ( 5%) 10 (242)
in the school is secure. :

- >
2. The ESL teacher feels like RO
.a part of the school 39 (95%) 2 ( 5%)
staff. ‘

3. The ESL teacher has
adequate support from . , :
other staff members in thq - 37 (90Z2) 1 ( 2%). 3(7%)
.chool..

4, The staffing formula of
12:1 is appropriate for 33 (80%) 3(7%0) 5 (12%)
the ESL classroom.’

5. The ESL teacher has : , .
adequate prep time. 18 (443) 15 (37%) 8 (20%)

6, The system is responsive ‘
to making staffing change 26 (63%) 13 (322) 2 ( 5%)
as ESL class sizes change '

KEY: POSITIVE = ﬁecponles of Strongly Agree (5) and Agree (4) on the ESL

Teacher Questionnaire
NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the
ESL Teacher Questionnaire .
¢ INDETERMINATE = Respouses of Undecided (3) or Don't Know (0) on the ESL

-Teacher Questionnaire .

El{llc . CDS+5.41 | ‘ L2441 308




A ESL TEACHER ATTITUDES
- ' . TOWARDS PROFESSIONAL DEVELOPMENT
(n = 41) ' R
STATEMENT " |. posiTIVE NEGATIVE INDETERMINATE

1. The ESL teacher feels that :
the system provides 12 (29%) 22 (54%) 7 (17%)
adequate time for her
professional development.

2. The ESL teacher feels that] " v :
sufficient inservice 25 (61%) ' 8 (20%) 8 (202)
activities are provided by » .
the ESL consultant team.

3. The ESL teacher feels that] . . .
she is made aware of 37 -(90%) 2 ( 5%) . 2 5%)
external professional :
development ativities.

KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the ESL
Teacher Questionnaire
NEGATIVE = Responses of Disagree (2) or Strongly Dilagree (1) on .the

e ESL Teacher (uestionnaire
INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on the ESL
Teacher Questionnairé
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ESL TEACHER ATTITUDES
TOHARDS NEEDED PROGRAM DEVELOPMENTS
' (o= 41)
PROGRAM DEVELOPMENTS NEEDED POSITIVE NEGATIVE INDETERMINATEH

l. Curriculum development for| '
each Division @ 35 (852) 3 (72 .3 (72)

2. Cutriculul.eonnictcncy
across the systeam by 32 (782) & (102) 5 (122)
Division . _

3. Locally developed ' .
curriculuas guidelines and 31 (76Z) 6 (152) 4 (102)
‘teaching suggestions by :

Division .

4. Provincially developed -

curriculum guidelines and 28 (682) 6 (- ) 7 (172)
- teaching suggestions by
Divisions

5. Program standards (i.e. a :
for entrance and exit) 33 (80Zz) & (102) & (102)
\ ) . .

6. Progran articulation with N
subjects in the regular 30 (732) L2 (5% 9 (222)

__program '
. . {
7. Standardized testing - >
" procedures 24 (592) r 7.1 10 (242)

-8, A guide for ESL rccourcc '
materials . 40 (982) 1 (22)

9. Administrative directions
and guidelines for 34 (832) 7 (17%)
processing students - .

10. Priority guidelines for '
students with msultiple 30 (732) 11 (27%)
needs '

e e ——
KEY:  POSITIVE = Responses of Strongly Agree (5) and. Agree (4) on the ESL
‘ - ' Teacher Quastionnaire
NEGAIIVE~ ‘ = Responses of Disagree (2) or Strongly Disagree (1) on the

ESL Teacher Questionnaire

INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on the ESL ,

o Tcacher Qunctionnaire

. CDS+5.43 -
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ESL TEACHER ATTITUDES
TOWARDS SUPPORT SERVICES NEEDED
(n = 41)
ADDITIONAL SUPPORT SERVICES
REQUIRED FROM: POSITIVE NEGATIVE INDETERMINATE
l. Interpreters 32 (78%) 5 (12%) 4 (10%2)
2. School psychologists 27 (66%) 5 (12%) 9 (22%)
3. Guidance counsellors 28 (68%) 5 (12%) 8 (20%)
4. Home=-school liaison
workers 30 (73%) 6 (14%) 5 (12%)
5. Speech pathologists 17 (41%) 6 (14%) 8 (20%)
6. Resource room teachers 27 (66%) 3(7% 11 (27%)
7. Para-professionals 28 (68%) 5 (122) 8 (20%)
8. Parent/student volunteers 27 (66%) 4 (10%) 10 (24%)
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) om the ESL‘
Teacher Questionnaire
NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the.

. ESL Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on the ESL
Teacher Questionnaire

311
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ELEMENTARY ESL TEACHER ATTITUDES
TOWARDS TRANSPORTATION OF
ESL STUDENIS
(n = 15)
STATEMENT TRUE FALSE mnzmxumrJ
Transportation does uot .
interfere with the teaching 1 (7%) 14 (93%)
process :
Transportation does oot :
interfere with the learning 2 (13%) 11 (73%) 2 (132)
" process
KEY: TRUE = Responses of Strongly Agree (5) and Agree (4) on the ESL
_ Teacher Questionnaire
FALSE = Responses of Disagree (2) or Strongly Disagree (1) on the
ESL Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) or Don t Fnow (0) on the ESL
Teacher Questionnaire
ELEMENTARY ESL TEACHER ATTITUDES’
TOWARDS THE ITINERANT ESL RESOURCE

- ) TEACHER CONCEPT
' (n = 15)

STATEMENT | POSITIVE  NEGATIVE mmm-:wmm!]

The language naeds of ECS
to Grade 2 children are 11 (732) .3 (202) 1 (7%)
better served within the e
regular classroom

The itincrint ESL resource '
~ teacher concept for Division 8 (532) 2 (132) S5 (33%)

I children should be
eéganded : : » )
KEY: FOSITIVE = Responses of Strongly Agree (5) and Agree (4) on the ESL
Teacher Questionnaire :
NEGATIVE = Responses of Disagree (2) or Strongly Dicagrce (1) on the

ESL Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) or Don t Know (0) on the ESL
Teacher Questionnaire

o ' QJL .
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SECONDARY ESL TEACHER ATTITUDES
TOWARDS SUGGESTED PROGRAM CHANGES
(n = 26)
SUGGESTED PROGRAM CHANGES POSITIVE NEGATIVE INDETERMINATE
1. Reception classes for new »
ESL students 18 (692) 2 ( 82) 6 (23%)
2. Credit for ESL courses 24 (92%) : o 2.( 82)
3. 1Independent study projeétJ 10 (382) 4 (15%) 12 (46%)
4. Vocational programming 23 (88%) 3 (12%)
5. Transition classes in 23 (88%) 1 ( 4%) 2 ( 8%)
ESL using content
6. Transition classes in ' 20 (77%) _ 6 (232)
subject areas for ESL
students
7. Tutorial services for 24 (922) 0 2 ( 8%2)
students integrated into ‘
regular classes
1
KEY: POSITIWE’ = Responses of Strongly Agree (5) and Agree (4) on the ESL
| Teacher Questionnaire ,
NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the

kn ESL Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on the ESL
oo Teacher Questionnaire

O DS+5.46 \ ;
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ESL TEACHER ATTITUDES TOWARDS
ADEQUAC! OF COMMUNICATION
(n = 41)
[ ADEQUA CY—OF—CO_MN'I_TM ON
BETWEEN ESL TEACHER AND: POSITIVE NEGATIVE | INDETERMINATH
1. Parents of ESL students | 7 (17%) 33 (81%) 1( 22) i
2. Regular classroom tsachers 29 (71%) 10 (242) 2 ( 52)
of ESL students
3. Rasource room teacher 13 (322) 5 (122) 23 (56%2)
4. GCuidance counsellor 13 (322) 13 (32%) 15 (372)
S. Llanguage Arts staff 18 (442) 5 (122) | 18 (44%)
6. Principal 30 (73%2) . 8 (20%2) 3¢
7. ESL comsultant 29 (71%) 9 (22%) 3 (7%)
8. Pormer ESL students 15 (37%) 13 (322) 13 (32%)
KEY: POSITIVE - lncponacc of Strongly Agree (5) and Agree (4) on the BESL
Teacher Questionnaire
NEGATIVE = Responses of Disagree (2) or Strongly Disagree (1) on the .

ESL Teacher Questionnaire
~ INDETERMINATE = Responses of Undecided (3) or Don't Know (0) on tne ESL
Teacher Questionnaire , .

l: KC CDS+5 &7
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C. COMMENTS

SUMMARY OF TYPICAL ESL TEACHER COMMENTS
ESL TEACHER QUESTIONNAIRE

the educational needs of ESL
students? '

COMMENTS Interaction with colleagues Interaction with colleagues
(7 (2) , (5) ,
. , Teaching in other countries
Observing other ESL classes | Supportive school staff (2) | (&)
3) '
Personal efforts to learn Classroom experience (2)
Travel (3) about' language acquisition : .
| and cultural diiferences (1) | Personal efforts -
Course in teaching reading (2) imagination, patience,
understanding (2)
Personal -efforts to learn
about language acquisition (2)
Q215 1

RESPONSES
QUESTION/TOPIC
ELEMENTARY JUNIOR HIGH SENIOR  HIGH
(n = 15) (n. = 12) (n = 154)
"A. BACKGROUND INFORMATION
1. Does knowing another language
help you as an ESL teacher?
POSITIVE .Hore avareness of the problems More aware of the problems of| More aware of the problems of}

of language learning (13) language learning (9) language learning (9)
Direct communication can be Direct communication can be | Direct communicatfon can be
useful (2) useful (1) useful (3)

2. What has helped you'cope with

TSN

Interaction with colleagues
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
ESL TEACHER QUESTIONNAIRE

' RESPONSES
QUESTION/TOPIC : .
ELEMENTARY JUNIOR HIGH SENIOR HIGH
(n = 15) (n = 12) " (n = 14)

B. STUDENT NEEDS

't. Assessament of ESL students
‘ prior to placement .
' Multi-cultural Assessment

INDETERMINATE _ ' Centre should handle this (2)
51 NEGATIVE - Inadequate assessment (5) 1 assess my students (2) He assess them (5)
N We try to do our own (1)
DPifficult to assess Should be assessed in their
adequately with limited prep | ovn language for ability and
time (1) educational background (3)
More effective dssessment
needed (1)
2. Placement in appropriate grade ‘ ' 7
CURRENT SITUATION | Placed by age (2) 1 place them (5) Placed according to age (3)

. Uluilly but not always placed | Sometimes we are not told thy
appropriately (2) , . correct age (1)

Sometimes placed one year
behind peer level (2)

317 Some students claim they are | ’ 315
younger than they are (2) o




‘ SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
: ' ESL TEACHER QUESTIONNAIRE :
RESPONSES
. QUESTION/TOPIC ,
) ELEMENTARY JUNIOR HIGH SENIOR HIGH
(n = 15) (n-= 12) (n = 14)
3., Placement in appropriate ESL .t .
class ) ' ) ) :
.POSITIVE Placed by ESL teacher (2) Placed by ESL teacher (1) Placed by ESL ‘teacher (2)
' Easy to switch 1if necessary
(2).
NEGATIVE Little choice when only one In{tial placement tentative,
teacher (1) not always appropriate (2)
- Programming doesn't allow
ﬁ enough levels (2)
Lt v i -
. 1 4. What other student needs shoul .
the ESL program address? ‘
SUGGESTIONS - .
: : Vocational programming for
Ongoing medical and dental Provide assistance for ESL students (ﬁ) ) .
supervision (3) learning disabilities (5) -
' ‘ ' Counselling services for ESL
Special Education classes for Upgrading (2) students (6)
ESL students (3) -1 -
' Counselling services for ESL | Academic upgrading (3) -
. students and parents (2) ‘ '
Translation services available : Familiarization with
at all times (3) Medical and dental awareness %overnment and lepal agencie#
_ (1) 2) ‘ - j
Orientation in first language | ‘ ‘ -
.| for students and parents in Assessment (1) Assessment (2)
reception centre (2) - U
Vocational programming (1) [ Content tutoring (2)-
Meet needs of English as a : o
x , Second Dialect students (2) Summer school with Canadians | Sports camp with Canadians
Q 319 , S (1) ) |

£Ns+A. 81
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Cantinued)
| ESL TEACHER QUESTIONNAIRE '

: RESPONSES
QUESTION/TOPIC ' ,
* ' " ELEMENTARY JUNIOR HIGH SENIOR HIGH
(n = 15) (n ='12) {n = 14)

£Ys23

A,

What other student needs shoul
the ESL program address?
(continued) )

SUGGESTIONS (continued)

Heét needs of {illiterate
students (2)

Meet needs of Francophones (2)

Summer school with Canadians

(1)

Counselling services for ESL i o
students (1) ‘. —d’ .
Upgrading (1)

. a1
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SUMMARY' OF TYPICAL ESL TEACHER COMMENTS (Countinued)
ESL TEACHER QUESTIONNAIRE

RESPONSES
QUESTION/TOPIC : ,
. ELEMENTARY JUNIOR HIGH SENIOR HIGH
(n = 15) : (n = 12) (n = 14)
C. ESL TEACHER NEEDS .
1. Security of position as staff
member : -
POSITIVE Presently yes, but who knows | I contribute to the school's
: about next year? (1) program and extra-curricular
' activities (1)
. : )
N INDETERMINATE Varies with attitudes of .
3 ‘ school administrationi (1)
o _ ESL staff move frequently When informed I have beén Slight feeling of insecurity
NEGATIVE depending on student numbers |} transferred without due to varying numbers of ESIK
and other factors (3) requesting it, I feel students (5)
. '] positively insecure (1) »
2. Feels part of school staff / ]
POSITIVE ‘ One has to do one's part (1)
NEGATIVE With no physical space to
call my own, I feel different

/ from the rest of the staff
’ (1)

CDS+6. 56 ‘ , : .
l )
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued) .
: ESL TEACHER QUESTIONNAIRE -

. RESPONSES
QUESTION/TOPIC
' . BLEMENTARY JUNIOR HIGH SENIOR HIGH
{n = 15) (n = 12) (n = 14)

3. ‘Adequacy of support from staff
menmbers

POSITIVE

INDETERMINATE

WEGATIVE

LlBrnrlan most helpful (2)

Support from principsal and
staff (4) -

Most staff and ldnlnlltrnthﬂ-,‘
very supportive (1)

Good support from guidance
department (1) o

Varies from teacher to teache#

3)

Admfnistration will not
contribute supplies (2)

Principal not supportive (1)

Extra duties other than ESL
(1)

Poor, support from regulir
teachers who have not worked
with ESL students (2)

ESL a separate entity (1)

&. Appropriateness of staffing
formula 12:1 for ESL

POSITIVE

INDETERMINATE

325

[ 20

If techniques such as small
group work used (1)

Twelve students at same level
is great; twelve at twelve
levels 1s very different (2)

;%ieiie students to be
fastructed and cared for (1)

The more they integrate the
more work - communicating
with teachers, checking
assignments etc. (1)

Must be adapted to special
circumstances (1) :
At advanced levels, larper
groups possible (1)

3720




SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
ESL TEACHER QUESTIONNAIRE
} , RESPONSES
= QUESTION/TOPICV
' ELEMENTARY JUNIOR HIGH SENIOR HIGH
(n = 15) (n = 12) (n = 14)
4. Appropriateness of staffing
formula of 12:1 for ESL
(continued)
NEGATLIVE This idealistic ratio was Some classes are heavily Too bad this is not a realitﬁ
thrown out two years ago (1) | loaded, some are light. Try 20:11 )
Difficult to handle 15 - 22 '
students at different levels
- (2)
™
v I 5. Responsiveness of system to
:j change in ESL population
POSITIVE CBE takes a sincere interest | Within 1limits of space
in ESL (1) available (2)
NEGATIVE Class size increases steadily | System slow bo'respond 2) Could react faster (1)
(2)
It takes too long to resolve | Negativism i%gworkload
¢)) apparent (1)
398
327 |
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SUHHARY OF TYPICAL ESL TEACHER COMMENTS (Contlnued)
. ESL TEACHER QUESTIONNAIRE

RESPONSES

QUESTION/TOPIC
BLEHENTARY JUNIOR HIGH . SENIOR HIGH
(n = 15) . (n = 12) (n = 14)

6., Adequacy of prep time

PQSITIVB

NEGATIVE

(‘a

1 would like to have more but
we are not able to be very
flexible (1)

Students from feeder schools
arrive as my prep time ipg
beginning (3)

Awkvard to schedule (2)

I have to cancel a class to
get prep time (1)

Terribly inndequnte (3)

Paper blizzard takes wost of
my ties (1)

Time taken by meeting student
needs (2)

¥ot enough when you have to
plan from scratch (1)

Need prep time for
aduinistrative purposes (1)

7. Adequate time provided for
professional development

NREGATIVE

Must be done on own time (3)

P.D. days little use to ESL
(2)

SyIten too rigid - prefer to
choose conferences as needed

(2)

Need to reinstate two ESL
P.D. d.y. (l)

Most ddna on own time (1)

Need time for program
developnent 1)

Need more worklhopl (l)

Have to attend staff P, D.
days but should spend the
time on ESL ~ related
activities (1)

Need specialist P. D. days
(1)

Need ti-e for meetinge Q)
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SUHHARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
ESL TEACHER QUESTIONNAIRE

4E6$ZJ

about external professional

development activities

POSITIVE

Good publicizing for these
1)

' « RESPONSES
QUESTION/TOPIC
ELEMENTARY JUNIOR HIGH SENIOR HIGH
L - (n = 15) {(n = 12) (n = 14)
8. Adequate inservice activities '
provided by ESL Consultant Tean|
POSITIVE | Good work 1in conjunction with
ATESL (1) ,

NEGATIVE Very weak In this area - No time except Saturdays or | Not helpful or profeasiGﬁai
always on Tues/Thurs, no late afternoons (1) | enough - should be in-depth,
professional personnel brought practical and theoretical
in (1) (3)

Some activities cancelled (1) Too general, geared for
beginning teacher (1)
Should spend P.D. time
sharing resources with
colleagues (1)
9. Dissemination of information

NEGATIVE

Sometimes I have missed
notices (1)

Have trouble gettiﬁg
permission from my principal
to attend (1)

The news -arrives too late

(1)

ﬂh:iLL . 60
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SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
ESL TEACHER QUESTIONNAIRE

Administrative support (2)

Opportunity to observe other
ESL teachers (1)

Hardware (1)

Relief from paperwork (1)

: , RESPONSES
QUESTION/TOPIC - '
: ELEMENTARY JUNIOR RHIGH SENIOR HIGH
e = 15) (n = 12) (n==_14)
10. What other teacher needs
should be addreesed by the .
ESL program?
SUGGESTIONS Interpreters and members of Transition programs (2) Teacher evaluation
‘ - ethnic community to give ' » improvement (3) ,
direction (3) : More time to work with -
‘ Time for school visits (i.e. ] colleagues (1) Compatable ESL teams (2)
0 b Host to Feeder schools) (2) , " ‘
o N _ ' Language lab (1) New teacher preparation (2)
o : ‘| Para-professionals (2) ' Lo

Availability of consultants
2) -

Interpreters (1)

Relief from paperwork (1)




Standard curriculum (1)

language (1)

R
\ . Q ’ )
hd 3
2 "B S
SUMMARY OF TYPICAL ESL TEACHER COMMENTS (Continued)
ESL TEACHER QUESTIONNAIRE
[0
| y 4 - RESPONSES
I °  QUESTION/TOPIC ~
‘ o - ELEMENTARY JUNIOR HIGH SENIOR‘HIGH o
. N (n = 15) (n = 12) (n = 14)
12. What other program needs i o .
should be addressed? \
Funding for fleld trips (2) Special Education for ESL Assessment (1)
v students (3)
N Inservice for principals and - Integration into shop courses

regular teachers (1) Basic Literacy (1) (1) '

Close;rliasoh'with all Itinerant te€achers (1) Opportunities for regular

departments (1) . ' teachers to get multicultural
Native language courses (1) | experiences (1) ‘ '

Hardware (1) ) .
Credit for work in first Follow up of ESL gtaduates (1)

Personalize courses, drop time

Time for home visits with Computerized marking (1) limits (1)
translator (1) o
Medical forms in ttanslation 4 ‘
1) . |
. Better transportation (I)

;:3 o

(=)

o
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D. CORRELATION 0? QUESTIONNAIRE ITEMS
SUMMARY OF SIGNII’ICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
ESL TEACHER QUESTIONNAIRE
Questionnaire | 2 3 [}
Items Compared Itenm Content \ n Cramer's V r
A3 - Db Amount of time of teaching aaaignment to Transportation for 13 0.88 -0, 68
ESL studenta doea not interfere with the teaching process
AB - D3a Amount of formal training toe Transportation for ESL atudenta 15 0.81 ~0.74
does not interfere with the teaching process o .
A8 - D3b Anount of formal training to Transportation for ESL students 13 0.80 - =0.72
does not interfere with the learning procesa ' -1
- Al - EIf Amount of time of teaching assignment to Adequacy of 40 x 0.72 -
by communicationa with principal .
N Al - Dic Instructional level to Keed for independent study 22 0.67 ~0.57
projecta v
A9 - Di4c Number of inservice activities attended to Need for 21 0.64 -
independent study projects
A6 - Clb Amount of prep time to ESL teacher feels part of school : , 40 0.60 L -
| staff 1
A3 - Cla Anount of tiwe of teaching assignment to Feeling of security ’ 38 0.57 0.42
‘ regarding position -
Al - BAd Instructional level to Regular classes meet ltudenta cultural 30 0.57 -
’ needs
A6 - Elg Amount of prep time to Adequacy of communicationa with ESL S 1 | 0.55 - -
consultant .o
A7.- B2b If speaks another language to ESL teacher aupporta atudents' - 38 0.53 -
| social needs . .
Al2\ - Dia Number of journal articles resd to Need for reception classes 23 0.53 -
‘ ‘ for new ESL students
33y |
1 fevel of significance = .05 for Chi-square test - ‘ 335
g n of 20X of apptopriate populaticn or greater : J
" Magnitudle of Cramer's V of .40 or greater with significance level = .05

Magnituce of r of .30 or greater using PPMCC with significance levei = .05

ERIC. s, o¢
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SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN OUESTIONNAIRE ITEMS
ESL TEACHER OUESTIONNAIRE (Continued)
Questionnaire v 2 3 4
Items Compared Item Content . n Cramer's V r
A4 - B2d Number of students seen ber day to ESL teacher support of 36 0.53 ——
students' cultural needs ,
A3 - Dlc Amount of time of teaching assignment to Need for locally 39 0.51 -
developed curriculum guidelines
A6 - Elh Amount of prep time to Adequacy of communication with former 33 0.51 -
ESL students
Al - Dld Instructional level to Need for provincially developed 38 . 0.51 -
curriculum guidelines i :
All - Cl1b Mumber of texts read to ESL teacher feels part of school 40 0.51 -
- staff
g A9 - D4g Number of inservice activities attended to Need for tutorial 25 0.50 '0.48
o ' services . » '
A7 - D2e If speaks another language to Need for additional support 40 0.50 ~0.34
A - from speech pathologists :
- All - B3a Bumber of texts read to Regular classes meet students - 34 0.50 -
language needs »
A% - Ble . Mumber of inservice activities attended to Appropriateness 35 ' 0.50 ‘ 0.45
' - of student placement in ESL ' ‘ _
Al - B3b Instructional level to Regular classes meet students' social - 34 0.49 ~0.49
needs - ) ‘ :
A6 - B3d Amount of prep time to Regular classes meet students’ 30 0.49 -
cultyral needs ' _
A4 - DIf Number of students seen per day to Need for articulation with 36 0.49 -
regular program
; Level of significance = .05 for Chi-square test
3 " of 20% of appropriate population or greater E
4 Mapgnitude of Cramer's V of .40 or greater with signiflcance level = .05

Mapgnitude of r of .30 or greater using PPMCC with signfficance level = .05

340
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Magnitude of r of .30 or greater using PPMCC with significance level = .05
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SUMMARY OF SIGHIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
ESL TEACHER QUESTIONNAIRE (Continued)
Questionnaire 2 3 &
Items Compared Item Content n Cramer's V T
| Al - B3c. - Instructional level to Regular classes meet students' 34 0.49 -
’ emotional needs
Al2 - Bic Number of journal articles read to School environment meets 31 0.48 -—
students' emotional needs ' _
A6 ~ Ele Amount of prep time to ‘Adequacy of communication with l 34 0.48 -0.30
_ language arts staff ‘
A7 - B2d If speaks another language to ESL teacher meets students' \ 36 0.48 -0.31
cultural needs ‘
A8 - D2g Amount of formal language training to Need for additional 40 0.48 -
‘ ‘support from para-professionals .
N Alt - C3a Number of texts read to Adequacy of P.D. time AL 0.48 -
'y A7 - D2b If speaks another language to Need for lddltlonal support 38 0.48 -0.35
- oo from school psychologiots
Al - D2a Instructional level to Need for additional support from 41 0.47 -
interpreters
A9 - Dle Number of inservice activities attended to Need for program 39 0.46 -
standards
A6 - C3a Amount of prep time to Adequacy of P.D, time 41 0.46 0.28
A4 - D2h Number of students seen per day to Need for addltlonal 39 0.46 -
‘ support from parent/student volunteers
A8 - Dle Amount of formal language training to Need for progtam 40 0.46 0.37
standards :
Al - Elg Instructional level to Adequacy of communications with ESL &l W46 0,19
consultant
A6 - Blc Amount of prep time to Regular classes meet students' 34 0.45 -
emotional needs
A4 - Dle Number of students seen per dey to Need for program standards 40 0.45 -
; Level of significance = ,05 for Chi-square test AZM
331 n of 20X of appropriate population or greater 3 =
2 Magnitude of Cramer's V of .40 or greater with significance level = .05




SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
ESL TEACHER OUESTIONNAIRE (Continued)
Questionnalre 2 3 4
Items Compared Item Content n Cramer's V r
Al - D2e Instructional level to Need for additional support from 40 0.45 -
I S ’ speech pathologists . - RS R I [ I E—
' A9 - C2b Number of inservice activities attended to ReSponsiveness of 37 0.45 -
: system'to fluctuations in population :
A8 - D2f Amount of formal language training to Need for additional 39 0. 44 -
support from resource room teachers o o
A2 ~ Dlg Area teacher teaches in to Need for standardized testing ‘ 40 0.44 -
Al2 - DIb Number of journal articles read to Need for curriculum 39 0.44 -
consistency across Divisions -
- A7 - D11 If speaks another_language to Need for guildelines to process 40 0.44 L e
Py students : . ' “
A2 - C2a Area teacher teaches in to Opinion regarding staffing formula 39 0.43 -
Al2 - Ela Mumber of journal. articles read to Adequacy of communications 41 0443 0.37
with ESL parents : ' :
Al2 - Elb Number of Journal articles read to Adequacy of communications 41 o 0.43 » ——
with Regular classroom teachers ’ _
Al2 - D2f Mumoer of journal articles read to Need for additional ‘ 30 0,43 -
- gupport from resource room teachers ‘ ' :
Al2 - C2c Number of journal articles read to Adequacy of prep time 41 S 0.42 e
Al - D2f Instructional level to Need for additional support from 39 o 0441 -0.32
‘ resource room teachers o .
Al - D2p Instructional level to Need for additional support from . 40 1 0.40 -
para-professionals i
A9 - D2b Number of inservice activities attended to Need for ‘ 37 0.40 .-
: " additional support from school psychologists '

3 level of significance = .05 for Chi-square test
3 of 20% of appropriate population or greater
4 Mapnitude of Cramer's V of .40 or greater with significance level = .05
Magnitude of r of .30 or greater using PPMCC with sipnificance level = .05
343 | | : 344
wWmr5.92
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REGULAR CLASSROOM TEACHERS
OF ESL STUDENTS QUESTIONNAIRE
SUMMARY OF RESULTS -

A. DESCRIPTIVE DATA

INSTRUCTIONAL LEVEL AREA OF SCEOOLS

" OF REGULAR CLASSROOM WHERE REGULAR CLASSROOM
TEACHERS ' TEACEERS WORK
(n = 63) (n= 63) .
Elemantary 30 (48%2) " North 13 (212)
' East 27 (43%) -
Junior High 19 (302) ‘WHast 5 ( 8%) Lo
) Southwast 5 ( 8%) -
Senior High 14 (22%) Southeast 11 (18%)
s "NR 2 ( 3%)

NUMBER OF ESL STUDENTS !
TAUGHT BY REGULAR CLASSROOM TEACHERS !
‘ (n = 63)

1 - 2 ESL students 20 (32%) i
3 = 5 ESL students 22 (35%) . -
6 - 8 ESL students '8 (13%)
9 - 10 ESL students 5 ( 82)

Morae than 10 ESL students 83(132)

MODES OF TRANSPORTATION
OF ESL STUDENTS IN REGULAR
ELEMENTARY CLASSROOMS
(n = 30)

Taxi 15 (50%) ,
Bus 2(7%) - =
They stay in the :
same school 5 (17%) : .
Other 3 (10%) o
NR 5 (17%)

CDS+5.57



- " SUBJECTS. TAUGHT BY
SECONDARY REGULAR CLASSROOM TEACHERS

| (n = 33}
Math 11 (33%)
. Science 5 (15%)
' Social Studies 4 (122)
Typing 4 (122)

Physical Education 9 (27%)

| B. ATTITUDES OF
REGULAR CLASSROOM TEACHERS

REGULAR CLASSROOM TEACHER ATTITUDES
TOWARDS HOW ESL STUDENT NEEDS

ARE MET
(n = 63)
ESL STUDENT
NEEDS: INSTRUCTIONAL SOCIAL EMOTIONAL CULTURAL
MET BY:
Regular Clasgroom
Teachers ,
POSITIVE 30 (48%) 49 (78%) 40 (63%2) 24 (38%) ‘
NEGATIVE 21 (33%) 10 (162) 8 (13%) 17 (27%)
INDETERMINATE 12 (192) . & ( 6%) 15 (24%) 22 (35%)
Overall School
Environment
POSITIVE 54 (86%) 47 (75%) . 45 (71%) 31 (49%)
NEGATIVE 4 ( 5%) 3 ( 5%) 1 ( 2%) 4 ( 6%)
INDETERMINATE 5 ( 8%) 13 (21%) 17 (27%) 28 (442%)
The ESL Program
POSITIVE 49 (78%) 45 (71%) 44 (70%) 33 (52%)
NEGATIVE 3 ( 5%) 3 ( 5%) 1(2%) 2 ( 3%)
INDETERMINATE 11 (18%) 15 (24%) 18 (29%) 28 (447)
KEY: POSITIVE - ReSpoﬁses of Strongly Agree (5) and Agree (4) on the
‘Regular Classroom Teacher Questionnaire
NEGATIVE = Regponses of Disagree (2) and Strongly Disagree (1) on

‘ the Regular Classroom Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the
. Regular Classroom Teacher Questionnaire or No Respounse

CDS+5. 58 346 | -
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Pae)

~ ELEMENTARY REGULAR CLASSROOM TEACHER ’
ATTITUDES TOWARDS IRANSPOIIAIION or

ESL STUDENTS
(n = 30)
STATEMERT ‘ TRUE — — FALSE— |
| Transportation does mot - 19 (63%) 3oz | 8 (21D .

interfere with the taaching
process

Transportation doas not 18 (60%) 4 (132) 8 (272)
interfere with the learning

. process

. KEY: TRUE - Rnspon.cs of Strungly Agree (5) and Agree (4) on the
o Regular Classrgom Teacher Questionnaire
FALSE = Responses of Disagree (2) and Strongly Disagree (1) on

the Regular Classroon Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the
Regular Clnssroo: Teacher Questionnaire or Ko Response

ELEMENTARY REGULAR CLASSROOM TEACHER -
ATTITUDES TOUARDS THE ITIRERANT
ESL RESOURCE TEACHER CONCEPT
{n = 30)

STATEMENRT 1 POSITIVE NEGATIVE INDETERMINATE .

The language needs of ECS

to Grade 2 children are 13 (43%) 9 (30%) 8 (27%)
bettar served within the _
regular classroom

The itinerant ESL resource

teacher concept should be 17 (57%) 3 (10%) 10 (33%) \
expanded : \
KEY: PQSITIVE = Responses of Strongly Agree (5) and Agree (4) on thc .
o Regular Classroom Teacher Questionnaire
NEGAIIVE = Responses of Disagree (2) and Strongly Disagree (1) on

the Regular Classroon Teacher Questionnaire
INDE*ERHINAIE = Responses of Undecided (3) and Dou't Know (0) on the
Regular Classroom Teacher Questionnaire or No Response

CDS+5.59 - | ' |
- 347 |
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SECONDARY REGULAR CLASSROOM TEACHER
ATTITUDES TOWARDS. SUGGESTED
, ESL PROGRAM CHANGES
\ “An = 33)
| . - 7 )
L SUGGESTED PROGRAM CHANGES POSITIVE NEGATIVE INDETERMINATH
l. Reception class for new 23 (70%) 10 (302)
ESL students
2. Credit for ESL courses 14 (4227) 6 (18%) 13 (39%)
3. Independent study project% 16 (482) 6 (18%) 11 (33%)
for ESL students '
4. Vocational programming 25 (762} 2 ( 6Z) 6 (18%)
— for ESL students .
5. Transition classes in 25 (76Z%) B (24X)
ESL using content :
6. Transition classes in 14 (422) 7 (2125 12 (36%)
subject areas for ESL 4 -
students . s
7. Tutorial services for 28 (85%) © | , 5 (15%)
ESL students integrated '
into regular classes .
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (b) on the
Regular Classroom Teacher Questionnaire
NEGATIVE . = Responses of Disagree (2) and Strongly Disagree (1) on
the Regular Classroom Teacher Questionnaire
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the
Regular Classroom Teacher Questionnaire or No Response
CDS+5.60 : a C
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REGULAR ' CLASSROOM TEACHER ATTITUDES
TOWARDS COMMUNICATION ABOUT
o __ESL STUDENTS . -
S I (o = 63)

— COMMUNICATION "ZEDS BE . - "

IMPROVED BETWEEN REGULAR POSITIVE ~ NEGATIVE mnmmmmﬁ

cuss{oou TEACHER AND:
1. . Parents of ESL students . 20 (322) 15 (24%) 28 (44%) -
2. ESL teachers 23 (37%) 21 (332) | 19 (30%)
3. Rasource room tsacher . 20 (322) ’ 23 (362) 20 (322)
4. Guidance counsellsr ° 16 (252) . 34 (542) 13 (21%)
5. Principal 6 (10%) 6 (10%) 51 (81%).
6. ESL coordinator 3% (54%) | 14 (22%) 15 (24%)

-  KEY:+ POSITIVE = Responses of Strongly Agree (5). and Agree (b)'on :he
' Regular Classrcom Teacher Questionnaire
NEGATIVE ' = Responses of Disagree (2) and Strongly Disagree (1) on -

the Regular Classvoom Teacher Qucs:ionnlirc
INDETERMINATE = Responses of Undecided (3) and Don't Know (0) on the
Regular Classroom Teacher Questionnaire or No Response

S
14N
o
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C. COMMENTS

SUMMARY OF COMMENTS

REGULAR CLASSROOM TEACHER QUESTIONNAIRE

1. ESL STUDENT NEEDS AS VIEWED BY REGULAR CLASSROOM TEACHERS

INSTRUCTIONAL NEEDS

SOCIAL NEEDS

EMOTIONAL NEEDS

CULTURAL NEEDS

GENERAL

[ PXA)

No time for individual
instruction (2)

Too many students with an
inadequate grasp of
English being integrated
into regular classes (1)

They are so often lost in
the regular classroom

1)

My students have been
able, efficient, caring
tutors (1)

The ESL prograam should be
continued through the
grades (1)

Students would have
greatly benefited from
receiving more frequent,
formal instruction (1)

ESL students tend to
spend recess and noon
hour together (often
speaking native
language) (2)

Too many ESL students are
much older than class-
mates so social needs
are not met (1)

More ways, liKe the buddy
system, that Canadian
students can help ESL
students ad just (1)

Both emotional and social
needs suffer because
students ¢y ~ot spend
enough time with class-'
mates (1)

Multi-lingual teachers are
needed who can relate
to both emotional and
cultural needs (1)

Difficuli to meet but

we can support and
respect cultural
needs (1)

Teachers, program
doing an excellent

Job (4)

How can we be more
effective in
communicating with
parents? (2)

Need closer liaison.
between ESL and
other teachers (1)

It is important to
support all the
children's needs
at all times (1)

35U
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SUMMARY OF COMMENTS
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued)

2.

MADE BY REGULAR CLASSROOM TEACHERS

SUGGESTIONS FOR IMPROVEMENTS IN COMMUNICATIONS ABOUT ESL STUDENTS

COMMUNICATION WITH
ESL PROGRAM

COMMUNICATION WITH
STUDENT'3 HOME

GENERAL

£2123

Communication between regular teacher and
ESL teacher must be improved. Time must
be provided for this (8)

Need more lnfor!-gtiol{ regarding cultural
needs and social mores of studeats (2)

' ESL program tends to be an isolated
pocket (1) o -

Need to know the aims for ESL children in
general over a year pericd (1)

1 would have found it helpful to have a
list of common language errors (1)

Interpreters gshould be more available for
interviews and home visita (3)

I have not met any parents of ESL
atudents. lowever, astudents excdel
academically so I have little concern

(1)

Good communication at present (2)

I want to be involved in any decision
‘to place a particular student in my
class (1) .

We must acknowledge that these student
are no lesa intellectual. In their
own language ‘they command themselves
very effectively (1)

ﬂ




SUMMARY OF COMMENTS
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued)

3. SUGGESTIONS FOR IMPROVEMENT IN THE ESL PROGRAM
MADE BY REGULAR CLASSROOM TEACHERS:

TOPIC SUGGESTIONS
ESL PROGRAM NEEDS

1. Resources for regular teachers | Introductory kits needed for ESL students to use on their own (4)

More relevant information about techniques and teaching styles to use with
ESL students (1) : :

ESL teachers could send a suggested list of materials that regular teachers
could use (l)

More inservices for regular teachers - at least two a year (1)

A.monthly report of concepts and skills learned in ESL,class for régular
teacher (1)

£eLel

2. lmproved communications More meetings between ESL and regular teachers (3)

The- support and advice of the ESL staff is invaluable to the classroom
teacher (2)

Regular classroom teachers should be made more aware of the ESL program (1)

There should be a brief overview of the ESL program for the student (l)'

Need time for ESL department heads to meet other department heads (1)

3. Exit criteria A better means of determining if students ready for regular instruction (2)

4. Itinerant teacher concept More itinerant teachers for schools without special ESL clgsses (1)

A Chinese-speaking/ﬁriting teacher must visit all schools regularly (1)

5. Indeterminate There should be small group formal instruction on a regular basis (1)

The ESL program should be continued beyond grade one (1)

Students should spend more time at the school (1)
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SUMMARY OF COMMENTS
REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Contfinued)

3. SUGCESTIONS FOR IMPROVEMENT IN THE ESL.PROGRAM
MADE BY REGULAR CLASSROOM TEACHERS

[ TOPIC SUGGESTIONS
ORGANIZATIONAL NEEDS B '
l. Regular class size Fewer students in regular classroom (4)

The school should have more than one regular class at each grade level (1)

2. Space for ESL ESL classes should be taught in a fegular clagsroom, not just any available
space (2) ' :

The school is overcrowded and the ESL class is very 1age (1)

'ﬁ . Time More time per student is needed (i)
& 4. Budget Supply tﬁe necessary funding (1)
Need an increased budget for field trips (1)
5. Other o ESL ltudéats should be exposed to more teachers in the school (1)
INSTRUCTIONAL DEVELOPMENT - |
1. - Content Areas More language training in specific areas (3)
Special instruction for reading and doing word problems in math (2)
Z. Other ' Develop guidelines and a curriculum (1)
More expérience with word association (1)
GENERAL
- 1. Positive Comments The ESL program in our schocl is excellen; (3) . 235“7
356

Enjoy. having ESL students in regular ciaasroon (1)

IERJf: } , fep up the good w?rk (l)}
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SUMMARY OF COMMENTS

REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued)

he

ATTITUDES OF. REGULAR CLASSROOM TEACHERS TQHARDS‘TRANSPORTATION

POSITIVE

NEGATIVE

~ INDETERMINATE

1 am a very flexible person and can fit in
with any arrangements that will benefit
my students (1)

It appears to be expedient (1)

Much better to see ESL students remain in
the school rather than force busing (4)

I have three who get up at 5:30 a.m. to be
here on time. Two of them also work
nights - often to midnight (1)

Transportation is the responsibility Jf
the department and the student (1)

Sometiﬁes I think afterncon classes
would be better (1)

There should be provision for ) J

There seems to be a problem when they gO - supervision of ESL students to ensur

to their class by taxi (1) ‘ they get on the right city bus

, (especially the first few days) (1)

Too much money being spent on taxis, )

buses, etce. (1)

3*16“ 3\.‘3
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REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued)

L

SUMMARY OF COMMENTS

R

. 5« AITITUDES OF REGULAR CLASSROOM TEACHERS TOWARDS THE ITINERANT TEACHER CONCEPT  \

El

. POSITIVE

NEGATIVE

INDETERMINATE

£9423

lntegrntion should be encouraged (8)

ECS students should remain in- regular
classroom (1) ‘

A great advantage to be in a room of
students their own age (1)

They have developed socially and
acadenically (1) 5

The socialirzation process would be greatlﬁ

enhanced if the children could remain in
the school (1)

A vonderful learning experience for other
kids, ESL kids, and especially me (1)

More specialized ESL help is required (3)

ESL classes should yrovld; oral language
instruction (2)

ESL students need the home base provided
by the ESL classroom on a daily basis

2) '

I feel strongly that ECS atudents should
have a firm grasp of the language of
instruction before integration into a
regular classroom (1)

1 strongly recomsmend that ESL students
sttend ESL rather than raceiving
-instruction in their regular class (1)

ESL students are ;é;} eager to lép:n
and so very demanding of teachers'
time (1) [

l: MC 15+5.70
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: SUMMARY OF COMMENTS
’ . REGULAR CLASSROOM TEACHER QUESTIONNAIRE (Continued)

6. COMMENTS OF REGULAR CLASSROOM TEACHERS ABOUT SECONDARY PROGRAM ALTERNATIVES o
TOPIC - ' CQMMENTS
1. Transition classes/Tutorials * | Transition élasées and tutorial classes in content areas’are
: essentizl 1f the ESL program is to perform any valid servic
(1) - ' ‘ . :

ESL teachers should concentrate on speclalized vocabulary in 4
course before integration (1)

Transition and tutorial classes in content areas are done in
our school which makes’ regular teachers' lives much easier

(1) | -

Regular teachers should have extra time available to tutor, ESLi
students in subject areas (1)

‘3_
£242]

. } Lo O
2. Integration Integration is the most important thing for ESL students (2)

Make available lots of culture-directed activities (1)

. 3. Culture
If cultural or social mores prohibit an ESL student from
o , participating in regular activities, we should be made aware .
L " of this fact (1) :
3 ,
h. Other Can ESL students take twoqlhree-credit courses at Grade 10
level rather than audit? (1)
- . Our students can join option program at Grade 7 level. If
they were integrated I would not accept them at Grade 8

or 9 level

| - o® ' 363 o




D.- CORRELATION OF QUESTIONNAIRE ITEMS

SUMMARY OF SIGNII'ICANTl RELATIONSHIPS

BETWEEN QUESTIONNAIRE ITEMS
REGULAR CLASSROOM TEACHER QUESTIONNAIRE ‘ i

Questionnaira ’ : , 2 k) 4
Items Compared - Item Content : n Cramer's V r
A2 - B6c Area teacher teaches in to Itinerant teacher concept should 25 0.59 -
be expanded
Al - Bla Instructional level to Provides effective supplementary J 60 | ' 0.42 -0.41
langusge instruction
AN ) ™~
N
ﬂ )
s
- 365
B & 1
; Level of significance = .05 for Chi-square test
3 M of 20% of appropriate population or greater
. Magnitude of Cramer's V of .40 or greater with significance level = ,05 o
€)

. Magnitude of r of .30 or greater using PPMCC significance level = .05

. [ . - -

.
PAruiText provided by enic [ . . LI
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PRINCIPAL QUESTIONNAIRE
SUMMARY OF RESULTS

A. DESCRIPTIVE DATA

T

INSTRUCTIONAL LEVEL

OF SCHOOL AREA OF SCHOOL
(n = 32) : (n = 32)
Elementary 19 (59%) North 9 (25%)
Elementary — Junior High 4 137%) East’ ~11 (34%)
Junior High 5 (16%) West 6 (197%)
Junior - Senior High 1 ( 3%) ‘ Southwest 3 (9%
Senior High 3 (10%) ' Southeast 3 ( 9%)

RELATION OF SCHOOL
TO ESL PROGRAM

(n = 32)
Host of ESL progrém 20 (62;5%)

Feeder School 12 (37.5%)

NUMBER OF ESL STUDENIS
CURRENTLY RECEIVING ESL INSTRUCTION

HOST SCHOOL FEEDER SCHOOL ¢
(n = 20) (n 12)
20 students or fewer 7 (35%) 10 (83%)
21 = 30 students 3 (15%) 2 (17%)
31 - 40 students 3 (15%)
41 - 50 students 2 (10%)
51 - 60 students 2 (10%)
6! - 70 students 1 ( 5%)
71 - 80 students 2 (10%)

NUMBER OF ESL STUDENIS
WWHO SHOULD BE RECEIVING ESL INSTRUCTION

BUT ARE NOT
HOST SCHOOL FEEDER SCHOOL
(n = 20) (n = 12)
20 students or legs - 18 (957%) 8 (677%)
61 - 70 studenﬁs ‘ 1 ( 8%)
NR 1 ( 5%) 3 (25%)

CDS+5.49
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NUMBER OF. ESL STUDENIS
WITH MULTIPLE PROBLEMS

- HOST SCHOOL : FEEDER SCHOOL
(n = 20) (n 12) '
1l - 3 students ; -7 (35%) 2 (17%)
4 = 5 students - & (20%)
- More than 5 students 2 (102)
None & 7 (35%2) 10 (832)

NUMBER OF ESL PARENTS

MET THIS YEAR
HOST SCHOOL ' FEEDER SCHOOL
(n = 20) (n = 12)
5 parents or fewer 17 (ESZ) 10 (832)
6 - 10 parents 1l ( 52) 2 (17%)
11 - 15 parents 1°( 52)

More than 20 parents 1 ( 5%)

MODE OF TRANSPORTATION TO ESL CLASS
OF ESL STUDENTS IN FEEDER SCHOOLS

(n = 12)
TAXI . BUS VALK OTHER
5 students or fewer 8 (672) 3 (25%) 3 (25%) 2 77y 7
6 - 10 students 1 ( 82) 1 ( 82)
11 - 15 students 2 (172) 1( 87)
More than 15 students 1l ( 8%) 1l ( 8%)
NR ‘ 7 (58%) ‘8 (67%) 11 (832)

B. ATTITUDES CF PRINCIPALS

ATTITUDES OF PRINCIPALS OF FEEDER SCHOOLS
TOWARDS TRANSPORTATION OF ESL STUDENTS
(n = 12)
STATEMENT TRUE FALSE NO RESPONSE .
Transportation does not 6 (502) 5 (42%) 1 ( 8%)
interfere with the teaching
process '
Transportation does not 7 (58%) 5 (422)
interfere with the learning .
process
CDS+5. 50 ' C2801
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ANALYSIS OF.PRINCIPALS'hATTITUDES
TOWARD MEETING STUDENT NEEDS
BY SCHOOL TYPE _
] INSTRUCTIONAL NEEDS SOCIAL NEEDS EMOTIONAL NEEDS CULTURAL NEEDS
MET BY: HOST . FEEDER HOST FEEDER HOST FEEDER HOST FEEDER
SCHOOL SCHOOL SCHOOL SCHOOL SCHOOL SCHOOL SCHOOL SCHOOL
(n 20) (n = 12) (n = 20) (n = 12) (n = 20) (n = 12) (n = 20) (n = 12)
ESL Teachers u
POSITIVE 19 ( 95%) 10 (83%) 18 (907%) 5 ( 42%) 13 (657%) 3 (25%) 11 (55%) 3 (25%)
UNDECIDED -1 ( 3%) 2 (17%2) 2 (102) 6 ( 507) 6 (3072) 5 (42%) . 7 (357%) 4 (33%)
NEGATIVE ' 1 ( 52) 1 ( 5%) 2 (17%)
: R 1 ( 8%) 4 (337%) 1 ( 5%) 3 (25%)
Regular Classroom
Teachers , .
3 , - '
e POSITIVE 16 ( 807%) 2 (17%) 16 {(80%) 11 ( 927%) 13 (652%) 11 (927) 10 (50%) 7 (58%)
- UNDECIDED 2 ( 102) 7 (587%) 3 (15%) ‘1 ( 8%) 4 (20%) 1 ( 8%) 5 (257%) 2 (17%)
NEGAT1IVE 2 ( 10%) 2 (17%) 1 ( 5%) 3 (15%) 3 (15%) 1 ( 8%)
NR 1 ( 57) ~ 2 (102%) 2 (17%)
Overall School
Environment X h
POSITIVE 20 (100%) 9 (75%). 19 (95%) 12 (100%) 16 (807%) 10 (83%) 12 (60%) S5 (427%)
UNDECIDED 3 (2572) 1 ( 5%) 3 (15%) 2 (17%) 6 (30%) & (33%)
+ NEGATIVE 1 ( 5%) 1 ( 5%) 3 (25%)
NR 1 ( 5%)
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) on the Principal Questionnaire
UNDECIDED = A response of Undecided (3) on the Principal Questionnaire )
NEGATIVE = Responses of Disagree (2) and Strongly Disagree (1) on the Principal Questiounnaire
NR = No regsponse
*
CD545.52 28 364
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ARALYSIS OF PRINCIPALSY ATTITUDES
TOWARD SUPPORT FOR ESL TEACHERS
. ¢ . BY SCHOOL TYPE
——SUPPORT PROVIDED | ADEQUATE SUPPORT AVAILABLE | ADDITIONAL SUPTO q
’ . .. BY: ST SCHOOL FEEDER SCHOOL HOST SCHOOL | FEEDER SCHO™"
' (n = 20) (n = 12) _(n = 20) (n = 12)
1. Interpreters
POSITIVE 5 (25%) 2 (17%) 15 (75%) 8 (67%)
NEGATIVE 14 (70%2) 2 (17%) 2 (10%2)
INDETERMINATE 1 ( 5%2) 8 (672) 3 (15%) 4 (33:)/' .
2. Psychologists '
POSITIVE 4 (202) 10 (50%) 7 (582) |
NEGATIVE 13 (65%) 4 (332) -3 (15%) /
INDETERMINATE 3 (15%) 8 (67Z2) | 7 (35%) 5 (42%) .
3« Guidance Counsellors
POSITIVE 6 (30%) 2 (17%) 11 (55%) 5 (422) .
NEGATIVE 10 (50%) 3 (252) 4 (202)
INDETERMINATE 4 (202) 7 (582) 5 (25%) 7 (58%) -
4. Home-School Liaison Workers
- )
POSITIVE 3 (15%2) 14 (70Z) 8 (67%)
NEGATIVE 13 (65%) 2 (17%) 1 (¢ 52)
INDETERMINATE & (20%) 10 (83%) 5 (25%2) 4 (332)
5. Speech Pathologists
— POSITIVE 4 (202) 1 ( 8%) 8 .(40%2) & (50Z)
NEGATIVE 11 (55%2) . 3 (25%) 3 (15%2) 1 ( 82)
INDETERMINATE 1 4 (202) 8 (67%) ’ 8 (452) 5 (422)
6. BResource Room Teachers 7
POSITIVE 6 (30%) 2 (17%) 10 (502) | 8 (672)
NEGATIVE 9 (45%) 3 (25%) 2 (102) s
INDETERMINATE 5 (25%2) 7 (58%) 8 (402) & (332) .
7. Para-Professionals . o .;
POSITIVE ' 3 (15%) 1 (¢ 82) 7 (35%) 8 (672) ,
NEGATIVE 10 (50%) 3 (25%2) 3 (15%) :
INDETERMINATE 7 (35%) 8 (67%) 10 (502) 4 (332)
'8. Parent/Student Volunteers
POSITIVE - 6 (302) 10 (502) 5 (422)
NEGATIVE | 11 (55%) 3 (252) 3 (152) |- ' .
) IRDETERMINATE 3 (152) 9 (752) 7 (35%) 7 (58%)
—_— — — — —
KEY: POSITIVE .= Responses of Strongly Agree (5) and Agree (4) on the Principal
Questionnaire .
NEGATIVE = Responses of Nisagree (2) and Strongly Disagree (1) on the

Principal Questionnaire v
INDETERMINATE = Responses of Undecided (3), or Don't Know (0) on the Principal
Questionnaire, or No Response :
: ' , oo 2821 '
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PRINCIPALS' ATTITUDES TOWARD
‘ ADEQUACY OF ESL TEACHERS'
l \ PROFESSIONAL DEVELOPMENT TIME
‘ * STATEMENT TOTAL HOST SCHOOLS | FEEDER SCﬁOOLS
' . (n = 32) (n = 20) (n = 12)
Professional Development time
for ESL teachers is adequate
AGREE 13 (41%) 11 (55%) 2 (17%)
UNDECIDED 4 (13%) 3 (152) {. 1( 8%
DISAGREE 9 (28%) 4 (20%) ) 1.( 82)
DON'T KNOW 10 (31%) 2 (10%) 8 (67%)
KEY: AGREE = Responses of Strongly Agree (5) and Agree (4) on the =

Principal Questionnaire -
A Response of Undecided (3) on the Principal Questionnaire .
Responses of Disagree (2) or Strongly Disagree (1) on the

Principal Questionnaire

DON'T KNOW = A Response of Don't Know (0) on the Principal Questionnaire

UNDECIDED
DISAGREE

ATTITUDES OF PRINCIPALS
OF HOST SCHOOLS TOWARD
A JOINT PROFESSIONAL DEVELOPMENT DAY

(n = 20
STATEMENT POSITIVE NEGATIVE INDETERMINATE

I‘would support setting a

joint professional 16 (80%) 1 (5%) 4 3 (15%)

development day with other

host ESL schools to enable] : Coy

ESL teachers to meet for e

professional activities 4 - i

f
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) on the
Principal Questionnaire
NEGATIVE = Respenses of Disagree (2) and Strongly Disagree (1)

on the Principal Questionmaire
INDETERMINATE = Responses of Uandecided (3), or Don't Know (0) on the
' Principal Questionnaire, or No Response

[
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ANALYSIS OF PRINCIPALS' ATTITUDES
- TOWARD HIRING CRITERIA FOR ESL TEACHERS
BY SCHOOL TYPE ‘

HIRING CRITERION SCHOOL INCLUSION IN PERSORNEL PROFILE RATING

FOR ESL TEACHERS TYPE J . ' NJ SHOULD BE NOT ]
| POSITIVE | NEGATIVE INDETERMINATH IMPORTANT CONSIDERED IMPORTANT NR
1. Personal suitability Host School _ e :
(n = 20) lJZO (100X) ‘ 19 ( 952 1 ( 5%)
Feeder Schoo ’
. : ~ - | ' (n = 12) |12-(1002) 12 (100%
N 2. Training in Second Languagd j : ' T
Acquisition Host School | 17 (85X 3 (15%) 6 ( 30z) 13 (65%) _ 1(5%)
Feeder Schoolf 12 (100X 9 (75X 3 (25%) '
J. Attitudes towards immigrant : ,
children ’ Host School | 20 (lOOZJ ' 19 ( 95X 1 ( 5%)
I Feeder School]l 11 ( 92X 1 ( 8X) 9 ( 752 3 (252)
® 4. Knowledge of teaching o . ~
[} methods Host School {16 ( 70X) 4 (202) 7 C 35X 11 (55%)]1 ( 5%) | 1(5%)
Feeder Schoolf 11 ( 92%) : 1 ( 8%) & ( 33X 7 (58%X) {1 ( 8%)
S. Regular claasrooa teaching )
experience Host Scnool |19 ( 95% 1 ( 5%) 7 ( BSZi 12 (60%) | I ( 5%)
‘ Feeder Schooll 9 ( 752} 1 ( 8X) 2 (17%) S { 42X 5 (A22) {2 (17X)
6. Years of teaching - ‘ » ‘
experience Host School |13 ( 65%) 3 (15%) 4 (20%) 2 ( lOli 9 (A5%) ] 8 (a0%) | 1(5%)
Feeder School]l 8 ( 67ZX 2 (17%) 2 (17%) 1 ( 8% 8 (67%2) 1 3 (25%)
7. Interpersonal skills with ' h ] ' .
fellow staff members Host School |20 (100%) 16 ( BOZi‘ 4 (20%)
. Feeder School] 12 (100%X) 4 (3N 8 (67%)
KEY: POSITIVE . = Responses of Strongly Agree (5) and Agree (4) on ‘the Principal Questionnaire
NEGATIVE = Responses of Disagree (2) and Strongly Disagree (1) on the Principal Questionnaire
INDETERMINATE = Responses of Undecided (3), or Don't Know (0), on the Principal Questionnaire, or No Response
. IMPORTANT, SHOULD BE CONSIDERED, and NOT IMPORTANT as in the Questionnaire ' i
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ANALYSIS OF PRINCIPALS' ATTITUDES TOWARD
STAFF ORIENTATION TO
THE ESL PROGRAM BY SCHOOL TYPE

TOTAL HOST SCHOOLS | FEEDER SCHOOLS
STATEMENT ' - (n =32) (n = 20) (n = 12)
Principal had adeguate ‘ ’
orientation to the ESL program.
POSITIVE - ’ 17 (53%) 13 (65%) 4 (337)
NEGATIVE - 13 (417%) .7 (35%) 6 (50%)
INDETERMINATE 2 ( 6%) 2 (17%)
Principal had adequate
orientation to the needs of
ESL students.

. POSITIVE ‘ 16 (50%) “ 12 (60%) 4 (33%)
NEGATIVE 13 (41%) 7 (35%) 6 (50%)
INDETERMINATE 3 (9%) 1 ( 5%2) 2 (17%)

Regular classroom teachers _ .

had adequate orientation to thel

ESL program.
POSITIVE . 12 (38%) 9 (45%) -3 (25%)
NEGATIVE 15 (47%) 8 (40%) 7 (58%)
INDETERMINATE 5 (16%) 3 (15%) 2 (17%)

Regular classroom teachers had , ,

adequate orientation to the o,

needs of the ESL students.
POSITIVE ' 12 (38%) 10 (50%) 2 (17%) -
NEGATIVE L 14 .(44%) | - 7 (35%) 7 (58%)
INDETERMINATE 6 (192) 3 (15%) 3 (25%)

Principal of.host school had N ,

sufficient inservice in ESL

teacher evaluation.
POSITIVE : - . 6 (30%)
NEGATIVE T © 13 (65%)
INDETERMINATE 1 ( 5%)

Principal of host school was

provided with adequate ESL

teacher evaluation criteria.
POSITIVE - : 6 (30%)
NEGATIVE - 12 (60%)
INDETERMINATE - 2 (10%)

KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) on the

Principal ‘Questionnaire

NEGATIVE = Responses of Disagree (2) and Strougly Disagree (1) on the

. Principal Questionnaire
INDETERMINATE Responses of Undecided (3), or Don t Know (0) on the
Principal Questionnaire, or No Response

¥
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ANALYSIS OF PRINCIPALS' ATTITUDES TOHARD'
’ NEEDED POLICIES AND GUIDELINES

_ BY SCHOOL. TYPE ' -
"'r'o‘uc:zs AND GULDELINES mm:n' . TOTAL HOST SCHOOLS | FEEDER SCROOLS |
__ FOR: (n = 32) (n = 20) ©__(n=12)
1. ESL program orgnnizntion ig = ’
the school
POSITIVE : ~18 (56%) 13 (65%) 5 (42%)
NEGATIVE 4. (13%) ‘ 4 (202) <
s INDETERMINATE 10 (31Z) ' 3 (15%) | 7 (58%)
2. ESL program size in the '
school R ,
POSITIVE 21 (66%) | 16 (802) .5 (422)
NEGATIVE oo 1 (3%) 1 ( 5%) :
__:44_ INDETERMINATE 10 (31Z) __3 (15%) 7 _(582)
3. ESL class size for the : ,
school 1
POSITIVE | S22 (692) | 17. (85%) 5 (422)
NEGATIVE 1 (32) - 1 (52)
- : INDETERMINATE 9 (28%) Z (10%) 7 (582)
4. A staffing ratio for ESL ‘ s
teachers
POSITIVE 22 (692) 17 (85:) ’ 5 (42%)
- NEGATIVE ' 1 ( 32) . 1 ( 3%) : . '
INDETERMINATE 9 (28%) 2 (10%) 7 _(582)
5. A mesans to adjust staffing ‘ _ 8
to. populaticn shifts durin ' . ’ :
the year .
POSITIVE ' 20 (63%) 14 (70Z) - 6 (50%)
NEGATIVE . 2(6x) . 2 (102)- ;
INDETERMINATE 10 (312) 4 (20%) -1 - 6 (50%)

16. Criteria for entrance to _ , o
ESL classes ' ) ' : - -

POSITIVE - -, 21 (692) 15 (75%)

‘ 6 (50%) |-
NEGATIVE ' 3-C 92) 3 (15%) . ‘
INDETERMINATE - - 8 (252) 2 (10%) 6 (50%)
7. Cr 'teria for placement -
: within available ESL . / '
< classes
. POSITIVE 21 (662) 16 (80%Z) - 5 (42%)
NEGATIVE 3 (9%) . 3 (152) } -
| INDETERMINATE 8 (252) ' 1 ( 5%) 7 _(582)
8. The degree of articulation )
: in between ESL and subject |- L S
areas . T Tl
POSITIVE 1. 16 (50%2) . 13 (65%) - 3 (257)
NEGATIVE : _ 5 (16%Z) 4 (20%) 1 ( 82)
INDETERMINATE 11 (342) 3 (15%) | ——8 (67%)
KZY: POSITIVE ¢ _ = Rntponsel of Strongly Agree (5) and Agree (4) on the
< - Principal qustionnaite
NEGAIIVE = Responses of Disagree (2) and Strongly Disagree (1) on the

~!rincipaI Questionnaire b.”k.
) o INDETERMINAIE = Responses of Undecided' (3), Or Don't Know (0) on the
Q B Princip:I*QuulE%gggnire, or No Relponse

- ‘ CDS+5.30 . . £
=) o 30 375 . -
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— ANALYSIS OF PRINCIPALS' ATTITUDES TOWARD
NEEDED POLICIES AND GUIDELINES

' BY SCHOOL TYPE (continued)
- POLICIES AND GUIDELINES NEEDED - TOTAL HOST SCHOOLS | FEEDER SCHOOLS
FOR: - (n = 32) . (n = 20) (n = 12)
l 9. Criteria for the referral N S
- . of ESL students for
assessment .
! Y OSITIVE - 21 (66%) 16 (80%) 5 (42%)
sEGATIVE 3(9%). 3 (15%)
o INDETERMINATE 8 (25%) 1 ( 5%) 7 (58%)
10. Criteria for ESL students
. with multiple needs ‘
POSITIVE 17 (53%) 13 (65%) | 4 (33%2)
NEGATIVE 4 (13%) 3 (15%) 1 ( 8%)
INDETERMINATE 11 (34%) 4 (20%) 7 (58%)
11. Criteria for exit from ESL | -
classess |
POSITIVE 20 (63%) 14 (70%) 6 (50%)
NEGATIVE 4 (13%) 3 (15%) 1 ( 8%)
INDETERMINATE 8 (25%) 3 (15%) 5 _(42%)
12. Criteria for.termination of
ESL students 18 and over
POSITIVE 17 (53%) S 12 (60%) 5 (42%)
NEGATIVE : 2 (62) "2 (10%)
INDETERMINATE 13 (41%) 6 (30%) 7 _(58%)
13. Curricular guidelines for
ESL should be developed by
the system
POSITIVE 19 (59%) 14 (70%) 5 (42%)
NEGATIVE 1 ( 3%) 1 ( 5%)
INDETERMINATE 12 (38%) 5 (25%) 7_(58%)
14, Curricular guidelines for
ESL shoyld be developed by
the Department of Education
POSITIVE 11 (34%) 8 (40%) 3 (25%)
NEGATIVE 5 (16%) 4 (20%) 1 ( 8%)
INDETERMINATE 16 (50%) 8 (40%) 8 (677%)
15, Curricular guidelines for
ESL should be developed by
the system and the
Department of Education in
joint consultation
|
POSITIVE 18 (56%) 13 (65%) 5 (42%)
NEGATIVE 5 (16%) 4 (20%) 1 ( 8%)
INDETERMINATE : 9 (28%) 3 (15%) 6 (50%)
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) on the
Principal Questionnaire
B NEGATIVE = Responses of Disagree (2) and Strongly Disagree (1) on the

Principal Questionnaire
INDETERMINATE = Responses of Undecided (3), or Don't Know (0) on the
Principal Questionnaire, or No Response. ‘

O cps#5.31 - L2873
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ATTITUDES OF ELEMENTARY PRINCIPALS

TOWARDS THE ITINERANT ESL RESOURCE TEACHER
CONCEPT BY SCHOOL TYPE
TOTAL )
STATEMENT ELEMENTARY ELEMENTARY
® ' SCHOOLS HOST SCHOOLS | FEEDER SCHOOLS
: (n = 23) (n=11) ~ (n= 12)
- 1. The language needs of . :
E.C.S. to Grade 2 children
are better served in the
regular classroom.
POSITIVE : 7 (30%2) 5 (45%) 2 (17%)
NEGATIVE : 10 (432) 3 27%) 7 (58%)
_ INDETERMINATE - 6 (262) 3 (272) 3 (25%)
2, The social and emotional
| needs of E.C.S. to Grade 2|
i children are better served
;i in the regular classroom
' POSITIVE 11 (48%) 7 (64%) 4 (332)
: NEGATIVE 3 (132) 1 ( 92) 2 (17%) =
INDETERMINATE 9 (392) 3 (27%) 6 (50%)
3. The cultural needs of .
' E.C.S. to Grade 2 children
are better served in the
regular classroom.
POSITIVE 8 (35%2) 6 (55%) .2 (17%)
NEGATIVE -5 (22%) 1 (%% 4 (33%)
INDETERMINATE 10 (43%) 4 (362) 6_(502)
4, The Itinerant ESL Résource
Teacher concept for E.C.S.
to Grade 2 children should
be expanded across the ‘
systen QR
POSITIVE 11 (48%) 3 (27%) 8 (67%2)
NEGATIVE . 5 (22%) 3 (272) 2 177)
~ — INDETERMINATE 7 (302) 5 (452) 2 (17%)
5. The language needs of ‘
' Grades 3 -~ 6 children are
better served in the ESL
classroom ‘
POSITIVE 13 (56%) 5 (452) 8 (67%)
" NEGATIVE 3 (13%) 1 ( 9%) 2 (17%)
INDETERMINATE 7 (30%2) 6 (55%) 2 (17%)
6. The ltinerant ESL Resource :
Teachsr concept should be
piloted for Grades 3 - 6
children.
POSITIVE ' 11 (48%Z) 3 (2Zi%) 8 (67%2)
NEGATIVE 5 (22%) 3 (272) 2 (17%)
INDETERMINATE 7 (30%Z) 5 (45%Z) . 22 (17%)
KEY: POSITIVE = Responses of Strongly Agree (5) and Agree (4) on the
- . Principal Questiornaire
- NEGATIVE = Responses of Disagree (2) and Strongly Disagree (1) on the

Principal Questionnaire
INDETERHINA‘E Responses of Undecided (3), or Don't Know (0) on the
, Principal Queltionna¢re, or No Response
o . CDS+5.32 £2883
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ATTITUDES OF SECONDARY PRINCIPALS
TOWARDS SUGGESTED ESL PROGRAM CHANGES

(n=29)
SUGGESTED ESL PROGRAM
CHANGES POSITIVE NEGATIVE UNDECIDED
1. Reception classes for new
- . ESL students 5 (56%) 3 (33%) 1 (11%)
2. Credit for ESL courses 6 (67%) 2 (227) 1 (11%)
3. Independent study projects 6 (67%2) 2 (22%) 1 (11%)
4. Vocatlonal programming 8 (89%) 1 (11%)
-

5. Transition classes in

ESL using content 9 (100%)
6.  Transition classes in

subject areas for ESL

students 9 (100%2)
7. Tutorial services for 7 (78%) 2 (22%)

students integrated into

regular classes

KEY:

POSITIVE = Regponses
Principal
NEGATIVE = Responses
" Prineipal
INDETERMINATE = Responses
Princlpal

CDS+5.33

of Strongly Agree (5) and Agree (4) om the

Questionnaire

of Disagree (2) and Strongly Disagree (1) en the

Questionnaire
of Undecided (3),

Questionnaire, or No Respomnse

r2891 378

or Don't Know (0) on the




PRINCIPALS' ATTITUDES TOWARDS
COMMUNICATION RELATING TO ESL
BY SCHOOL TYPE

ADEQUACY OF COMMUNICATION TOTAL HOST SCHOOLS | FEEDER SCHOOLS
BETWEEN PRINCIPAL AND: (n = 32) (n = 20) (n = 12)
i. ESL teachers
POSITIVE 21 (66Z) | 18 ( 90%) 3 (25%)
NEGATIVE 7 (222) 1 ( 5%2) 6 (50%)
INDETERMINATE 4 (132) 1 ( 52) 3 (25%2)
2. Regular classroom tnaéhcrl
POSITIVE 22 (692) 16 ( 80%2) 6 (50%2)
NEGATIVE 4 (132) 1 ( 5%) 3 (252)
INDETERMINATE 6 (19%) 3 ( 152) 3 (252)
3. Principal of,ESL student's .
other school ‘
POSITIVE 1 ( 42) 1 ( 82)
NEGATIVE 4 (172) 4 4 (332)
INDETERMINATE 18 (78Z) 11 (100%) 7 (582)
4. ESL consultant
POSITIVE 17 (53%) 14 (70%) 3 (25%)
REGATIVE 8 (252) 2 (10%) 6 (502)
INDETERMINATE 7 (222) & (202) 3 (252)
5. ESL supervisor
POSITIVE 17 (53%) 14 (702) 3 (25%)
NEGATIVE 6 (192) 2 (102) 4 (332)
INDETERMINATE 9 (282) 4 (202) 5 (422)
; Elcuentntﬁlonly (a = 23)
100% of host school principals interpreted this question as not applicable
and did not respond.
EE%: POSITIVE = Responses of Stronglj Agree (5) and Agree (4) on the Principal
Y Questiornaire
Q NEGATIVE = Responses of Disagree (2) and Strongly Disagree (1) on the
t

Principal Questionnaire .
INDETERMINATE = Responses of Undecided (3), or Don't Know (0) on the Principal
Questionnaire, or No Resxponse

e

7
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' PRINCIPALS' ATTITUDES TOWARDS
COMMUNICATION WITH PARENTS

OF ESL STUDENTS

BY SCHOOL TYPE

ADEQUACY OF COMMUNICATIONS . TOTAL HOST SCHOOLS | FEEDER SCHOOLS
WITH PARENTS OF ESL STUDENTS - (n = 32} (n = 20) (n = 12)
ABOUT: :
1. The ESL student's progress i
POSITIVE v 8 (25%) 6 (30%) 2 (17%)
NEGATIVE 19 (59%) 12 (60%) 7 (58%)
INDETERMINATE 5 (16%) 2 (10%) © 3 (25%)
2. The ESL program
POSITIVE ‘ 8 (25%) 6 (30%) 2 (177)
NEGATIVE 18 (56%) 11 (55%) 7 (58%)
INDETERMINATE 6 (19%) 3 (15%) 3 (257)
3. Regular course/program
alternatives
POSITIVE 9 (28%) 6 (30%) 4 (33%)
NEGATIVE 17 (53%) 11 (55%) 6 (50%)
INDETERMINATE 6 (19%) 3 (15%) 2 (17%)
4., Extracurricular activities
POSITIVE 12 (38%) 8 (40%) 4 (33%)-
NEGATIVE 15 (47%) 9 (45%) 6 (507)
INDETERMINATE 5 (16%) 3 (15%) 2 (17%) ¢
5. Additional school services
POSITIVE 10 (31%) 7 (35%) 3 (25%)
NEGATIVE 15 (477) 9 (45%) 6 (50%)
INDETERMINATE 7 (22%) 4 (20%) 3 (25%)
6. Additional system—levei
services.
POSITIVE 7 (22%) 3 (15%) 4 (33%)
NEGATIVE : 16 (50%) 12 (60%) 4 (33%)
INDETERMINATE 9 (28%) 5 (2572) 4 (33%)
7. The school system in
general
POSITIVE . 8 (25%) 4 (2072) 4 (33%)
NEGATIVE 12 (38%) 9 (45%) 3 (25%)
INDETERMINATE 12 (382) 7 (35%) 5 (42%) »
KEY: POSITIVE - Responses of Strongly Agree (5) and Agree (4) on the Principal \\\\
Questionnaire ‘ .
NEGATIVE = Responses of Disagree {2) and Strongly Disagree (1) on the \
Principal Questionnaire \\
INDETERMINATE = Responses of Undecided (3). or Don't Know (0) on the Principal
CDS+5.35 Questionnaire, or No Response g

£2913

380




C. COMMENTS

SUMMARY OF COMMENTS BY SCHOOL TYPE

PRINCIPAL QUESTIONNAIRE

QUESTION

RESPONSES

HOST SCHOOLS
(I'I - 20) Sy

FEEDER SCHOOLS
{n =12)

£2621

o
o
pr=

"A. BACKGROUND INFORMATION

Would you care to comment
further about the impact of
transportation on both the ESL
and regular programs?

POSITIVE

INGETERMINATE

NEGATIVE

Taxi drivers have built up a rapport with
children - friendly, cooperative, buy
lunches, etc. (1)

of the morning for Grades 1 - 3, and from
1 - 2 p.m, for Grades % - 6. We have schedule
time tablas to fit in with these arrangements

Thc:tuo classes are scheduled at the beglnnlngJ

(1)
Most students are on charter pick-up in
a.m. but have C.T.S. bus passes for p.m.
return (1)
Taxie are sometime late; they have also Thei niss by ienvlné the school (1) . .
arrived early and missed the students . ‘ ) J
being picked up (1) ‘More time spent in preparation and transportin

Noon hour supervision required for ESL
students who stay for lunch (1)

than in instruction (1)
Problem training ESL student to use C.T.S. (1)

It éakel a grenf deal of time avai‘fron-cIAII.
We have 79 kids-that need the program, only
five were accepted (1) ¥ o . :3& -

Great pain in the neck (1)




SUMMARY OF COMMENTS gi‘scnoon TYPE (Continued)

PRINCIPAL QUESTIONNAIRE

RESPONSES @
QUESTION ] :
: HOST SCHOOLS FEEDER SCHOOLS
(n = 20) (n = 12)
Z. Would you itemize the number of] _ e
of ESL students with
disabilities and state the
nature of the disability : S : -
4 .Learning disabled 1 Learning disabled

3 Reading problems
2 Slow learners

2 E.M.H. (Educsble Mentaily Handicapped)

£gs2d

2 Speech

2 Physical disabilities

E
[

Perceptual learner

1 Health problem

B. ESL STUDENT NEEDS

1. Would you care to comment
further about any ESL student ) A
needs that you feel should be ' ' R 2

addressed?
COMMENTS Counsellor who speaks the child's Most of our ESL stuﬂénts are Francophgnes as WJ
language (1) are a bilingual school. The actual presence of
the French - speaking child impedes English
language development in the ESL students g})
CDS+7.6 . ~ ' : “ o
., | - 384

ERIC
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SUHHARY OF COMMENTS BY SCHOOL TYPE (Contlnued)

PRINCIPAL QUESTIONNAIRE

QUESTION

RESPONSES

HOST SCHOOLS
(n = 20)

FEEDER SCHOOLS -
(n = 12)

1.

Would you care to comment
further about any ESL Studeat
needs that you feel should be
addressed? (Cont'd)

COMMENTS (Cont'd)

<

ESL students should be able to complete
their program at the school in which the
started - this doesn't happen because
boundaries and transportation concerns
are given priority. These students need
to be assured they can go to the school
of their choice even if they move (1)

ESL teacher,needs her own funds (1)

More parent involvement would be
appreciated (1)

Only had the program five months
(uncertain) (1)

More needs to be done but who has the tl-e or
resources? (1)

P
n
0
f )
[ ]
C.
1.
Q

ESL TEACHER NEEDS

Would you care to comment
further regarding support
services for ESL teachers?

COMMENTS

Could use Canadian students on a ptoject
basis (1)

Need time and money for field trips (1)

Persons who could help with home-school

lisison are really needed (1)

I have not seen any other than what 1is
provided by the ESL supervis-rs (1)
: ., H i K

. B
[ .- | ]

No classes in this school. Howéver, the ESL
tescher comes here quite often to talk to
claseroom teachers and to parent volunteers- uhd

386




_ SUMMARY OF COMMENTS.BY SCHOOL TYFE (Continued) ~ -
. ' PRINCIPAL QUESTIONNAIRE |
- . o : RESPONSES Y
- QUESTION ) ' . . RN
: ) HOST SCHOOLS ] . FEEDER SCHOOLS
> (n = 2_0) . i (n = 12) - -
2. Would you care to comment ‘ “ I,
. further on the professional >
development needs of ESL ) o :
teachers? ' oo - . '
IN-SCHCOL ACTIVITIES ESL teachers joined in professional day - -
cooperation between staff was excellent .
(1) - \ — ,
- ) Reéular staff needs orientation (1) '
N ) o T 3
9 OUT-OF-SCHOOL ACTIVITIES |Our teachers attend out-of-school P.D.
* . ' "] activities - provision for in-school time , ' .
would be appreciated for next year (1)
The ESL teachers are involved leading
P.D. activities (1)
' . ESL teachers should hold professional
| days separate from regular staff (1)
OTHER- : More of both needed (1)
Support needed on a system level 1)
. These téachers are specialized but so are
other teachers (1)
, CDS+7.8 E}t$53

ERIC
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Contlnued)
PRINCIPAL QUESTIONNAIRE
RESPONSES
QUESTION ’ ‘
] : ) . : HOST SCHOOLS : FEEDER SCHOOLS
. . . » (n -‘\\zg) (l\ - 12)
Lﬁl Are there other ESL teacher B
needs that you feel should be
addrecsed?
ASSISTANCE ESL teachers in host schools are -exposed
to far too many students (i.e. four
periods of 1 1/4 hours with 12 in each,
total 48) (1) C
'S If a school has twenty students, the
%‘ teacher should spend full time with that
a school only (1)
Many could use aides because of the lntgj
amount of individual help needed by thes ;
students. We are planning to engage
regular students in this capacity next
year (1) \
7
INTEGRATION WITH Integration policy must be established '
REGULAR STAFF between the regular and ESL staff.
A" Goals need to be outlined jolntii ot
' ) conflict over academic vs. linguistic
| goals can arise (1)
FUNDS Need money to engage in cultural
23 - activities (1) ) __
- TRANSPORTATION Tranaportation cteatei some problems (1) :BE)L
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued)
PRINCIPAL QUESTIONNAIRE
) RESPONSES
QUESTION :
. HOST SCHOOLS ' FEEDER SCHOOLS
(n = 20) (n = 12)
3. Are there other ESL teacher
{ needs that you feel should be ‘.
; addressed? (Cont'd) ~ T
} TIME ’ Time to meet with regular teacher so that
' themes from the ESL classroom can be followed
up in the regular classroom (1)
NEGATIVE Our teachers appear to be content. They

do an excellent job (1)

£L621

D. ESL PROGRAM NEEDS

1. Other characteristics for a
personnel profile of hiring
criteria for ESL teachers Rapport with kids (1) The desire to be an ESL teacher (1)

Emphatic interest in drame/music to help
lessons “come alive” (1)

2. Would you care to comment
further about staff orientatior

to ESL?
POSITIVE Having ESL teachers as an sddition to P.D. day with ESL team proved to be very
) staffing formula was good in that they effective in staff recognizing and providing
can find time to converse with regular the needs of ESL students (1)
staff (1)
39%

Q ™DNS+7. ].0 ‘
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued)

PRINCIPAL QUESTIONNAIRE

QUESTION

RESPONSES

HOST SCHOOLS
(n = 20)

* FEEDER SCHOOLS .

(n = 12)

2.

£g62]

Would you care to comment

further asbout staff orientation

to ESL? {Cont'd)

POSITIVE (Cont'd)

INDETERMINATE

3a4

We had a P.D. day on the subject and
because of the work done by our ESL
teachers, our staff is better prepared
than many (1)

by experienced teachers and principals.
Cultural information should be provided
by knowledgeable persons (1)

Our BRSL staff has conducted some formal
P.D. activities for all the staff -~ this
has been helpful in causing all of us to
think about our ESL students (1)

Orientation has been provided by our ESL
teaching staff (1) .

Our staff has had P.D. days to find out what

does happen (1)

It is very necessary. It should be given

This has improved over the years.

-4 However, there are sti{ll weaknesses in

the areas of provision of supplies,

| communication regarding change fn travel
arangeaents, participation in regular
staff and class activities (1)

Aruitoxt provided by Eic:

7.11 : , -




SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued) .

PRINCIPAL QUESTIONNAIRE

. RESPONSES

QUESTION ' e

HOST SCHOOLS " _ FEEDER SCHOOLS

. (n = 20) ' v (n o= 12)

2. Would you care to comment S - -
further about staff orientation :
to ESL? (€ont'd) e

INDETERMINATE (Cont'd) The teachers on this staff know gomethinJ

- about language acquisition and socio-
psycho linguistics as applied to native
speakers (1)

REGATIVE Our teachers were not given any I was not aware any was available (1)
‘ preliminary direction regarding ESL. .
Teachers had to learn by experience how | We don't have time to involve everyone (1)
to handle this situation (1)

L6621

3. Would you care to comment
further about your role in ESL
teacher evaluations?

- COMMENTS Good learning experience(l)

= Formal inservice has not been provided,
| but because of my background, I feel
competent to evaluate (1)

ESL teacher evaluation should be done by
ESL specialiets (1)

Evaluation should be a shared
responaibility - principal/ESL Departmenﬂ

(1)

[C S+7.12




SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued)

PRINCIPAL QUESTIONNAIRE

RESPONSES
QUESTION - o !
HOST SCHOOLS FEEDER SCHOOLS
- A (n = 20) {n =12)
4. Other adainistrative policies ‘
and guidelines needed
NEGATIVE Principals should have autonomy in these

- \ areas (1)

Guidelines have been set in our school
and they work well (1)

I am unsure khat "policies” are reduited
to deal with these issues at present (1)

00

SUGGESTION Boundaries and transportation (1)

5. Would you.cate to comment
further regarding who should
"develop curriculum fer ZSL?

COMMENTS The teacher (2) ' Learning to read, write, speak, and understand
. should be the goal, regardless of grade level
Leave high degree of flexibility (1) 1) '

All three (i.e. the system, the
Department of Fducation, and both) (1)

Should be the same as academic élailel
Q7 1.e. Department of Education (1)
U .

ESL teachers need more curriculum . 3Ax%
guidelines (1) S




SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued)

PRINCIPAL QUESTIONNAIRE

QUESTION

RESPONSES

HOST SCHOOLS
(n = 20)

FEEDER SCHOOLS
(n = 12)

6. (ELEMENTARY only) Would you
care to comment further about
the Itinerant ESL Resource
Teacher concept?

' COMMENT

CLog]

ESL neéds are better served in the ESL
classroom but Grade 1 and 2 needs are
better served in the regular classroom

1)

1

The teacher should come to the school if there
are more than ten children requiring
assistance. Time spent on buses and taxis is

wasted time (1)
Needed in the school (1)

Need more information (1)

7. (ELEMENTARY only) Would you
care to comment on the special
program needs of ESL children
in Grades 3 - 67

COMMENT

Should be highly oral with strong visual
support (1) ‘

I'm not sure it is wise to have them in |

the same class as Junior High ESL
students because of the age: and interest
difference (1)

| 8- (SECONDARY only) Other progra
alternatives which should be
available to ESL students

COMMENT

Stability is needed (1)

Q \ ) <
Emc.nsﬂ.l& | qa
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SUMMARY OF COMMENTS BY SCHOOL TYPE (Continued)

. PRINCIPAL QUESTIONNAIRE

QUESTION

HOST SCHOOLS
{n = 20)

RESPONSES

. FEEDER SCHOOLS

E. ESL COMMUNICATION NEEDS

1. Would you care to comment
further about communications
regarding ESL? '

. (n = 12)

Frankly, except on rare occasions, 1 have never

PARENTS ‘Little or no communication with parents.
Without an interpreter it is impossible | seen the parents of ESL children eixcept on the
to communicate (4) ‘ day they register their children in the school
. 1 ‘ :
gg Interpreters difficult to obtain. . .
uf Perceatage of parents who show up for Communication with parents difficult at times
Meet-the-Teacher Nights is 5% (1) but not impossible (1)
Minimal direct contact with parents (1) | Mot many of them feel confident enough in their
use of English to attend Parent-Teacher . ~
Home~school 1liaison is needed. Persons | conferences 1) : C
to help should be identified (1)
OTHER T must compliment the ESL teachers for EST. students should reside In home school-
the very worthwhile services they are less time would be spent travelling (1) -
doing for all Canadians (1) ,
At present they (communic¢ations) are near to
disaster (1) . .
q ,
Ay 40w

Q
]: MC CDS+7.13
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D. CORRELATION OQ‘QUESTIONNAIRE ITEMS

IToxt Provided by ERI

1. SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
) PRINCIPALS. — OVERALL
(n = 32)
. Questionnaire 2 3 [
Items Compared Item Content n Cramer's V r
A5 - B3a Number of ESL students not receiving instruction to School 28 1.00 -0.47
environment provides effective informa) language experience -
A5 - DIf Number of ESL students not receiving ipztruction to Inclusion of 28 1.00 0.33
’ hiring criterion: years of teaching experience.
B3b - E3d School environment provides support for social needs to Adequacy 28 0.78 -0.36
of communication with parents re: extracurricular activities
A3 - C4 If there is ESL instruction in the school to Adequacy of P.D. 22 0.73 -
time for teachers '
HY B3a - D3b School environment provides effective informal language 31 0.70 -
§ experience to Adequacy of principal's orientation to ESL
student needs
A4 - D2a Number of ESL students receiving instruction to Rank of hiring 32 0.70 -
criterion: Personal suitability _ ‘ '
A5 - Bla Number of ESL students not receiving instruction .to ESL teacher 28 0.69 -0.45
. provides effective language instruction :
A5 - B2a Number of ESL students not receiving instruction to Classroom 27 0.69 -0.30
, teacher provides effective supplementary language instruction » -
Al - Ela If there is ESL instruction in the school to Adequacy of 28 0.67 ° -0.64
communication with ESL teacher J «
A4 - D7E Number of ESL students receiving instruction to Need for policies - 26 . 0.66 -
A4 - C2f Number of ESL students receiving instruction to Need for 25 0.65 -0.63
additional support from resource room teachers
A7 - E3b Number of ESL parents met this year to Adequacy of communication 28 0.63 -
with parents re: ESL program
A3 - C2g If there is ESL instruction in the school to Need for additional 25 0.63 0.37
support from para professicnals :
;, Level of significance = .05 for Chi-square test
3 0 of 207 of appropriate population or greater -
4 Magnitude of Cramer's V of .40 or greater with significance level = .05 .
Magnitude of r of .30 or greater using PPMCC with significance level = .05 - zl()ti
Q
]:MC SDS+5.72 4 0 3 .




I. SUMMARY 0? SIGNIPICANTl RELATIONSHIPS BEIWEEN QUESTIONNAIRE ITEMS
PRINCIPALS - OVERALL (Continued)
(n = 32)
Queationnaire 2 3 4
Items Compared Item Content : n Cramer's V r
A3 - E2a If there is ESL instruction in the school to Adequacy of . 28 0.62 -0.48 ‘
communication with ESL consultant )
A7 - E3c Number of RESL parents met this year to Adequacy of communication 28 0.62 -
parents re: regular program o )
A7 - Elg Number of ESL parents met this year to Adequacy of co--unication ' 25 0.61 -
vith parents re: school systea in general . '
Al -~ C2a If there is ESL instruction in the school to Need for additional 26 0.61 [ -
~ support from interpreters ' ‘
A7 - RIf Number of ESL parents met this year to Adequacy of communication 26 - 0.61 -
wvith parents re: special services in the system :
B2C - Edc Classroom teachers provide support for emotional needs to 28 0.61 , -0.38
a Adequacy of communication with parents re: regular program v
® A7 - Ele Number of ESL parents met this year to Adequacy of communication 27 0.60 -
- with parents re: additional services at school ' :
B3b - Ede School environment provides support for social needs to Adequacy 27 0.60 -
of communication with parents re: additional services at
: school
Al - C2f Instructional level of school to Need for sdditional support fr - 25 0.59 -0.59
resource room teachers ' %
A3 -~ Cla If there is ESL instruction in the school to Adequacy of support 26 - 0.59 - o
from interpreterl ‘  E
AZ - D94 Area of school to Itinerant Teacher concepts should be explnded 22 0.59 -
for ECS to Grade 2
B2b - D9d Classroom teachers provide support for social needs to Itinerant 22 0.57 -—
Teacher concept should be expanded for ECS to Grade 2
B2d - D9d Classroom teachers provide suprort for cultural needs to 20 0.57 -
Itinerant Teacher concept should be expanded for ECS to Grade 1

Level of significance = .05 for Chi-square test B . :
n of 20X of appropriate population or greater 41 )
Magnitude of Cramer's V of .40 or greater with significance level = .05 :
41*‘:; Magnitude of r of .30 or greater using PPMCC with significance level = .05
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1. SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE 1TEMS
: PRINCIPALS -~ OVERALL (Continued)
(n = 32)
Questionnaire 2 3 4
Items Compared Item Content n Cramer's V r
Al - Dib Instructional level of school to Inclusion of hiring criterion: 31 0.56 -
_ Second language instructional training
B2d - Dé4a Classroom teachers provide support for cultural needs to Adequac 28 0.56 -
. of classroom teachers' orientation to ESL program
A2 - D2a Areas of school to Rank of hiring criterion: Personal suitabilit 32 0.56 -
A2 - D9f Area of school to Itinerant Teacher concept. should be piloted 22 0.56 -
in Grades 3 - 6 :
A5 - B2b Number of ESL students not receiving instruction to Classroom 28 0.56 -
teacher provides support for social needs : :
B2d - D4b Classroomvtehcher provides support for cultural needs to Adequac 27 0.55 -
. of classroom teachers' orientation to ESL student needs ﬁ
- A4 - D3a Number of ESL students receiving instruction to Adequacy of 32 0.55 -
Y principals’ orientation to ESL program
0 Al - C2c Instructional level of school to Need for additional support 25 0.54 -
from guidance counsellors -
Al - D7a Instructional level of school to Need for policies and guidelines 25 0.53 -
' for ESL program organization in the school .
Bld - Cib ESL teacher provides support for cultural needs to Adequacy of 23 0.53 -
support from psychologists
A2 - E2b Area of school to Adequacy of communication with ESL supervisor 27 0.49 -
A3 - Blb 1f there is instruction in the school to ESL teacher provides 31 0.49 -0.40
support for soclal needs 5
A3 - D2g 1f there is ESL inetruction in the school to Rank of hiring 32 ¢ = 0.47 ¢ = 0.47
criterion: Interpersonal skills with staff members
A3 - Dig If there is ESL instruction in the school to Inclusion of hiring 32 @ = 0.47 ¢ =-0.44
criterion: Interpersonal skills with staff members
A3 - D2b If there is ESL instruction in the school to Rank of hiring 31 ¢ = 0.42 @ =-0.42
eriterion: Second language instructional training
1 Level of significance = .05 for Chi-square test
g n of 20% of appropriate population or greater
4 Magnitude of Cramer's V of .40 or greater with significance level = 05
M Magnitude of r of .30 or greater using PPMCC with significance level = .05 408
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Magnitude cf @ of .40 or greater for a. two-by-two table
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2. SUMMARY OF SIGNIPICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS

PRINCIPALS -~ HOST SCHOOLS

(n = 20)
Questionnaire z k] &
Items Compared . ‘Ite- Content n Cramer's V 9
AA ~ D9a Number of ESL students recelving instruction to Gradeo 3-6 10 0.86 -
: students better off in ESL classroom
A2 - D% Area of school to Grades 3 - 6 students better off in ESL 10 0,84 0.76
classroom : .
A7 ~ E3b Number of ESL pltentn met this year to Adequacy of comsunication 18 0.83 -
with parents re: ESL program S
Bld ~ D6a ESL teacher provides support for cultursl needs to Adequacy of 19 0.79 -
principal inservice in ESL teacher evaluation.
A2 ~ D2g Area of school to Rank of hirlng criterion: Interpersonal .k111 20 0.76 -
with staff members = ' :
BR3b - E3d School environment provides support for social needs to Adequacy 18 0.75 -
HM of communication with parents re: extracurricular activities ‘
&1 B3b - Ele School environment provides support for social needs to Adequacy 17 0.73 -
= : of communication with parents re: additional services at
“ school .
A4 ~ E2a Number of ESL students receiving instruction to Adequlcy of 19 0.72 -
communication with ESL consultant :
A7 - E3a Number of ESL parents met this year to Adequlcy of co-unlcation 19 0.71 -
with parents re: student progress .
B2C - Dia Classroom teacher provides support for emotional needs to 20 0.71 -
' Adequacy of classroom teacher orientation to ESL program '
A4 - D7e Number of ESL students receiving instruction to Reed for policie 19 0.70 -
and guidelines for population fluctuation
B2d - Dla Clasaroom teacher provides support for cultural needs to Adequacl -18 0.69 -
of classroom teacher orientation to ESL program ' ,
‘B2d ~ DAb Classroom teacher provides support for cultural needs to Adequacy] 17 0.69 -
of classroom teacher orfentation to ESL student needs -
; Level of significance = .05 for Chi-square test
g n of 20% of approprilte population or greater
A Magnitude of Cramer's V of .40 or greater with significance leavel = .05 tQ.IQj
“iﬁ Magnitude of r of .30 or greater using PPMCC with significance level = .05
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- 2. SUMMARY OF SIGNIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
PRINCIPALS - HOST SCHOOLS (Continued)
(n = 20) 4
Questionnaire S ' 2z K ~ 3 4
Items Compared’ Item Content _ n Cramer's V r
Al -~ E3f Number of ESL parenis met this year to Adequacy of communication 17 - 0.67 -
with parents re: special services in the system ' : |
Bld - Clb ESL teacher provides support for cultural needs to Adequacy of 18 0.65. -
’ - support from psychologists ‘ ‘
B2c - D4b Classroom teachers provide support for emotional needs to 19 0.64 -
Adequacy of classroom teacher orientation to ESL student needs
B2c - E3c Classroom teachers provide support for emotional needs to - 18 ' 0.63 -
) Adequacy of communication with parents re: regular program }
Bla - D6b ESL teachers provide effective language instruction to Adequacy 20 0.63 0.41
: of criteria provided to evaluate ESL teachers ' :
™ A2 - D6b Area of school to Adequacy of criteria provided to evaluate . 20 : 0.63 -
a8 - ESL teachers ' . ' _ » ..
Jd ‘Al - Ele Number of ESL parents met this year to Adequacy of communication | * 17 - 0.62 -
' with parents re: additional services at school : :
A7 - E3d Number of ESL parents met this year to Adequacy of communication 18 0.62 -
with parents re: extracurricular activities _ _ e
Al - - DIf Instructional level of school to Inclusion of hiring criterion: 20 - 0.61 -
Years of teaching experience -
Blc - D6b ESL teacher provides support for emotional needs to Adequacy 20 0.57 -
of criteria provided for ESL teacher evaluation :
Blb - D6a ESL teacher provides support for social needs to Adequacy of 20 . 0.52 -
principal inservice in ESL teacher evaluation
; Level of significance = .05 for Chi-square test
3 0 of 20% of appropriate population or greater
4 Magnitude of Cramer's V of .40 or greater with significance level = .05
Magnitude of r of .30 or greater using PPMCC with significance level of = .05
s 41%
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3. SUMMARY OF SIGNllICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
PRINCIPALS -~ FEEDER SCHOOLS '
(n = 12)
Questionnaire ‘ ‘ v . 2 3 3
Items Compared Item Content . n Cramer's V r
A5 - DIf Number of ESL students not receiving instruction to Inclusion of 9 . 1.00 -
) .hiring criterion: Yecrs of teaching experience ' )
B3b - Ele School environment provides support for social needs to Adequacy 10 1.00 -
: of communication with parents re: additional services at
school
B3b -~ Elc . School environment provides support for social needs to Adequacy 8 1.00 .-
of communication with host principal o S ~
B2c. ~ E3c Classroom teacher provides support for emotional ncedc to : 10 1.00 -0.67
‘ ) Adequacy of comaunication with parents re! regular program ' )
B2b - D9d Classroom teacher provides support for social needs to Itinerant 12 1.00 -
0 . Teacher concent should be expanded for ECS to Grade 2 ‘ ’
o A5 - p9d Number of ESL students not Teceiving iristruction to Itinerant -9 _ 1.00 ~0.85
3 Teacher concept should be expanded for ECS to Grade 2 '
Ab - D71 Number of ESL students receiving instruction to Need for ' 7 - 1.00 0.73
policies and guidelines for referral for assessment g
Al - D9 Instructional level of school to Itinerant Telchcr concept 12 , 1.00 ~0.68
should be piloted in Grades 3 - 6
Al - D9d * ] Instructional level of school to Itinerant Telchcr concept 12 1.00 ~-0.68
| should be expanded for ECS to Grade 2 - o
Al ~ D9¢ Instructional level of school to Cultural needs of ncs to Grade 2 12 , 1.00 ~0.64
‘ si'udents better met in regular classroom , : '
A5 - Bla Numter of ESL students not receiving instruction to School 9 1.00 -0.69
‘ provides effective informal language experience ' '
A5 -~ P2a Numter of ESL students not receiving instruction to Classroom -8 1.00 -0.87
' -t.eacher provides effective supplementary language instruction . o
A5 - Bla ¥smber of ESL students not receiving instruction to ESL teacher 9 1.00 . =0.71
‘ ptovidel effective llngungc instruction

Level of significance = ,05 for Chi-square test

1

g n of 20X of appropriate population or grester oo , ‘4 1

4 Magnitude of Crawmer's V of .40 or greater with significance level = .05 ‘ -(1
_Magnitude of r of .30 or greater using PPMCC with significance level = .05
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3. SUMMARY OF SIG!JIFICANTl RELATIONSHIPS BETWEEN QUESTIONNAIRE ITEMS
PRINCIPALS - FEEDER SCHOOLS (Continued) . '
(n = 12)
Questionnaire - z ) §
Items Compared Item Content ‘n Cramer's V r
Ala - B3b Number of students who travel by taxi to School provides support 12 1.00 0.58
for social needs _ ,
B3c - D3b School environment provides support for emotional needs to 12 0.86 -
‘ : Adequacy of principal's orientation to ESL student needs
B2c - D4b Classroom teacher provides support for emotional needs to 12 0.85 0.81
Adequacy of classroom teacher orientation to ESL student needs
. A2 - Elb . 1 Area of school to Adequacy of communication with classroom 9 0.85 -
’ | teachers ‘ .
A3f - D9b Transportation does not interfere with learning process to 12 0.85 0.76
f Social/emotional needs of .ECS to Grade 2 students better met
- in regular classroom
u A2 - D9d Area of school to Itinerant Teacher concept should be expanded 12 0.81. -
39 for ECS to Grades 2 X S :
A3a - Blc Number of students who travel by taxi to School environment 12 0.76 0.56
— provides support for emotional needs ° :
“A2 - D9f Area of school to Itinerant Teacher concept should be piloted 12 - 0.75 -
} in Grades 3 - 6 .
B3a - D3b School environment provides effective informal language 12 0.75
' experience to Adequacy of principal's orientation to ESL -
student needs 5
A5 - D7e Number of ESL students not receiving instruction to Need for 5 #=1.00 ~1.00
policies and guidelines for population fluctuation . ,
A5 - B2b Number of ESL students not receiving instruction to Classroom v #=1.00 ~1.00
teachers provide support for soclal needs ‘
A5 -~ C2g Number of ESL students not receiving inetruction to Need for 7 ¢ =1.00 1.00
additional support from para professionals '

AWM

O :ps+5.79
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Level of significance = .05 for Chi-square test
n of 20% of appropriate population or greater
Magnitude of Cramer's V of .40 or greater with significance level = .05

Magnitude of r of .30 or greater using PPMCC with significance level = .05
Magnitude of @ of .40 or greater for a two~by~two table
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3. SUMMARY OF SIGHIFICANTl RELATIONSHIPS BETWEEN OUESTIONNAIRE ITEMS
PRINCIPALS - FFEDER SCHOOLS (Oontinued)
(n = 12)

Questionnaire ) _ I 2 3 4
Items Compared ‘ " Item Content - n Cramer's V r
. : 5

A3f - Clc Transportation doesn't interfere with the learning process to 5 # = 0.67 -
Adequacy of support from guidance counsellors
Bic ~ Cld ESL teacher provides support for emotional. needs to Adequacy 5 = 0.67 -
of support from howme -~ school 1f{aison workers.
A5 - C2d Number of ESL students not receiving instruction' to Need for 7 P = 0.65 -
additional support from home - school liaison workers
A5 - c2f Number of ESL students not receiving insptruction to Need for 7 # = 0.65 -
" additionai support from resource room teachers
A5 - C2¢ Nsmber of ESL students not receiving instruction to Need for 6 # = 0:.63 -
: edditional support from guidance counnpllotn
A4 - Cle Number of ESL students receiving instruction to Adequacy of 5 # = 0.61 -
i support from guidance counsellors
3 A3f - D1b Transportation does not interfere with the learning process to 12 p= 0.60 0.60
H Inclusion of hiring criterion: Second lnngunre instructional
training ‘
A3f - C2f Transportation does not interfere with the learninu process to 8 § = 0.58 -
’ Beed for additional support from resource room teachers s
- A3e ~ C2f Transportation does not interfere with the tenghing process to 7 p = 0,55 -
Need for additional support from resource room teachers -
Ale ~ Blc Transportation does not interfere with the teaching process to 7 p= 0.5 -
BSL teacher provides support for emotional needs
Ale - D2b Transportation does not interfere with the teaching process to 1 p=0.52 -
Rank of hiring criterion: Second language instructional
training .
A3f - DIf Transportation does not interfere with the learning process to 6 p= 0.50 -
Need for policies and guidelines for ePtrnnce to ESL classes

; Level of significance = ,05 for Chi-square test
3 N of 20X of appropriate population or greater
&
5

Magnitude of Cramer's V of .40 or greater with llgnlﬂcance level = .05 o ‘ » 41 b
Magnitude of r of .30 or greater using PPMCC with significance level = .05
Magnitudé of § of .40 or greater for a tno-by-two table
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. Magnitude of @ of .40 or greater for a two-by-two table
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3. SUMMARY OF SIGNIFICANTl.RELATIONSHIPS BETWEEN_QUESTIONNAIRE ITEMS :
PRINCIPALS - FEEDER SCHOOLS (Continued)
. (n = 12)
Questionnaire 2 3 4
Items Compared Item Content n Cramer's V r
Al - Ble Instructional level of school to ESL teacher provides support 8 g = 0.49 -
for emotional needs
A4 = Blc Number of ESL students receiving instruction to ESL teacher 8 ¢ = 0.49 -
provides support for emotional needs
Ale - D7a Transportation does not interfere with the teaching process to 6 @ = 0.45 -
Need for policies and guidelines for ESL program organization
in the school o
A4 - Cld Number of ESL students receiving instruction to Adequacy of 5 @ = 0.41 -
support from home - school liaison workers: ' ' s
A5 - Ble Number of ESL students not receiving instruction to ESL teacher ’ 5 @ = 0.41 -=
provides support for emotional needs
AS - B3b Number of ESL students receiving instruction to School 12 @ = 0.40 -
environment provides support for social needs
1 N
2 Level of significance = .05 for Chi-square test
3 0 of 202 of appropriate population gy greater :
4 Magnitude of Cramer's V of .40 ofVZfeater with significance level = .05
5 Magnitude of r of .30 or greater using PPMCC with significance level = .05




APPENDIX 4

Multicultural Home=-School Liaison Worker by Questionnaire

Role Description, Vancouver School Board
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VANCOUVER SCHOOL ‘BOARD

Multicultural Home-School Worker Role Deccription

l. Nature and Scope of WOrk

This is moderately complex work linking a large city school system with a
large ethnic minority population. It requires:

a sound written and spoken knowledge of English, and at least one other
required language;

knowledge of the cultures that the uorkere will be serving nnd under-
standing of the problems, concerns and strengths in those trnditions,
together with an ability to bridge the two cultures;

extensive practical knowledge of the problems in cultural assimilation;
some understanding of group process and other counselling techniques;
some knowledge of educational processes and techniques; _
ability to effectively assist professional educators in the instructional
process where cultural differences are a factor;

ability to establish and maintain effective vorking relationships with
diverse individuals and groups;

ability to adapt to changing situations with ease and control and to

‘maintain rapport with students;

knowledge of community resources.

2. Illustrative Examples of Work

Under the direction of the Head of Student Services and at the request of
school personnel to provide:

Services to Pnrents and Ethnic Communities

CEE+2.

Liaise between school personnel and parents about the ncndemic perfor-
mance or social development of their child in the school.

Explain to parents their responsibility to assist the school in educating
their child and encourage parents to actively participate in the school
and community prograums.

With parents, discuss minor family or domestic problems which may be
affecting the child's academic performance or social development at the
school.

Advise people about the profen:ional resources available at the school or
from outside social agencies which may be able to help them with more
serious problems.

Egcort people to an nppointment with professional resource staff at the
school br an outlide social agency in cases of extreme seriousness or
urgency.

Advocate and explnin the ethnic/culturnl perspective on lchool related
matters to school staff.

Asgist in social, orientation and educational programs in reuponle to the
needs of the ethnic communities.

Assist in assessment and placement of ESL children in schools.
Encouraging volunteerism.

16




Services to School Staff

- Provide direct interpretation for school staff when dul:lng with pnum:l
who are not fluent in English.

«~ Advise school staff about a student's academic, disciplinary or truancy
problems vhere there is a possibility that the cultural background of the
student or ethnic Nr.pcc::lve of the parents may have a bearing on the
problem.

= Translate report cards for teachers where the parents of the student are
not fluent in English and assist parents and :oncho:n in discussion of
child's progress.:

= Laad group sessions for school staff on the cultural oticn:n:ion of
major ethnic groups represented in the student population.

Scrvicci to Students

= Provide orientation and information to ESL students when needed.

~ Work with students in cases where parental ethnic values clash with
Canadisn values resulting in confusion for the student and where social
and cultural adjustment is a problem for the student.

3. Desirable Training and Exparience
Completion of grade XII supplemanted by some formal training in education
or counselling and some work experience in an educational setting with
ethnic group. children, or an equivalent combination of training and
exparience. :

4. Required Licences VCu::lf:lcuu and Registrations
None.
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